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INTRODUCTION 
Background and Purpose 
The comprehensive conmunity college, as one facet of the educational 
hierarchy, has been increasingly recognized ais a multi-purpose educational 
institution with the development of the individual as its primary objec­
tive. This facet of hi^ er education represents one of the few unique 
acccHnplishments of American education in the twentieth century. 
Williamson (b3, p. 57) in his conference report on Student Personnel 
Work in the Junior College: Obligations and Opportunities makes the 
following evaluation: 
The ccxnrminity college has been credited with revolution­
izing hi^ er education, with furthering the development of 
American civilization, with providing an avenue of mobility 
through educational opportunity for otherwise marginal people, 
with assuming a major role in the preparation of citizenship 
decision making—in short, with expanding post-high school 
opportunities for all interested citizens. 
Ralph Fields (13, p. 3) states, "lifelong education is the concern of 
the cormunity college ... whether the problem is civic or social, per­
sonal or group, vocational or cultural ... if education is helpful, the 
community college is ready to serve." 
Authorities who view the community college as the institution to 
inç)lement such varied opportunities and mobility for any and all who are 
interested, also point out the need for a ccanplete and effective guidance 
and counseling service in the community college. Medsker (26, p. 1J|?) 
states, "no claim of the junior college is discussed more often than its 
student personnel program, particularly the guidance and counseling phase." 
He further writes, "... without good counseling the potentially inçortant 
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role of the two-year college in hi^ er education could well be in 
jeopardy" (26, p. 168). Walter Sindlinger (3I4., p. 31) states, "the heart 
of the comprehensive, coimunity-oriented college, is its guidance and 
counseling program." 
The fundamental purpose of the community college, more than any other 
institution of hi^ er education, has been to project a student-centered 
image by en^ diasizing as its primary function the comprehensive atten^ t to 
meet the needs of a greater diversity of students. Community college 
educators have recognized the importance of this function, and have commit­
ted funds and efforts to make such a program possible. 
In recent years, however, there has been evidence of considerable 
skepticism at all levels of education regarding the significance of guidance 
and counseling contributions to the educational endeavor. The community 
colleges are not without their share of critics. Cohen (7) has even pre­
dicted that counselors will have no legitimate functions to perform in the 
coHïïnunity colleges of the future. He also predicts that counseling will no 
longer be a distinct function of the college. Arbuckle (3) indicates that 
one must at least wonder if the counselor actually—functionally—does 
perform a unique service for which he is specially educated and trained, or 
whether he is actually a teacher performing teaching or administrative 
functions. 
Many of the issues concerning the relevance of guidance and counseling 
would appear to be the result of efforts to resolve various questions 
related to what constitutes the proper function(s) of counselors in the 
community college. Collins (8, p. 5ii6) writes, "the counseling movement 
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has still not zeroed in on its function and proved its worth," Hio 
critical views have indicated that guidance and counseling in the coRsnunity 
colleges are often based on faulty perceptions of counselor functions and 
the correction lies in a determined effort to identify inseparably 
linked tasks and functions that should be perfonned by professionally 
trained counselors. 
In this endeavor, differing perceptions of the counselor's task and 
function can be crucial in the counselor's connminication and effectiveness 
with others. If the perceptions of counselor functions differ very much 
among an institution's personnel, they may be expected to have difficulty 
in establishing an effective line of communication and an effective working 
relationship. The present study was an attempt to identify and understand 
some of these differences so that counselors may more effectively deal with 
them in the future. 
Need for the Study 
The rapid growth and development of a statewide system of Area schools 
in Iowa has been impressive both in terms of total number of students 
enrolled and the varied program opportunities offered. Legalized less 
than six: years ago by the 6lst Iowa General Assembly, the Area schools are 
the fastest growing components of hi^ er education in Iowa. 
There are currently fifteen Area schools operating in loiva. Eleven of 
the Area schools have been organized as Area community colleges and four 
have been organized as Area vocational-technical schools. Their full-time 
equivalent enrollment has increased from 10,l6ii during the 1966-67 school 
k 
year to a projected full-time equivalent enroll ment of 26,123 students for 
the 1970-71 school year (l8). This enrollment, however, represents only 
the reimbursable full-time equivalent enrollment and does not represent the 
actual number of all students enrolled* For exançïle, during the 1969-70 
school year approximately 118,000 students enrolled in Area schools* The 
majority of this large enrollment represented students who enrolled in 
adult and continuing education programs as part-time students (19). 
IXxring this rapid growth or perhaps as a result of it, there has been 
Uttle expenditure on research into the nature of counselor functions in 
the Area schools. The majority of the functions performed by the counselors 
in Area schools have typically been the result of a gradual accumulation of 
responsibilities and rarely the product of any con^ rehensive statewide plan. 
No statewide study has been conducted to ascertain the current enphasis of 
guidance and counseling within the range of student personnel services. A 
survey of the literature revealed no empirical research that has focused on 
the current and fùture responsibilities of counselors in Area schools. 
If Area school personnel are to establish an effective line of 
communication and an effective working relationship in Area schools, then 
they certainly should welcome any contributions that would assist in deter­
mining the status of counselor functions in Iowa Area schools. It would 
also seem apparent that if differing perceptions of counselor functions 
were held by Area school personnel, knowledge of them would be valuable in 
furthering the understanding of some of these differences so that they may 
more effectively deal with them in the future. 
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In 1970, Giles Smith (37), Chief of the Guidance Service Section, 
State Department of Public Instruction, indicated that an assessment of the 
current and future functions of counselors in Area vocational-technical 
schools and community colleges would be valuable in identifying and improv­
ing guidance services in these institutions. He further recommended that 
before Area schools can become actively engaged in setting any conQ}rehensive 
plan for specific counselor functions in Area schools, they must assess and 
identify the counselor's function(s) within the array of student personnel 
services. 
The present study was the first statewide effort to elicit responses 
from Area school administrators, counselors, and instructors in determining 
the status of counselor functions in Iowa Area vocational-technical schools 
and comniinity colleges. This research was intended to serve as a means by 
which later studies could be conçared, so eventually a methodology of a 
comprehensive statewide plan for guidance and counseling services would be 
available in studying the effectiveness of counselors' in meeting the needs 
of Area school students. 
The results of this study should also be useful in the initial train­
ing of counselors >riio may be interested in Area schools and for the in-
service programs of Area school personnel. Knowledge of the current and 
future eirphasis of guidance and counseling services, as well as the 
function(s) of counselors in Area schools should be of value in improving 
attitudes, understandings, and skills that will enable Area school personnel 
to provide a better program of education for all students. 
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Statement of the Problem 
The general problems of this study were to delineate the status of 
counselor functions in Iowa Area schools as perceived by Area school 
administrators, counselors, and Instxuctors. Specifically, the study 
sou^ t the perceptions of Area school personnel in order to ascertain: 
1. The perceptions of these three groups in regard to the current 
function(s) of counselors In Iowa Area schools* 
2. The perceptions of these three groups in regard to the future 
functlon(s) of counselors In Iowa Area schools. 
3. The perceptions of these three groups as to lAether counselor 
time should be required on certain specific tasks in Iowa Area schools* 
In addition, the study was to determine idiether any relationship 
existed between the following descriptive variables and the perceptions of 
the groups studied on counselor functions: 
a. Sex 
b. Age 
c. Professional education 
d« Tears enQ>lc^ ed at present position 
e. Responsibilities of position 
f« Institution's enroUmait 
g. Institution's instructional offerings 
A basic assus^ tlon and rationale underlying this study was to deter­
mine a pattern of fanction(s) for counselors in Iowa Area schools. 
The following set of six hypotheses was tested in regard to the 
statement of the problem and the above assunçtlon: 
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1« There is no significant difference between administrators, 
counselors, and instructors in their perception of the counselors' 
current function(s). 
2. There is no significant difference between administrators, 
counselors, and instructors in their perception of the counselors' 
future function(s). 
3» There is no significant difference between administrators, 
counselors, and instructors in their perception as to whether counselor 
time should be required on certain specific tasks* 
U* There is no significant correlation between seven descriptive 
variables and the counselors' current function(s). 
5» There is no significant correlation between seven descriptive 
variables and the counselors' future function(s). 
6. There is no significant correlation between function(s) that 
are cotçrised of tasks requiring counselor time, and future fUnction(s) 
of counselors when analyzed for the perceptions of administrators, 
counselors, and instructors. 
Definition of Terms 
There are a number of terms which have wide usage across the state 
and nation. Additional ones will be used consistently throu^ out this 
study» The nomenclature of education can be relatively exact, or it can 
be confusing and misleading if not properly used. For the purpose of this 
study, the following selected terms have been defined to assist the reader 
in interpreting the data; 
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Conminity colleges - Defined as a publicly supported institution 
vhich offers two years of liberal arts, pre-professional, or other 
instruction which fulfills a portion of the requirements for a baccalaure­
ate degree program and which also offers the curriculum of a vocational-
technical school. Community colleges, junior colleges, two-year colleges, 
and Area schools will be used interchangeable throa^ out this study. 
Area schools - Defined as the offical designation of the administra­
tion units as defined by the 6lst Iowa General Assembly, Senate File 550. 
There are fifteen such Area schools covering virtually every county and 
school district in Iowa. In order to establish some consistency with 
national terminology. Area schools will be synonymous to community colleges, 
junior colleges, and two-year colleges. 
Administrator - Refers to the legally designated executive officer of 
an Area school. Also includes the person or persons directly in charge of 
the following administrative areas: student personnel services, adult & 
continuing education programs, college-parallel (arts & science) programs, 
and career education (vocational-technical) programs. 
Counselor - Refers to a person ençloyed in the Area school who has 
received specific training in guidance and counseling and is certified and 
recognized by the administration, faculty, and students as a counselor 
regardless of title or other assignments. 
Instructor - Refers to a fUU-time professional employee of an Area 
school who is employed in a college-parallel, vocational-technical, or 
adult & continuing education program. 
College-parallel or Arts & Science program - Those courses and 
9 
programs that are traditional in the sense that they constitute a portion 
of the baccalaureate degree program, and that their format and content 
closely resemble similar courses in senior colleges. 
Vocational education or training - Defined as educational training 
that provides a student with practical experiences in a particular 
occupational field. Generally speaking, the courses and programs for 
such training require a limited amount of related instruction in social 
sciences, humanities, mathematics, and sciences. 
Technical training - Defined as courses and programs requiring more 
extensive formal classroom instruction in the area of specialization, 
social sciences, humanities, mathematics, and sciences than that required 
in vocational courses and programs. 
Delimitations 
The scope of this investigation was limited to Iowa Area school 
administrators, counselors, and instructors in full-time positions during 
the period of September, 1970 to June, 1971. The results of this study 
cannot be used to describe the perceptions of administrators, counselors, 
and instructors of vocational-technical schools and community colleges in 
other states. 
Certain descriptive variables were chosen for this study in order to 
determine if they were related to the criterion variables, namely, twenty-
one assigned functions. However, the results of this study are not 
intended to exclude other variables that were not considered and could 
possibly be related to the perception of these functions by Area school 
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personnel* 
There is no vay to predict, with certainty, hov adninistrators, 
counselors, and instructors «ill react to a specific surrey of existing 
conditions or to Amotions that may be assigned; yet their reactions may 
hare important iaqplications for the development and clarification of 
counselor functions in Area schools* 
Organisation of the Study 
In this stu4y» the matexlal vas organised and presented in six 
chapters. The first chapter includes an introduction, background and pur­
pose, need for the study, statement of the problem, definition of terms, 
delimitations, and organisation of the study* The second chapter contains 
a summarisation and analysis of related literature and research* 
The methods and procedures used for the sto^y are discussed in the 
third chapter* This chapter includes sections on the Instrument used in 
the study, description of the population, and the collection and treatment 
of the data* 
The fourth chfçter includes the findings relative to the data collected 
Arom the mailed inventory. The fifth chapter includes a discussion of the 
findings vith a primary focus in presenting areas of strong agreement and 
disagreement. The sixth, and final chapter of the study, presents a 
summary of the findings, conclusions, and reconmendations for further 
study* 
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REVIEW OF LITERATURE 
Introduction 
The preceding chapter stated that issues concerning the relevance of 
guidance and counseling would appear to be the result of efforts to resolve 
various questions related to irtiat constitutes the proper function(s) of 
counselors in the community college* This chapter cites the literature and 
research cwicemed with the function (s) of comminity college counselors in 
the various states and the writings of educators throu^ out the nation. 
While empirical research concerning the status and function of the counselor 
in comnunity colleges has been confined to a limited number of states, there 
exists certain pertinent information in the literature that pertains to the 
rationale of this study* 
Current Conceptions of Guidance and Counseling Services 
Authorities in education have often stressed that guidance and counsel­
ing services have long played a key role in public education* This 
important role has also been emphasized in the success or failure of the 
coianunity college student* As early as 1950, Ccnant (10, p. adl) wrote: 
It would not be too much to say that on the success 
or failure of our guidance program hangs, in all probability, 
the success or failure of our system of public education. 
In evaluating the expanding role of the junior college, L* G* 
Derthick (12, p. l8$) says: 
The strong guidance and counseling emphasis found in 
the junior college assists in screening those whose ambitions 
and interests are not ccmmensurate with their aptitudes and 
capabilities, and provides appropriate alternate programs. 
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Fields (13, p. 70) supports this viewpoint by saying, "available guid­
ance often makes the difference between frustrated withdrawal and well-
balanced replanning." 
In 1967, Jensen (20, p. 1) concluded that guidance arxi counseling 
services were pivotal to the success of an other programs at the community 
college level. He believed that as community colleges became more con­
cerned for the individual student, the guidance and counseling offered by 
the junior college would become of prime importance to all who enter the 
open door policy colleges. 
Jones (22, p. 1) expressed the following view; 
Guidance experts generally agree that the counseling 
service provides the basic elements necessary for any 
guidance program to be effective. The emergence of the 
conçjrehensive community college with its wide range of 
educational options and diverse student population has 
tended to further enqJiasize the inç>ortance of the 
counseling function. 
Historically, however, cŒmiunity colleges have not always concerned 
themselves with the specific functions of guidance and counseling. Con­
fusion has often existed in community colleges since no distinction is 
made between guidance and counseling services, and student personnel work. 
In discussing this dilemma. Miller (28, p. 13) emphasized that often 
there are, after all, certain guidance and counseling services which may 
profitab? be regarded as distinct frcxn other student personnel services. 
The broau term personnel services usually includes housing service, health 
service, financial assistance, placement service, and alike. In this 
contrast, the key words of guidance and counseling services are planning, 
decision making, and development. 
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Miller (29, p. l5) further argued that the concepts which are 
symbolized by the words guidance and counseling are ones of assisting 
individuals to make plans, decisions, and in inqplementing their development 
in accordance with their own emerging life patterns* Guidance and counsel­
ing should be viewed as functions in their own right. Althai^  a part of 
the educative process, they are not the same as instruction or curriculum, 
or control. We should think of guidance and counseling as a process in 
A^ich many people will participate. This process must be implemented by 
some organizational plan in which the roles of various persons are defined 
and their functions coordinated* Guidance and counseling is a continuous 
process, not s<anething limited to certain levels of education, or to 
certain grades, or spots on the schedule. 
The weaknesses of existing guidance and counseling practices are well 
documented by Medsker (26, pp. 162-165): 
1. Many institutions lack policy formulation, planning, 
and professional direction of the program. 
2. The counseling program in many institutions is 
inadequate. 
3. Little research is conducted which enables the 
two-year college to obtain facts about their 
students. 
1*. Two-year colleges make only limited effort to 
evaluate the student personnel program. 
In a 1957 study, Medsker (26) found that of 73 two-year colleges 
surveyed, h9 reported the counseling services, if done at all, were done by 
instructors and sometimes deans of colleges or administrators. 
Starr (35) in a survey of guidance practices in selected junior 
colleges of the Northwest, reported the following existing characteristics: 
(a) personal-social guidance has not been extensively developed; (b) lack 
of available trained counselors is a major weakness; (c) academic-vocational 
guidance receives most attention; (d) extensive use of local coranunity 
agencies is evident; (e) extensive use of faculty members often untrained in 
guidance seems to be customary; (f) testing programs are offered more con­
sistently than are other services; and (g) little, if any, research or 
evaluation is evident. Starr (35» p. Uli3) further concluded: 
The guidance and counseling services in the Northwest 
follow a consistent pattern. Included in these programs 
are testing, academic advising, personal counseling, 
housing, employment, loans, foUowMip, vocational counsel­
ing and scholarship. 
The findings of Johnson's (21) study in 1966 indicated that there was 
an acute lack of conformity in student personnel services within Illinois, 
and alan that some services such as counseling and vocational placement 
have been neglected by more than a third of the two-year institutions in 
Illinois. 
In 1966, Kams (23) conducted a study of junior college student per­
sonnel services in Oklahoma and concluded that counseling, orientation, and 
placement were established as essential services in junior colleges, however, 
these services were below the minimum acceptable level in the state system 
of junior colleges. He recommended from this study that these services be 
placed on the priority of program improvements in Oklahoma junior colleges. 
Repeatedly research articles and studies have pointed out that guid­
ance and counseling services are seen as central to the success of community 
colleges, and yet, counselors have been criticized as increasing their 
ranks, but not their effectiveness. Too often has the trained counselor 
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been called upon to perform a plethora of functions, i.e., placement 
counseling, health counseling, veterans counseling, residence counseling, 
remedial reading, speech and hearing therapy, marriage counseling, 
vocational counseling, educational counseling, provided psychological ser­
vices, foreign student counseling, and psychiatric services. 
Medsker (26) points out that the lack of definitive functions for 
counselors in junior colleges has been suggested as being an important 
factor in the inadequate guidance and counseling services that currently 
exist. 
The array of functions that counselors are called upon to perform at 
the college and university levels have contributed to the dilenxna of under­
standing what constitutes the proper function(s) of counselors in community 
colleges. Hardee (Hi, pp. 12-13) summarizes that in four-year colleges, 
counselors are sometimes used in admissions counseling, rehabilitation 
counseling, financial advisement, group therapy, remedial aid services, 
discipline, selective service counseling, and study skills counseling. 
Clearly, if the counselor has been hired to do one thing, and is 
loaded down with a second and a third and a fourth set of tasks, he is 
'unable to perform his presumed original assignment very competently. 
Guidance and counseling consist of specialized services, vitally irqjortant 
to the total educational effort. However, these vi.tal services are fre­
quently prohibited from accomplishing their respective purposes, because 
they are misconceived at the planning level and shuffled into the plethora 
of student personnel services. Corrective measures by all parties must be 
taken to eliminate vagueness and ambiguities so that these services can be 
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clearly and precisely delineated into counselor functions. Counselors mist 
take the initiative in correcting these conceptual and programming errors 
that so often tend to weaken guidance and counseling services in community 
colleges. If community college counselors are to establish their own 
identity and not have it established for them, they oust work hand in hand 
with other related professional groups such as the faculty and administra­
tion (36). 
Emerging Concepts and Attitudes of Counselor Functions 
The relative newness and the rapid growth of the Area schools in Iowa 
have given rise to many questions. Though much is known and much has been 
written about this type of educational programming, recent objective data 
were lacking. For example, not since 196$ has a conqirehensive attenpt been 
made to determine whether the attitudes of teachers in two-^ ar colleges are 
in harmony with the expressed objectives and functions of counselors in 
these institutions. Vague ambiguous concepts or attitudes of counselor 
functions have often been viewed by administrators and teachers. Possibly 
the reason for this misconception or lack of understanding is due in part 
to the lack of agreement found among counselors on triiat should be the 
proper function(s) of counselors in community colleges. 
Hoyt (16, p. S) in reriewing research needs in junior colleges recom­
mended as a first step in reducing ambiguities in the area of personnel 
involved with guidance and counseling responsibilities, a description of 
the characteristics—particularly the work-experience and educational 
background of present community college personnel. The inçortance of 
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providing such a description for staff involved in each of several major 
types of functions, i.e. counseling, group advising, admissions, placement, 
administration, etc. was stressed* 
Informal observations hy Hoyt (16) suggests that a greater emphasis is 
placed on the counseling function at some schools than at others. Those 
that ezqdiasized counseling, seemed to have differences in t^ e degree to 
lAich this was a service devoted primarily to helping students make plans, 
to helping students resolve conflicts and overcome handicaps, or to helping 
students improve basic educational skills. These observations led to the 
expressed need to provide a dependable description of functions which 
occupy a student personnel program and of the relative amount of time 
devoted to such functions especially assigned to counselors. 
Hoyt (16) contends that the findings relevant to this problem, \diile 
descriptively only, could be expected to be instrumental in stimulating and 
evaluating local planning as well as providing useful normative information. 
Another profitable means of reducing ambiguities is to look at the 
counselors' function throu^  the eyes of his various publics. In this 
endeavor, community college counselors should also be aware of how 
counselors are perceived at other levels of the educational hierarchy so 
that they might better understand their proper function. Obviously, this 
may produce a distorted image or caricature. However, according to 
Shertzer and Stone (33» p. 687): 
Caricatures are harsh but nonetheless revealing because 
they contain elements of truth which place in bold relief the 
most salient characteristics the individual conveys in his 
efforts to meet the demands of his role. 
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The caricature that may be drawn from professional educators concerning 
counselors has often been referred to by Darley (11, p. 228) in this five­
fold description: 
1. The faculty often views the counselor as an administra­
tor and the nicest thing you can say about administra­
tors is that they are a necessary evil which may be 
tolerated but better yet eradicated. 
2. Counselors are usually ancillary workers and are 
therefore expendable. 
3. Counselors often coddle and pander students who 
mi^ t be better off if they would drop or flunk 
out of school. 
U. Counselors often hide behind pseudo-Freudian, and 
pseudo-psychometric jargon to establish a pre­
tense of being a separate profession. 
5. The counselors pretense of confidentiality is merely 
a shield to hide behind when the welfare of the 
institution is involved or his activities challenged. 
If faculty assessments of the community college counselors' function 
is viewed in Like manner, then it follows that when the coniminity college 
counselor functions as an administrator he will be viewed as an administra­
tor; if he provides only ancillary services, rather than integrating his 
services to all students and faculty, he will be expendable. If the 
community college counselors' acceptance and understanding of students is 
coddling, over-protective, and panç)ering of academic incai^ tents, then the 
faculty may be justified in their misconceptions. To the degree that 
community college counselors rely on jargon rather than clear, understand­
able communications to the staff, they also risk being branded a charlatan 
in its clearest form. When confidentially is used as a self-protective 
device rather than an indispensible part of ethical conduct, the community 
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college counselors' function becomes suspect ty all of his various publics. 
Richardson and Blocker (32) are quick to point out that the junior 
college counselors' function is often difficult to appraise because of his 
assigned responsibilities within the wide range of student personnel 
services* It is difficult to know whether various publics sure responding to 
what the counselor believes his function should be, or to what they see his 
function to be throughout the plethora of student personnel services which 
exist in many conmanity colleges. 
In appraising the resourses of junior college student personnel 
workers, Natson (2li) found that in most cases the counselor and the student 
personnel worker were viewed as one and the same. It was her recommendation 
that in the training of junior college student personnel workers, proper 
roles and functions of counselors and student personnel workers should be 
identified and recognized by the staff, administration, and professional 
educators. 
Ventres s and Chesseborou^  (kO) indicate that the counselor has no 
business working as an administrator. The rationale is single. Any 
specialist renders his most efficient service in the area of his special­
ization. Therefore, counselors who also work at administrative tasks lose 
their effectiveness as counselors and hardly become efficient as administra­
tors. The administratively functioning counselor is probably the most 
useless person on the professional staff. Notwithstanding his specialized 
training, he is rendered useless to the most inç>ortant people in the 
school, the students. 
Shertzer and Stone (33) engjhasize that students do not bring their 
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problems to an administrator; so to the degree that a counselor functions 
as an administrator, he is rendered impotent as a counselor* 
Thornton (39) supports this viewpoint and emphasizes that; 
The administrator-counselor would indeed find it 
difficult to provide adequate time and service for his 
students* Even thou^  his training may be in counsel­
ing, the pressure of other tasks and frequent absences 
would tend to interrupt the progress of counseling* 
In 1969, Weihe (Ul) conducted a study at Kirkwood Community College 
designed to determine how students in the arts & sciences, vocational-
technical, and adult education programs perceived student personnel 
services; how familiar they were with the services; and how counselors and 
counseling were perceived* The results of the study concluded that the role 
of the counselor was not clearly seen by students in terms of his relative 
position with other staff members* Student responses indicated that the 
counselor was perceived as part administrator, part instructor, but more 
often a mediator. 
Major reasons for varying attitudes and perceptions of the counselors' 
function were evaluated by Wrenn* He makes the point that since there are 
different levels of counseling, institutions tend to classify all formal 
advisement seirvices as part of the counseling program. Wrenn (hh, p* 59) 
explains that there are four different levels of counseling that vary frrara 
the professionally trained counselor who handles many complex student 
problems, to those functions performed by faculty members in the general 
advisement of students. He viewed all types of nominal relationships 
between students and faculty members to be the "first level" of counseling. 
Admissions and registration would likely be examples of the first level* 
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The "second level" of counseling would involve faculty advising. The 
"third level" of counseling would be conducted by selected faculty members 
who could deal with almost any problem that came up, even if it was outside 
the area of academic adjustment. The "fourth level" of counseling is con­
trasted from the third level, by faculty members who are trained profession­
ally in thera^ )eutic counseling, Medsker (26) feels that all levels of 
counseling exist in practice, but some colleges have a hi^ er proportion of 
Wrenn's fourth level, A great variation exists, however, in the counseling 
efforts put forth at all levels, 
Stensaas (36, p. 15) in response to faculty members used as advisors 
and often as counselors in community colleges writes: 
Often the use of advisors is encouraged as a helpful 
adjunct to the guidance program since it releases counselors 
from jobs that can be perfonued as well by faculty members. 
This is excellent in theory but too often in practice is 
abused, as faculty members are required to perform jobs 
beyond their professional preparation. 
In 1967, the Michigan state department of public instruction (27) 
conducted a survey of guidance and counseling programs in MLchigaii 
consminity colleges. Their study involved 95 possible returns from twenty-
one ccraminity colleges in Michigan, All the conmunity colleges participat­
ing in the survey were sent a questionnaire to be answered by the president, 
dean of instruction, dean of student personnel, a faculty member, and a 
counselor. The investigation found that among the twenty-one basic student 
personnel functions used in the Carnegie study more than 95 per cent of the 
respondents saw the counselor as being directly responsible for the student 
counseling function. Among the other basic student personnel functions, 
five were seen by 90 per cent or more of the respondents as part of the 
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counselor's role, i.e., the ccwnselor had either direct responsibility or 
performed an assisting role. They were: (a) applicant consulting, (b) 
educational testing, (c) group orienting, (d) career information, (e) 
student advisement. 
In the survey of guidance and counseling in Michigan connunity 
colleges (27, p. 8) the cormninity college counselor's major function was 
repeatedly perceived as his work with students titio are adjusting to college 
level work, lAo are making vocational and educational plans, and who are 
coping with new knowledge of self and environment. The counselor's day-to-
day activities were seen most frequently as: (a) counseling with students 
who are undecided about a vocation; (b) counseling with students who are 
having academic problems; (c) interpreting test results in a counseling 
interview; (d) counseling with students who are undecided about a major 
and/or senior college; (e) helping students with plans to meet transfer 
requirements; and (f) counseling with students who see their problem as 
"personal." 
In 1969, Stensaas (36) analyzed the role of the coranunity college 
counselor as perceived by California community college counselors, 
presidents, and academic senate presidents. A questionnaire was sent to 
each of the 87 community colleges in California. Stensaas reported that the 
community college counselor was not viewed as a specialist working with a 
Lrnited number of tasks, but as a generalist working throu^ out the student 
personnel and educational program. The results of the study pointed out 
that the community college counseling function differs from counseling in 
other segments of higher education in the following ways: (a) the training 
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required or expected is different; (b) the community college counselor is 
closely aligned with the instructional staff j and (c) the community college 
counselor and his publics believe he should perform more tasks than are 
customarily performed by four-year college and university counselors* 
Challenges and Demands for Professionally Trained Counselors 
The overriding challenge for those who are emplc>yed in conraunity 
colleges can be singly stated: to become cOTçetent innovators for new 
roles in new settings. The challenge is easy to state; understanding and 
iaplementation are more difficult. 
Obviously, it is not enough to copy, in part or in total, guidance and 
counseling programs, roles, and functions from hi^ er education, secondary 
education, or some combinations thereof. Because the community college 
setting and its problems are unlike those with which we are familiar, we 
must understand new concepts, develop new competencies, and modify old 
attitudes. In this endeavor, community college counselors and other staff 
members alike will need to understand the cotamunity college and its setting, 
the community college student, community resources and opportunities, as 
well as the theoretical foundations that undergrid guidance and counseling 
practices. We need to realize, according to Thornton (39, p. vii), that: 
The community junior college is not just secondary 
education, deserving the epithet, "glorified hi^  school." 
Nor is it only hi^ er education, as described by the phrase 
"decapitated college." It is an indigenous American 
educational institution developed to perform needed func­
tions, some of which shared by the hi^  schools or by the 
colleges, and seme of which are its own unshared respon­
sibilities • 
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Due to the open door admissions policy and the multiple program 
opportunities designed to serve the needs of all. Area vocational-technical 
schools and community colleges, more than any other educational institution, 
have attracted and enrolled a diverse population with respect to socio­
economic class, race, age, ability, and level of vocational development. 
Area ccnmunity colleges have broadened their program offerings to encanQ}ass 
terminal education, transfer education, adult education, and general 
education. According to Medsker (26), community service projects, remedial 
and salvage programs, guidance, and counseling undergrid these programs. 
The statewide system of Area schools in Iowa has demonstrated signifi­
cant growth since its inception during the school year 1966-67» The enroll­
ment of students in adult education, college-parallel, and vocational-
technical programs is shown in Table 1 (18). This significant growth 
Table 1. Full-time equivalent enrollments in Iowa Area schools-reimbursable 
only 
Adult College Vocational-
Programs Education Parallel Technical Totals 
School year 1966-67 669 7,3U5 2,150 10,16U 
School year 1967-68 2,U31 9,26a U,720 16,ia5 
School year 1968-69 3,262 9,236 7,259 19,757 
School year 1969-70 h,S66 9,615 7,53ii 21,715 
(Estimated) 1970-71 5,330 11,081 9.712 26,123 
Totals 16,258 U6,51a 31,375 9U,17U 
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supports the axiomatic view that many Area consminity college students are 
searching for a way to improve and understand themselves and where they 
might fit into the world which includes the world of work. If Area 
coramonity colleges are to successfully meet the needs of all their 
students, who are basically vocationally oriented, the colleges, in effect 
must concern themselves with helping students in their educational and 
vocational appraisal as well as development. 
Raines (31, p. 6) recommended that professionally trained counselors 
were needed to provide effective guidance and counseling assistance to 
students who need to make decisions regarding educational and vocational 
objectives or who need assistance in resolving personal problems which are 
interfering with their educational progress* A college which meets only 
the intellectual and vocational needs of the individual or community is 
doing only part of the job. Anyone with an emotional problem will not 
function fully either academically or vocationally, and no academic or 
vocational problem is without emotional complications (31). The lack of 
professionally trained counselors in community colleges, however, has often 
resulted in students not having the aissistance needed for adequate appraisal 
and development. Area consminity colleges must bolster their capabilities 
for dealing with this concern and demand for more professionally trained 
counselors• 
The staffing of professionally trained counselors to assist students 
in vocational decision making, as well as educational and personal problem 
solving has been of concern to those in community colleges. According to 
Collins (8, p. 5U8): 
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The function of vocational counseling has too frequently 
been downgraded, minimized, or sidestepped by junior college 
counselors, yet vocational counseling, and its corollary, 
educational guidance, have a centrality which makes all other 
functions pale in significance. 
Hitchcock (15, p. 87) former APGA Executive Director, estimated that 
the number of full-time counselors in the junior colleges was only 790 in 
196$. The nation-wide demand for professionally trained counselors in a 
variety of settings from 1965 through 1975 is presented in Table 2 by 
Hitchcock (15, p. 109). 
Table 2. Nation-wide demand for counselors under continuation of current 
conditions and on current bases 
Setting 1965 1970 1975 
Elementary 2,500(est.) 26,987 53,500 
Secondary 31,000 liU,938 71,887 
Junior Colleges 791 U,ooo 5,000 
Colleges and Universities U,000 6,67a 7,591 
Employment service 3,000 7,h9h 8,158 
Rehabilitation 3,500 5,187 5,695 
OEO Programs ii50 3,600 7,200 
Totals U5,2Ul 98,880 159,031 
Starr (35, p« 1U5) recommended that more professionally trained 
counselors be added to the junior college staffs with a minimum of one for 
each 350 full-time student and that professional counselors be made avail­
able all hours of the day. In a survey of junior colleges. 
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Alderson (2, p. 102) found that 550 was the average number of students per 
full-time counselor found in most liwo-year colleges. 
In his national survey of student personnel services, Raines (31» p* 20) 
found that a lack of adequate staffing of counselors meant that nearly half 
a million junior college students were being deprived of adequate counsel­
ing. If, as many authorities in higher education have suggested, the 
ultimate success of the conprehensive concept of higher education rests upon 
adequate guidance, dramatic improvements are required nationally (31.) 
McDaniel (25> p. 32) suggested that a method found effective in 
promoting guidance and counseling assistance, is the pronotion and use of 
faculty members. The use of faculty members who have special interest and 
ability to serve as advisors for students increases the effectiveness of the 
guidance program (lit). Hardee supports this idea and advocates utilizing 
faculty members in student personnel programs and especially in counsel-
" ing (Hi). 
Currently scxne conrounity colleges, especially small colleges, faculty 
members are called upon to become advisors and perforai many functions in 
lieu of trained counselors. The assignments of counseling responsibilities 
to ineffective and untrained instructors, however, casts serious doubts in 
the adequacy of such programs (36). 
In reviewing faculty involvement in college counseling, 
Hardee (Hi, p. 50) points out that not all faculty members are suited, by 
temperament or training, for employment in this capacity and suggests three 
criteria to be used in selecting faculty members for a counseling role: 
1. The interest of the faculty member in counseling. 
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2. The ability of the faculty member to deal effectively 
with students in a one-to-one relationship. 
3. The willingness of the faculty member to leam the 
fundamentals of his counseling responsibility. 
Stensaas (36, p. 13) in writing about faculty involvement in counsel­
ing states: 
The shortage of trained counselors is one of the key 
reasons for the past and current use of faculty members in 
much of the guidance that is conducted at the comminity 
college* Student personnel services grew so rapidly that 
faculty members were recruited to perfona them. Today, any 
involvement of faculty in student personnel services is still 
labeled "counseling" much to the chagrin of professional 
counselors• 
Matson (2h ,  p. 3) in the Carnegie report of Junior College Student 
Personnel Programs, said: 
The teacher who "liked students," or was willing to 
accept the assignment (which frequently was imposed on t(^  
of a full-time teaching program) volunteered or was invited 
to participate as a counselor in the student personnel 
functions. 
One of the primary recommendations sulmitted in 1970 by 
Blocker (ù, p. xLi) in his report to the State of Iowa Office fcr Planning 
and Programming was that Iowa's publicly supported community colleges study 
the feasibility of using larger numbers of teacher faculty members as part-
time counseling and guidance personnel. As presently organized. Blocker 
felt the professionals in these institutions are arbitrarily divided 
between instructional and counseling categories, which arrangement, 
although administratively convenient, does not necessarily make the best 
educational sense (U). 
Several reasons to e^ qjlain why this practice has enjoyed widespread 
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acceptance have been examined by Blocker, Plumer, and 
Richardson ($, pp. 2U3-2U;). They have concluded that: 
The assignment of counseling responsibilities to all 
members of the staff does not require an increase in 
renuneration or faculty released time. Thus, it provides 
administrators with an easy and inexpensive procedure for 
satisfying the requirements of accreditation committees 
and easing their own conciences. There is a prevailing 
belief in certain administrative circles that the counsel­
ing service should confine itself strictly to helping 
students adjust to the academic program and avoid concern 
with their personal problems. It is obvious that untrained 
counseling personnel will be only too happy to avoid becom­
ing involved in the personal problems of students; profes­
sionally trained counselors have been tau^ t that it is not 
possible to separate the two. 
In a critical view of existing junior college counseling, 
Collins (8, p. Sk9) writes; 
Most junior college counselors do see themselves as 
specialists in educational advisement and from catalog study 
and eoqaerience have made themselves into experts in this 
field. As a group they are much better informed than 
faculty advisors on graduation, major and transfer require­
ments and they have good reason to be outraged when it is 
suggested that this vital if unglamorous and sometimes 
routine function be performed by subject matter specialists. 
Faculty advisors often have narrow views based on their own 
college experiences 20 years previous and frequently have 
axes to grind. There is no reason to expect them to have 
developed the body of knowledge necessary for accurate 
educational programming and hence there is no reason to 
assign them this task. 
In his study of vocational education programs and the Area schools of 
Iowa, Blocker (5) highly recomnended that Iowa's publicly supported 
universities be encouraged to offer comprehensive educational programs for 
the training of instructional, counseling, and administrative personnel 
specifically for ccnmiunity colleges. Blocker (5) contends that this is 
necessary in order to overcome an acute shortage of individuals, lAo 
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understand the history and philosophy of two-year colleges > students and 
student personnel services, curriculum, instructional techniques, and the 
basic elements of administration and college governance. 
Summary 
In brief, the literature and research concerned with the functions of 
community college counselors indicated the following: 
1» Guidance and counseling currently are a popular part of student 
personnel programs in commminity colleges. However, the fonction of the 
counselor appears to be less defined than that of many other established 
fields and roles. 
2. Empirical research concerning the status and function of the 
counselor in community colleges has been confined to a limited number of 
states. 
3. A lack of definitive functions for counselors in community 
colleges was viewed as an important factor in the inadequate guidance and 
counseling services that currently exist. 
li. A profitable means of reducing ambiguities about the counselors' 
function is to look at the counselors' function through the eyes of his 
various publics. 
5. A continuous demand in community college student personnel pro­
grams is the staffing of more certified counselors. 
6. The literature en#iasizes the need to assess and evaluate the 
counselors' function within the plethora of student personnel services in 
two-year colleges. 
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METHODS AND PROCEDURES 
Introduction 
The general problems of this study were to delineate the status of 
counselor functions in Iowa Area schools as perceived by Area school 
administrators, counselors, and instructors and to ascertain their percep­
tions in regard to the current and future function(s) of counselors in 
Area schools. An attençt was also made to delineate the responses of these 
three groups in order to ascertain their perceptions as to whether counselor 
time should be required on certain specific tasks# These results were used 
to determine a pattern of functions for counselors in Area schools. In 
addition, the study was to determine whether any relationship existed 
between seven descriptive variables and the perceptions of the groups 
studied of counselor functions. 
This chapter describes the methods and precedures that were used to 
collect, analyze, and synthesize the required data for the study. The 
chapter has been divided into four sections: (a) instrument used in the 
study, (b) description of the population, (c) collection of the data, and 
(d) treatment of the data. 
Instrument Used in the Study 
Description 
The instrument used for this study was an inventory (see Appendix A). 
The inventory was attractively printed by the State Department of Public 
Instruction. It contained three parts and was stapled into booklet form. 
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A cover letter on the outside conveyed an appeal to Area school personnel 
for their cooperation in the study* 
Part I of the inventory caitained the respondent's identification 
number by category and institution. The first three digits identified the 
category and the last two digits the institution that a respondent 
represented. 
Exanç>le : 026 - 0$ 
Counselor Area V Community College 
This part also included seven descriptive variables that the respondents were 
asked to identify for statistical purposes of the study. 
In Part II, a list of twenty-one basic functions of a community college 
student personnel program was descriptively outlined as a basis for each re­
spondent to indicate the assigned function(s) performed by the counselor at 
his institution. Below each assigned function were illustrated activities 
to assist in identifying the function performed at an institution. Based on 
the current position and affiliation of the respondent with an institution, 
two kinds of responses were asked for each assigned function: (a) his per­
ception of the current responsibilities of the counselor at his institution, 
and (b) his conception the future responsibilities of the counselor at 
his institution. 
Part III contained a list of certain specific tasks that are related to 
the functions in Part II and commonly performed by counselors in a community 
college. The respondents were asked to indicate their perception as to 
iidiether counselor time should be required for each of the tasks listed. 
The method of responses to Parts II and III of the inventory was a six 
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step numerical scale ranging frcm. "completely disagree" to "completely 
agree," 
Construction 
In the development of the inventory, a thorough examination of the 
literature was conducted* In order to delineate the status of counselor 
functions as perceived by Area school personnel, twenty-one basic functions 
were utilized from the report by Dr. Max Raines on the appraisal and 
development of junior college student personnel programs (31)* These 
twenty-one basic functions were used as criterion variables and separately 
treated with respect to the perceptions of the groups studied on current 
and future categories* The same functions were used in each category and 
were organized into five administrative units* Each of the functions is 
herein categorized under a general rubic and described operation­
ally (9, pp* 13-15): 
Admission, Registration, and Records 
Pre-College Information - Dissemination of infonnation by 
brochures, counselor visitations, on-campus visits, 
conferences, direct correspondence, etc., to encourage 
college attendance, to note special features of the 
college, to further understanding of requirements for 
cuimission and for special curriculums, to develop proper 
attitudes, and to give all pertinent information 
contributing to student decision and planning. 
Applicant Appraisal - Subsumes all devices, such as trans­
cript and test interpretation, individual case studies, 
interviewing of students, conducting staff inquiries, etc*, 
to obtain, organize and evaluate significant background 
information to determine admission and curriculum 
eligibility, to effect proper placement and to assist 
students toward the self-laiowledge needed for decision 
making and planning. 
Educational Testing - Measurement of aptitude, interests, 
values, achievement, and personality factors of students 
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as well as assessment of the pervasive characteristics 
and tone or climate of the institution. Evaluation of 
past record and testing in the skills of reading, listen­
ing, speaking, composition, and mathematics to assure 
proper placement of students in courses of varying levels 
of difficulty. 
Personnel Records - Maintenance of accurate, functional 
records to be compiled into a cumulative file reflecting 
educational, psychological, physical, and personal 
development. These records should be coriprehensive, 
pertinent, accurate, and should be widely but discreetly 
disseminated. 
Student Registration - Designing registration forms and 
data processing procedures, effecting class changes and 
withdrawals, recording instructors' grades, providing 
transcripts and, where possible, machine-scheduling the 
students into classes. 
Academic Regulation • Enforcing probation policies, 
evaluating graduation eligibility, handling cases of 
student infraction of the college rules, interviewing 
terminated students or probationers petitioning for 
re-admission. 
Guidance and Counseling 
Applicant Consulting - Giving of infonnation pertinent 
to interpretation of tests and other data, and proffer­
ing educational and occupational service to applicants 
prior to formal admission. 
Student Advisory - Giving of information pertinent to 
selection of courses, occupational pre-requisites, 
transfer requirements, effective study methods, 
academic progress, availability of resource agencies, 
and other such areas of concern to students. The 
depth level of advisement will depend on whether it 
is done by the professional counselor or by the 
faculty advisor. 
Group Orientation - All information-giving associated 
with induction into college, attitude development, 
effective study skills, test interpretation, 
vocational decision, educational planning, involvement 
in activities, rules and regulations, etc., which lends 
itself to the group process as well or better than 
through individual contact. 
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student Counseling - Professional service to students 
in clarifying basic values, attitudes, interests and 
abilities; all phases of decision making; formulating 
vocational-educational plans; In identifying and 
resolving problems interfering with plans and progress; 
and in providing appropriate resources for more 
intensive and deep-seated personal problems. 
Career Information - Provision of occupational inform­
ation toward narrowing of vocational choice. Basic 
curriculum decisions and planning is contingent upon 
possession of maximum occiqiational information made 
available throu^  c(»ç}rehensive libraries, brochures 
and references, seminars, consultation services, 
faculty advisement, and particularly throu^  local and 
regional occupational information centers. 
Placement and Financial Aid 
Financial Assisting - Loans, scholarships, part-time 
jobs, budget management, solicitation of funds, 
securing of government grants. All of these are 
necessary if the economic equation is to be balanced 
so that no student is denied college because of lack 
of money* Specialists within student personnel are 
needed to perform these tasks. 
Graduate Placement - The placement officer within the 
student personnel office has responsibility for locating 
Expropriate employment for qualified graduates and other 
students terminating their college training, for pro­
viding prospective eng)loyers with placement information, 
and for follow-up studies designed to provide guides to 
curricular development. 
Student Activities 
Student Self-Ooveming - Advising student government 
organizations, providing training in formal and 
informal group processes, conducting leadership train­
ing programs, and supervising intercollegiate student 
government conferences and all other significant 
aspects of citizenship training. 
Co-Curricular Activity - Arranging for cultural 
activities, sponsoring of clubs and organizations, 
advising student publications, organizing vocational 
and other special interest groups—all co-curricular 
activities which contribute to educational growth 
and development. 
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Social Regulation - Social involvement, social amenities, 
social grace, moral and ethical conduct are all concerns 
of student personnel workers, particularly to those 
responsible for student activities and for the operation 
of on-campus living facilities. 
Student Induction - Geographical, academic, social, 
attitudinal, and other psychological orientation of the 
student to the college. Preferably, this orientation 
should be intermittent throu^ out the spring and summer 
period prior to initial enrollment. 
Administ ration 
Program Articulation - For smooth transition throu^ out 
the two-year college period, there must be adequate two-
way flow with the faculties of the feeder hi^  schools 
and with the colleges of transfer, effective intra-staff 
relationships, and good lines of connminication with 
industrial and commercial enterprises and other cooperat­
ing agencies within the coraminity. 
In-Service Education - Systematic opportunities for pro­
fessional discussion among student personnel staff 
members, consultants for special areas of interest and 
needs, a flood of professional literature, interpretation 
of local research data, provision for attendance at pro­
fessional conferences, systematic articulation with 
instructional departments and periodic summer workshops 
or other review and up-dating seminars. 
Program Evaluation - Follow-up of dropouts, graduates, and 
transfers; student evaluation of counseling; student affairs, 
etc.; developanent of locauL normative data and other research 
on special topics of interest. 
Administrative Organization - To be effective, student 
personnel programs mast be adequately staffed, housed, 
financed, evaluated, and effectively related to the 
total mission of the college. 
The literature was also reviewed to construct statements aimed at 
determining the perception of the respondents as to whether counselor time 
should be required on specific tasks ccwnnonly perfonaed by counselors in a 
community college. Fifty-two specific tasks were designed and subsequently 
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grouped into functions corresponding to the twenty-one basic functions 
previously described. These tasks were identified as criterion variables 
and are herein grouped under their corresponding functions. 
Admissiez* Registration, and Records 
Pre-College Information 
a. Preparing and distributing descriptive 
material publicizing the institution. 
b. Handling inquires about admissions to 
institution. 
Applicant Appraisal 
a. Evaluating high school and college 
transcripts. 
b. Serving on admissions commit tee. 
Educational Testing 
a. Administering tests to incoming students. 
b. Assemble and maintain appropriate 
testing instruments. 
Personnel Records 
a. Interpreting information on student 
characteristics and needs to faculty. 
b. Writing recommendations for students 
seeking employment and college transfer. 
Student Registration 
a. Designing forms and procedures for 
student registration. 
b. Processing class changes, withdrawals, etc. 
Academic Regulation 
a. Interpreting institution's graduation 
requirements. 
b. Advising faculty and administration 
on academic policies. 
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Guidance and Coonsellng 
Applicant Consulting 
a. Interpreting test results to students. 
b. Consulting with students about career 
plans and educational goals. 
Student Advisoiy 
a. Interpreting college transfer requirements. 
b. Helping students plan appropriate programs 
or curricula. 
c. Approving course selection for students. 
d. Interpret effective study skills to students. 
Group Orientation 
a. Conducting orientation classes or seminars 
for incoming students. 
b. Teach courses in psychology and/or 
educational vocational exploration. 
Student Counseling 
a. Conducting psychotherapy with students having 
emotional problems. 
b. Counseling with students about personal and 
social problems. 
c. Conducting group counseling for underachievers. 
d. Maintaining a personal and confidentiauL file 
on counselees. 
e. Counsel with students who are undecided about 
a vocation. 
f. Assisting students in achieving s elf-understanding. 
Career Information 
a. Dispensing career information. 
b. Studying manpower needs within community and region. 
c. Interpreting occupational information. 
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Placement and Financial Aid 
Financial Assisting 
a. Analyzing financial needs of students* 
b. Securing financial assistance for students* 
c* Supervising students on work-study programs* 
Graduate Placement 
a. Arranging placement interviews. 
b. Working with employment agencies in placement 
of students. 
c. Work with institutional departments in place­
ment activities. 
d. Compile currlcular guides for transferring 
students Into senior colleges. 
Student Activities 
Student Self-Governing 
a. Sponsoring or advising student government. 
b. Supervising elections and student conferences. 
Co-Curricular Activity 
a. Supervising co-curricular student activities 
program. 
Social Regulation 
a. Reprimanding students for social misconduct. 
b* Working with administration and students in 
developing policies covering all social 
activities. 
Student Induction 
a. Interpreting student services and regulations. 
b. Train returning students to help new students* 
c. Maintaining referral resources for students. 
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Administration 
Program Articulation 
a. Serving on faculty comtiittees* 
b. Serving as consultant to a department or 
division of the institution* 
c. Maintaining liaison with hi^  school counselors 
and with college of transfer students. 
In-Service Education 
a. Conducting in-service training for faculty 
advisors on uses of test results. 
b« Attending professional workshops and 
conferences. 
Program Evaluation 
a. Conducting follow-up studies of former 
students. 
b. Confer with students withdrawing from the 
institution. 
Administrative Organization 
a. Conducting studies on the guidance and 
counselor program and/or student person­
nel services. 
Seven descriptive variables were also used in the study to determine 
whether any relationship existed between descriptive variables and the 
criterion variables. Sex, age, professional education, years ençloyed at 
present position, responsibilities of position, institution's enrollment, 
and institution's instructional offerings were used as the descriptive 
variables. 
Tryout 
The printed inventory used in this study was developed fran many 
drafts. Extensive planning was necessary in order to develop an instrument 
whose appearance, length, clarity, and ease in coiçjletion would assist in a 
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successful return and cooperation of the respondents. A pretest and tryout 
of the inventory was conducted in September> 1970. Copies of the dittoed 
inventory and cover letter were cooç)leted fifteen educators whose back­
grounds were similar to those \iio were included in the study. Statements 
that were ambiguous were revised or deleted. Recoanecdations were con­
sidered in the development of the final fonn. 
Description of the Population 
The population saropled in this study included all Area vocational-
technical schools and cwnmunity colleges in the state of Iowa. Every Area 
school within the state participated in the study, for a total of fifteen. 
Preliminary investigation revealed over 1,600 professional school personnel 
employed within the Area schools. This investigation included administra­
tors, counselors, and instructors who were ençloyed in a full-time position 
during the period of September, 1970 to June, 1971 by the following Iowa 
Area vocational-technical schools and community colleges: 
Area I - Northest Iowa Area Vocational-Technical School, Calmar 
Area II - North Iowa Area Community College, Mason City 
Area III - Iowa Lakes Community College, Estherville, Emmetsburg 
Area IV - Northwest Iowa Vocational School, Sheldon 
Area V - Iowa Central Community College, Eagle Grove, Fort Dodge, 
Webster City 
Area 71 - Merged Area VI Community College, Iowa Falls, Marshalltown 
Area VII - Hawkeye Institute of Technology, Waterloo 
Area IX - Eastern Iowa Community College, Clinton, Muscatine, 
Davenport 
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Area X - Klrkwood Coominity College, Cedar Rapids 
Area XI - Des Moines Area Community College, Boone, Ankeny 
Area XII - Western Iowa Tech, Sioux City 
Area XIII - Iowa Western Community College, Clarinda, Council Bluffs 
Area XIV - Southwestern Community College, Creston 
Area XV - Indian Hills Conmunity College, Centerville, Ottumwa 
Area XVI - Southeastern Iowa Area Community College, Burlington, 
Keokuk 
After careful consideration, it was decided to include in this study 
all Area school administrators iriio were identified by the following 
positions: 
a. Superintendent 
b« Campus dean 
c. Director of college-parallel programs 
d. Director of vocational-technical programs 
e. Director of adult & continuing education 
f. Director of student personnel services 
A list of designated administrators was made from each Area school. 
A similar list was also compiled of all Area school personnel who were 
identified and certified as counselors from each Area school. A total of 
87 administrators, and 80 counselors was identified for the purpose of the 
study. 
Selection of Sample 
Cochran (6, p. 2) lists the following principal advantages of sampling 
as compared with taking a complete enumeration or census of the aggregate: 
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(1) reduced cost, (2) greater speed, (3) greater scqpe, and (U) greater 
accuracy. 
It was decided that a^ iproximately 25 per cent of the total population 
of full-time instructors, employed in each Area school, would be an adequate 
sample for the purpose of the study. A stratified random technique of 
sampling described by Vfert, Neidt, and Ahmann (U2, pp. 108-110) was used to 
select a representative sançle of instructors employed in full-time 
positions at Iowa Area vocational-technical schools and commanity colleges. 
This representative cross section included instructors in the college-
parallel programs, vocational-technical programs, and the adult education 
programs from each Area school. A list of instructors from each Area 
school was alphabetized into three instructional categories. These 
instructional categories were college-parallel, vocational-technical, and 
adult education. A table of random numbers was used to determine the start­
ing point frcOT one to four for the selection of instructors to be used in 
the study. A saitple of 313 college-parallel and vocational-technical 
instructors was selected by this procedure. Since there were only $0 full-
time instructors identified as coordinators or instructors in adult educa­
tion programs, all were included for the purpose of the study. 
Table 3 indicates the number of administrators, counselors, and 
instructors by Area school represented in the study. 
Collection of the Data 
Prior to the collection of the data, a personal conference was held 
with the Director of Student Personnel Services frwn each of the Ar«a 
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Table 3* Stratification of administrators, counselors, and instructors 
by Area schools 
Group Administrators Counselors Instructors Total 
Area I U U 12 20 
Area II 5 6 20 31 
Area IH 5 5 18 28 
Area IV h 2 6 12 
Area V 6 8 36 50 
Area VI 8 h 28 Uo 
Area VII a 3 23 30 
Area IX 10 5 33 hB 
Area X 5 10 $8 73 
Area XI 7 10 33 SO 
Area XII h 3 20 27 
Area XIII 8 6 28 li2 
Area XIV 5 2 7 1 ». 
Area XV 5 6 23 3h 
Area XVI 7 6 18 31 
Total 87 80 363 530 
schools. The proposed study and a willingness to help the Area schools 
assess and inqprove their guidance and counseling services was presented to 
the directors in November, 1970, Their cooperation, as well as suggestions, 
were requested in order to facilitate the collection of the data. 
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In January, 1971» 530 adadLnistrators, counselors, and instructors 
representing each Area vocational-technical school and community college in 
the state of Iowa were sent an inventory. The names of the administrators, 
counselors, and instructors vere compiled from an offical list of profes­
sional Area school personnel submitted by each Area school and verified 
frtm the 1970-71 data on Iowa Area schools (17). 
The inventory was mailed throu^  cairpis delivezy by the Director of 
Student Personnel Services at each Area school. In February, a follow*^  
reminder card and a second mailing was sent to those not returning the 
inventory. (See Appendix A for copies of the cover letter and follow-up 
reminder card.) The final returns of the inventory were received by 
March, 1971. 
Treatment of the Data 
The responses frcm the inventory were coded, then they were punched 
and verified on International Business Machines (191) cards at the Iowa 
State University Commutation Center. lEM machines were used for the sort­
ing, tabulating, and summarizing of the data. The responses from adminis­
trators, counselors, and instructors were statistically treated with respect 
to the criterion variables. 
The criterion measures were the responses to current function(s) of 
counselors, future function(s) of counselors, and as to lAether counselor 
time should be required on specific tasks. All data relevant to the 
criterion measures were descriptively treated and reported by the use of 
frequency counts, percentiles, means, standard deviations, and 
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correlations* 
The basic statistical model including the effects of variability 
isolated in the e^ qierinent was: 
 ^ * i^ ^ 
lAiere 
T » perception on the criterion variables 
M " overall grand mean perception 
" contribution due to the ith treatment or group 
e^ j • random error or deviation corresponding to the 
jth observation of the ith treatment or group 
This model was used for the raw data relevant to hypotheses 1, 2, and 
3 of the study and can be defined as a single-classification analysis of 
variance. For a description of the procedures relevant to the model used, 
see Ch£çter 10, Snedecor and Cochran (38). 
Popham (30, p. 61) says, "The central task of educational research is 
to discover the nature of relationships between educational variables •** 
He further indicates that correlational techniques provide the researcher 
with a procedure for quantifying the nature of relationships between two or 
more variables. 
Correlational techniques were used to test the raw data applicable to 
hypotheses li, 5, and 6 of the study. The specific correlation technique 
used in this study was the Pearson product moment correlation. For a 
description of the procedures relevant to this correlation technique and the 
test of significance, see Chapter 6, Popham (30). 
In applying analysis of variance and product-moment correlations to 
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the raw data of the study, the five per cent level of significance was used 
in determining if the observed deviation between the groups studied was too 
large to be accounted for by chance and the hypotheses were tested at this 
level. 
The investigation into the extent of agreement or disagreement on the 
perception of counselor functions by Area school administrators, counselors, 
and instructors attempted to identify those functions and tasks which are 
endorsed by a majority of the three groups. There were no established 
standards irtilch could be applied, but for the purpose of this study the 
researcher felt that the hypothesis of consensus would be supported on 
those items for which more than 75 per cent of the respondents were in 
agreement. Where more than 75 per cent of the respondents marked within 
the numerical scale of 0, 1, 2, 3 or within the numerical scale of it, 5, 6 
it would be hypothesized that a consensus of agreement would exist on the 
item. 
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FDisnns 
Introduetion 
The findings of this study are based upon the results obtained frcsa 
the responses of an inventory lj65 administrators, counselors, and 
instructors in Iowa Area vocatiwal-technical schools and coasunity 
coUeges* Table U sonarises the number of inventories mailed, the 
number returned, and the number usable* It can be observed that 530 
inventories were mailed, U82 were returned, and h6$ were usable. There 
were 85 administrators, 76 counselors, and 30U instructors whose responses 
were usable in the study* The percentage of returns in this study was 
90.9 per cent -trtiile the percentage of usable returns was 87*7 per cent* 
Table U* Number of inventories mailed to each of the groups in the study, 
number and per cent of these returned and usable 
Groups 
N 
Mailed 
N 
Returned 
% 
Returned 
N 
Usable 
% 
Usable 
Administrators 87 85 97.7 85 97.7 
Counselors 80 78 97*5 76 95.0 
Instructors 363 319 87*8 JOh 83.7 
Total 530 U82 90*9 U65 87.7 
In the findings relevant to this study, the data were categorized and 
presented according to the following sections: 
1* Tabulation of the data using frequency counts and percentages* 
This section presents the characteristics of the respondents, and the 
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degree of agreement and disagreement associated between the groups studied 
on each function and task used in the study. 
2» Descriptive analysis of the data using means, standard deviations, 
analysis of variance, and correlations. In this section, major differences 
are presented where the observed deviations between the groups studied were 
too large to be accounted for by chance. The various hypotheses examined 
in this study will be restated and evaluated when data appropriate for 
their evaluation are presented in this section. 
Tabulation of the Data 
Descriptive information concerning the respondents in terms of sex, 
age, and professional education is presented in Table 5. There were 8U 
male administrators and only one female administrator who responded to the 
survey. Of the counselors, 70 were male and six were female respondents. 
Of the instructors, 22h were male and 80 were female respondents. The 
administrators as a group were older; none was under 26, while two of the 
counselors and 11 instructors were under 2$ years of age. Fifty-six and 
five tenths per cent of the administrators were Ul years of age or older, 
while 21.1 per cent of the counselors and 39.U per cent of the instructors 
were in this age range. The table also indicates that the administrators 
as a group had reached a higher degree of professional education. Twenty-
four and seven tenths per cent of the administrators had completed a 
doctorate, while one counselor and five instructors had doctorates. It was 
interesting to note, however, that most of the respondents had completed a 
masters degree or more of professional education. All of the administrators 
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Table 5. Sex, age, and professional education of the respondents 
Administrators Counselors Instructors 
N % N  ^ N  ^
Sex: 
Male 8ii 98.8 70 92,1 221; 73.7 
Female 1 1.2 6 7.9 80 26,3 
Age: 
Under 25 0 2 2.6 11 3.6 
25 - ko 37 1:3.5 58 76.3 173 56,9 
la - 60 hh 51.8 16 21,1 312 36.8 
over 60 h U.7 — 8 2,6 
Professional 
education: 
B.A. Aca. 3 3.5 h 5.3 72 23.7 
M,A. Couns, 7 8,2 h2 55.3 8 2.6 
M.A. Adm. 18 21,2 —— 7 2.3 
MJl. Aca, 2 2.U 52 17.1 
M«A« + 3h Uo.o 29 38.2 86 28.3 
Doctorate 21 2U.7 1 1.3 5 1.6 
Other —• 7lt 2ii.3 
and counselors had completed a professional degree, while 2U,3 per cent of 
the instructors had not cOTpleted any professional education that warranted 
a degree. Instructors who responded to the "other" category were primarily 
instructors in the vocational-technical programs who completed apprentice­
ship, vocational, or technical training. 
In Table 6, the number of years the respondents were employed at their 
present position has been recorded. The median number of years for the 
administrators was lAile for the counselors and instructors the median 
number of years was 3.1 and 3,8 respectively. 
The data in Table 7 represent the number of respcaidents who held 
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Table 6. Number of years the respondents had been employed in their 
present position 
Years employed in present position 
Respondents 0-2 -^6' 7-10 over 10 
Administrators 23 52 5 5 
Counselors 36 3U U 2 
Instructors 108 J.61 17 18 
Total 167 2ii7 26 25 
Table 7. Responsibilities of position held by respondents 
Responsibilities of position 
Respondents 
Administrator Counselor 
Full Part 
Time Time 
Instructor 
A-S V-T A-E 
Administrators 85 — —— — — —  
Counselors 
— 62 lii — --
Instructors 
— 
121 
Total 85 62 2h 121 a3 uo 
responsibilities in selected positions for the purpose of this study. It 
was interesting to note that out of 76 counselors surveyed in this study, 
only 62 were full-time counselors, while Ih were part-time. There were 121 
arts Sc science instructors, 1U3 vocational-technical instructors, and UO 
full-time adult education instructors who ccxnpleted the survey. 
Table 8 represents the enrollment in the Area schools in wnich the 
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Table 8. Enrollment in the Area schools in which the respondents were 
located 
Enrollment groups 
500 1000 2000 3000 UOOO 
Below to to to to to over 
Respondents 500 999 1999 2999 3999 U999 5000 
Administrators 16 17 35 15 2 — 
Counselors 11 22 32 11 0 
Instructors -35 M 116 M 
Total 62 127 183 88 5 — 
Table 9» Instructional offerings in the Area schools in which the 
respondents were located 
Instructional offerings 
Voc.-Teck. Coll: Par. 
College and Voc.-Tech. 
Parallel Voc.-Tech. Adult Ed* Adult Ed. Total 
R e s p o n d e n t s  N ^ N  ^  N  $  N  ^  N  $  
Administrators - 1 1=2 17 20=0 67 ?8e8 85 100=0 
Counselors 2 2.6 2 2.6 16 21.1 56 73.7 76 100.0 
Instructors 1.3 1^ 6U 21.1 231 76.0 30U lOO.O 
Total 6 1.2 8 1.7 97 20.8 35ii 76.3 1*65 100.0 
respondents were located. The most firequent enrollment size in which the 
respondents were located was in the 1000-1999 range. 
The data in Table 9 reveal the type of institutional offerings for the 
Area schools in which the respondents were located. Examination of the 
data reveal that the majority, 76«3 per cent, of the respondents were 
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located in Area schools which offered college-parallel, vocational-
technical, and adult education programs. Area schools which offered only 
vocational-technical and adult education programs ranked second with 20.8 
per cent. There were only 1.2 per cent and 1.7 per cent of the respondents 
located in Area schools which offered only college-parallel or only 
vocational-technical programs respectively. 
Frequency counts and percentages were talxilated to establish the 
degree of agreement or disagreement between Area school personnel on their 
perceptions of current and future fonctions of counselors, and also as to 
whether counselor time should be required on certain specific tasks. A six 
step numerical scale ranging from "completely disagree" to "completely 
agree" was employed as the method of responding to each criterion variable. 
A seventh step was added to accommodate a "no response" for any variable that 
the respondent did not mark. This step was identified by a numerical zero. 
The data were reported in this manner so that the Importance placed on each 
function and task could be more easily evaluated. It should be remembered 
that the researcher felt that the hypothesis of consensus would be supported 
<» those itans for which more than 75 per cent of the respondents were in 
agreement. Where more than 75 per cent of the respondents marked within 
the categories 0, 1, 2, 3 or within the categories it, S, 6 it would be 
hypothesized that a consensus of agreement would exist on the item. The 
data in Tables 10 and 11 represent the frequency counts and percentages 
associated with the perceptions of Area school personnel on the counselor's 
cxirrent and future functions respectively. Frequency counts and percentages 
relative to whether counselor time should be required on specific tasks are 
su 
Table 10. Tabulation of the counselors* current function(s) as perceived 
by Area school administrators, counselors, and instnictors 
Current Rating Administrators Counselors Instructors 
Functions Scale ^ N % N  ^ N % 
6 la hQ.2 28 36.8 121* 1*0.8 
5 26 30.6 21 27.6 9U 30.9 
Pre-CoUege h 8 9.1 16 21.1 Ul 13.5 
Infonnation 3 k h. 7 1 1.3 20 6.6 
2 2 2.1 8 10.5 15 U.9 
1 3 3.5 2 2.6 8 2.6 
0 1 1.2 0 0.0 2 0.7 
6 U3 50.6 25 32.9 102 33.6 
5 19 22 .L 21* 31.6 93 30.6 
Applicant h 11 12.9 9 11.8 li9 16.1 
Appraisal 3 6 7.1 5 6.6 3U 11.2 
2 3 3.5 12 15.8 12 3.9 
1 2 2.L 1 1.3 12 3.9 
0 1 1.2 0 0.0 2 0.7 
6 52 61.2 27 35.5 128 1*2.1 
S 25 29.li 2U 31.6 97 31.9 
Educational h 1 1.2 16 21.1 U3 U*.l 
Testing 3 1 1.2 2 2.6 9 3.0 
2 2 2.U h 5.3 11 3.6 
1 3 3.5 3 3.9 13 1*.3 
0 1 1.2 0 0.0 3 1.0 
6 U2 U9.1i 22 28.9 109 35.9 
S 16 18.8 2U 31.6 103 33.9 
Personnel U 12 lU.l lU I8.1i ii5 11*.8 
Records 3 6 7.1 3 3.9 21 6.9 
2 2 2.U 11 lli.5 11 3.6 
1 6 7.1 2 2.6 13 U.3 
0 1 1.2 0 0.0 2 0.7 
R^ating Scale: 6 completely agree 
5 mostly agree 
h slightly agree 
3 slightly disagree 
2 mostly disagree 
1 completely disagree 
0 no response 
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Table 10. (Continued) 
Current Ratine Administrators Counselors Instructors 
Functions Scale^  N % N % N % 
6 29 3li.l 13 17.1 82 27.0 
5 13 15.3 20 26.3 61 20.1 
Student k 17 20.0 16 21.1 51 16.8 
Registration 3 8 9.U 7 9.2 UO 13.2 
2 8 9.U 13 17.1 27 8.9 
1 9 10.6 7 9.2 39 12.8 
0 1 1.2 0 0.0 U 1.3 
6 16 18.8 10 13.2 UU lli.5 
5 25 29.U 23 30.3 71 23.U 
Acadendc U 21 2U.7 16 21.1 69 22.7 
Regulation 3 9 10.6 11 lii.5 50 16.U 
2 7 8.2 10 13.2 29 9.5 
1 6 7.1 6 7.9 35 11.5 
0 1 1.2 0 0.0 6 2.0 
6 51 60.2 U3 56.6 117 38.5 
5 25 29.U 22 28.9 99 32.6 
Applicant h 7 8.2 7 9.2 U7 15.5 
Consulting 3 1 1.2 2 2.6 20 6.6 
2 G 0.0 1 1.3 n 3.6 
1 0 0.0 0 0.0 7 2.3 
0 1 1.2 1 1.3 3 1.0 
6 Ù3 50.6 25 32.5 102 33.6 
5 19 22 .U 2h 31.6 93 30.6 
Student h 11 12.9 9 11.8 U9 16.1 
Advisory 3 6 7.1 5 6.6 3U 11.2 
2 3 3.5 12 15.8 12 3.9 
1 2 2.U 1 1.3 12 3.9 
0 1 1.2 0 0.0 2 0.7 
6 22 25.9 18 23.7 60 19.7 
5 27 31.8 17 22.U 56 18.U 
Group h 22 25.9 15 19.7 73 2ii.O 
Orientation 3 7 8.2 8 10.5 ii9 16.1 
2 6 7.1 111 18.U 30 9=9 
1 0 0.0 h 5.3 33 10.9 
0 1 1.2 0 0.0 3 1.0 
Table 10. (Continued) 
56 
Current Rating Administrators Counselors Instructors 
Functions Scale^  N % N % N % 
6 61 71.8 55 72 .U 137 U5.1 
5 16 18.8 Hi 18 .U 80 26.3 
Student h 5 5.9 3 3.9 51 16.8 
Counseling 3 1 1.2 2 2.6 13 U.3 
2 1 1.2 2 2.6 19 6.3 
1 0 0.0 0 0.0 3 1.0 
0 1 1.2 0 0.0 1 0.3 
6 25 29.U 21 27.6 81 26.6 
S 29 3Ua 23 30.3 72 23.7 
Career h 15 17.6 19 25.0 52 17.1 
Information 3 5 5.9 5 6.6 U7 15.5 
2 7 8.2 U 5.3 32 10.5 
1 3 3.5 h 5.3 16 5.3 
0 1 1.2 0 0.0 U 1.3 
6 36 U2.1i 18 23.7 96 31.6 
5 19 22.lt 10 13.2 7li 21.3 
Financial U 9 10.6 n IU.5 U5 11.8 
Assisting 3 5 5.9 7 9.2 28 9.2 
2 3 3.5 18 23.7 2U 7.9 
1 12 lii.l 12 15.8 33 10.9 
0 1 1.2 0 0.0 h 1.3 
6 29 3#.l 15 19.7 79 26.0 
5 21 27.7 17 22 .U 58 19.1 
Graduate U 16 18.8 lU I8.1i 67 22.0 
Placement 3 5 5.9 6 7.9 la 13.5 
2 5 5.9 17 22 .U 23 7.6 
1 8 9.U 7 9.2 33 10.9 
0 1 1.2 0 0.0 3 1.0 
6 28 32.9 12 15 «8 51 16.8 
5 16 18.8 15 19.7 59 19.ii 
Student ii lU 16.5 10 13.2 63 20.7 
Self-Governing 3 6 7.1 7 9.2 35 11.5 
2 9 10.6 13 17.1 U2 13.8 
1 11 12.9 19 25.0 U8 15.8 
0 1 1.2 0 0.0 6 2.0 
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Table 10* (Continued) 
Current Rating Administrators Counselors Instructors 
Puncticms Scale^  N $ V % % 
6 28 32.9 10 13.2 63 20.7 
5 19 22 9 11.8 60 19.7 
Co-Curricular U 12 lit.] Hi 18.U 58 19.1 
Activity 3 6 7.1 11 1U.5 3U 11.2 
2 9 10.6 12 15.8 39 12.8 
1 10 11.8 20 26.3 U6 15.1 
0 1 1.2 0 0.0 U 1.3 
6 16 18.8 8 10.5 39 12.8 
5 18 21.2 11 18 .U 71 23.1 
Social U 19 22,h 8 10.5 68 22 .U 
Regulation 3 9 10.6 12 15.8 36 11.8 
2 5 5.9 13 17.1 36 11.8 
1 17 20.0 21 27.6 52 17.1 
0 1 1.2 0 0.0 2 0.7 
6 29 3U.1 13 17.1 73 2U.0 
5 30 35.3 20 26.3 71 23.U 
Student k 18 21.2 22 28.9 6U 21.1 
Induction 3 1 1.2 7 9.2 U5 IU.8 
2 3 3.5 8 10.5 26 8.6 
1 3 3.5 6 7.9 20 6.6 
0 1 1.2 0 0.0 5 1.6 
6 21 2U.7 Ù 5.3 35 m m j-L.r 
5 18 21.2 18 23.7 h3 lii.l 
Program U 17 20.0 20 26.3 70 23.0 
Articulation 3 13 15.3 8 10.5 U8 15.8 
2 10 11.8 15 19.7 1*8 15.8 
1 5 5.9 11 1U.5 5U 17.8 
0 1 1.2 0 0.0 6 2.0 
6 16 18.8 6 7.9 32 10.5 
5 18 21.2 lit 18 .L U9 16.1 
In-Service U 23 27.1 21 27.6 57 18.8 
Education 3 8 9.U 12 15.8 U6 15.1 
2 13 15.3 10 13.2 5ii 17.8 
1 6 7.1 13 17.1 63 20.7 
0 1 1.2 0 0.0 3 1.0 
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Table 10. (Continued) 
Current Rating Administrators Counselors Instructors 
Functions Scale^  N $ N $ N $ 
6 3lt Uo.o 25 32.9 85 28.0 
5 27 31.8 19 25.0 Ik 2U.3 
Program h 16 18.8 2h 18 .U 70 23.0 
Evaluation 3 3 3.5 9 11.8 29 9.5 
2 2 2.1» 5 6.6 23 7.6 
1 2 2,h k 5.3 20 6.6 
0 1 1.2 0 0.0 3 1.0 
6 19 22.1: 12 15.8 lt5 llt.8 
5 23 27.1 15 19.7 61 20.1 
Administrative h 21 2li.7 21 27.6 73 2li.0 
Organization 3 8 9.1* 10 13.2 27 8.9 
2 8 9.1i 11 llt.5 51 16.8 
1 5 5.9 7 9.2 39 12.8 
0 1 1.2 0 0.0 8 2.6 
presented in Table 12. 
It can be seen in Table 10 that laore than 75 per cent of the respond­
ents agreed that certain functions were currently performed by the counselor 
at their institution. In this analysis, over 75 per cent of the administra­
tors agreed that the following 13 functions are currently performed by 
counselors at their institution; 
Pre-^ oUege Information Student Counseling 
Applicant Appraisal Career Information 
Educational Testing Financial Assisting 
Personnel Records Graduate Placement 
Applicant Consulting Student Induction 
Student Advisory Program Evaluation 
Group Orientation 
In contrast, over 75 per cent of the counselors perceive the following nine 
functions currently performed by them: 
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Pre-College Information 
Applicant Appraisal 
Educational Testing 
Personnel Records 
Student Advisory 
Student Counseling 
Career Information 
Program Evaluation 
Applicant Consulting 
Over 75 per cent of the instructors perceived the following eight functions 
currently performed by counselors: 
In analyzing the data in Table U to determine the extent of agreement 
or disagreement between Area school personnel on the future functions of 
counselors, it was discovered that over 75 per cent of the administrators 
believe that li* functions should be performed by the counselor in the future. 
It was found that over 75 per cent of the administrators perceived the 
identical 13 functions that were identified by them as functions currently 
performed by counselors. In addition, over 75 per cent of the administra­
tors also believe that the counselor in the future should be responsible 
for the Administrative Organization function. 
It can be seen in Table 11 that over 75 per cent of the instructor 
believe that 12 functions should be performed by the counselor in the future. 
In addition to the eight functi<Mis currently perceived by this group, the 
Student Induction, Group Orientation, Career Information, and Graduate 
Placement functions were viewed as functions that should be the responsibil­
ity of the counselor in the future. 
In reviewing the results for the perception of counselors on future 
functions, it was found that over 75 per cent of the counselors believe 
Pre-College Information 
Applicant Appraisal 
Educational Testing 
Personnel Records 
Applicant Consulting 
Student Advisory 
Student Counseling 
Program Evaluation 
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Table 11. Tabulation of the counselors' future function(s) as perceived 
by Area school administrators, counselors, and instructors 
Future Rating Administrators Counselors Instructors 
Functions Scaled N $ N $ N  ^
6 50 58.8 22 28.9 167 Sh.9 
5 22 25.9 22 28.9 82 27.0 
Pre-CoUege ii 3 3.5 16 21.1 2h 7.9 
Information 3 3 3.5 5 6.6 11 3.6 
2 2 2.U 10 13.2 9 3.0 
1 5 5.9 1 1.3 10 3.3 
0 0 0.0 0 0.0 1 0.3 
6 U9 57.6 29 38.2 126 U1.U 
5 17 20.0 19 25.0 88 28.9 
Applicant k 8 9.U 7 9.2 U2 13.8 
Appraisal 3 3 3.5 6 7.9 25 8.2 
2 U h.7 9 11.8 10 3.3 
1 U li.7 6 7.9 11 3.6 
0 0 0.0 0 0.0 2 0.7 
6 55 6U.7 3U Uli.7 179 58.9 
5 23 27.1 22 28.9 83 27.3 
Educational U 2 2Ji 9 11.8 17 5.6 
Testing 3 0 0.0 3 3.9 9 3.0 
2 3 3.5 2 2.6 6 2.0 
1 2 2.U 6 7.9 9 3.0 
0 0 0.0 0 0.0 1 0.3 
6 U6 5U.1 25 32.9 130 U2.8 
5 17 20.0 19 25.0 113 37.2 
Personnel U 5 5.9 10 13.2 20 6.6 
Records 3 2 2.U 2 2.6 17 5.6 
2 6 7.1 16 21.1 6 2.0 
1 9 10.6 U 5.3 17 5.6 
0 0 0.0 0 0.0 1 0.3 
R^ating Scale: 6 completely agree 
5 mostly agree 
U slightly agree 
3 slightly disagree 
2 mostly disagree 
1 completely disagree 
0 no response 
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Table 11. (Continued) 
Future Rating Administrators Counselors Instructors 
Functions Scale* N 56 N % N $ 
6 28 32.9 6 7.9 95 31.3 
5 15 17.6 lU 18.14 62 20 
Student h 18 21.2 20 26.3 35 11.5 
Registration 3 U U.7 U 5.3 33 10.9 
2 9 10.6 15 19.7 30 9.9 
1 11 12.9 17 22.1, 1*7 15.5 
0 0 0.0 0 0.0 2 0.7 
6 20 23.5 6 7.9 72 23.7 
5 25 29.1* 15 19.7 69 22.7 
Academic U 15 17.6 20 26.3 52 17.1 
Regulation 3 9 10.6 U lli.5 35 11.5 
2 6 7.1 lit 18 J* 3U 11.2 
1 10 11.8 10 13.2 UO 13.2 
0 0 0.0 0 0.0 2 0.7 
6 67 78.8 it3 56.6 185 60.9 
5 12 lli.l 25 32.9 81 26.6 
Applicant U 3 3.5 5 6.6 18 5.9 
Consulting 3 1 1.2 1 1.3 11 3.6 
2 2 2.U 1 1.3 1* 1.3 
1 0 0.0 0 0.0 3 1.0 
0 0 0.0 1 1.3 2 0.7 
6 iw 51.S 26 3ii.2 il«6 1*8,0 
5 21 2li.7 27 35.5 96 31.6 
Student k 13 15.3 111 18 .a 28 9.2 
Advisory 3 2 2.il U 5.3 16 5.3 
2 3 3.5 U 5.3 9 3.0 
1 2 2.U 1 1.3 7 2.3 
0 0 0.0 0 0.0 2 0.7 
6 33 38.8 23 30.3 101 33.2 
5 23 27.1 28 36.8 86 28.3 
Group li 16 18.8 15 19.7 52 17.1 
Orientation 3 6 7.1 5 6.6 25 8.2 
2 5 5.9 3 3.9 19 6.3 
1 2 2J4 2 2.6 19 6.3 
0 0 0.0 0 0.0 2 0.7 
62 
Table 11. (Continued) 
Future Rating Administrators Counselors Instructors 
Functions Scale^  N % N % N % 
6 76 89.1* 68 89.5 189 61.2 
5 h 4.7 7 9.2 82 27.0 
Student h h U.7 0 0.0 17 5.6 
Counseling 3 1 1.2 1 1.3 7 2.3 
2 0 0.0 0 0.0 8 2.6 
1 0 0.0 0 0.0 2 0.7 
0 0 0.0 0 0.0 2 0.7 
6 37 U3.5 3li W*.7 lli8 U8.7 
5 2h 28.2 22 28.9 86 28.3 
Career h 13 15.3 12 15.8 32 10.5 
Information 3 3 3.5 3 3.9 12 3.9 
2 7 8.2 k 5.3 Jk U.6 
1 1 1.2 1 1.3 9 3.0 
0 0 0.0 0 0.0 3 1.0 
6 la h9.h 9 11.8 123 liO.5 
5 15 17.6 10 13.2 66 21.7 
Financial h 8 9.U 10 13.2 36 11.8 
Assisting 3 ii ii.7 8 10.5 16 5.3 
2 3 3.5 20 26.3 25 8.2 
1 13 15.3 19 25.0 36 11.8 
0 0 0.0 0 0.0 2 0.7 
6 38 Wt.7 15 19.7 126 àl.Ii 
5 21 2it.7 20 26.3 79 26.0 
Graduate h 11 12.9 13 17.1 35 11.5 
Placement 3 3 3.5 7 9.2 16 5.3 
2 3 3.5 13 17.1 lii U.6 
1 9 10.6 8 10.5 32 10.5 
0 0 0.0 0 0.0 2 0.7 
6 29 3I1.I k 5.3 6U 21.1 
5 11 12.9 21 27.6 78 25.7 
Student a 17 20.0 15 19.7 52 17.1 
Self-Governing 3 U ii.7 10 13.2 32 10.5 
2 12 IL.I U* 18.u 37 12.2 
1 12 lii.l 12 15.8 38 12.5 
0 0 0.0 0 0.0 3 1.0 
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Table 11. (Continued) 
Future Rating Administrators Counselors Instructors 
Functions Scaled- N % N % N $ 
6 30 35.3 6 7.9 65 21.14 
5 10 11,8 8 10.5 70 23.0 
C o-Carricular k 17 20.0 21 27.6 53 17 .U 
Activity 3 5 5.9 6 7.9 29 9.5 
2 10 11.8 18 23.7 U2 13.8 
1 12 Ih.l 17 22 .U U2 13.8 
0 1 1.2 0 0.0 3 1.0 
6 20 23.5 2 2.6 U8 15.8 
5 10 11.8 3 3.9 80 26.3 
Social h 17 20.0 8 10.5 53 17.U 
Regulation 3 11 12.9 11 lli.5 28 9.2 
2 11 12.9 2li 31.6 38 12.5 
1 16 18.8 28 36.8 56 18 .L 
0 0 0.0 0 0.0 1 0.3 
6 la W.2 11 lii.5 102 33.6 
5 22 25.9 19 25.0 95 31.3 
Student U 12 lli.l 23 30.3 U5 lli.8 
Induction 3 2 2.U 9 11.8 20 6.6 
2 5 5.9 10 13.2 20 6.6 
1 3 3.5 U 5.3 19 6.3 
0 0 0.0 0 0.0 3 1.0 
6 23 32.9 7 9.2 66 21.7 
S IL 16.5 19 25.0 71 23.U 
P^rogram h 19 22 .U 17 22.U 61 20.1 
Articulation 3 7 8.2 7 9.2 33 10.9 
2 11 12.9 lii 18 .U 27 8.9 
1 6 7.1 12 15.8 la 13.8 
0 0 0.0 0 0.0 h 1.3 
6 29 3U.1 15 19.7 56 18.L 
5 19 22.1; 17 22.U 78 25.7 
In-Service U 15 17.6 20 26.3 Sh 17.8 
Education 3 9 10.6 6 7.9 31 10.2 
2 6 7.1 U lli.5 38 12.5 
1 7 8.2 7 9.2 U7 15.5 
0 0 0.0 0 0.0 0 0.0 
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Table 11. (Continued) 
Future Rating Administrators Counselors Instructors 
Functions Scale^  N  ^ N  ^ N % 
6 k9 57.6 29 38.2 1U5 U7.7 
5 19 22 .U 2h 31.6 88 28.9 
Program h 12 lU.l 11 lli.5 33 10.9 
Evaluation 3 2 2.1* 1 1.3 lit U.6 
2 1 1.2 5 6.6 10 3.3 
1 2 2.U 6 7.9 13 U.3 
0 0 0.0 0 0.0 1 0.3 
6 22 25.9 20 26.3 6U 21.1 
5 22 25.9 22 28.9 75 2U.7 
Administrative li 2k 28.2 12 15.8 57 18.8 
Organization 3 5 5.9 7 9.2 28 9.2 
2 8 9.U 8 10.5 37 12.2 
1 h a.7 7 9.2 38 12.5 
0 0 0.0 0 0.0 5 1.6 
ei^ t functions should be their responsibility in the future. Seven of the 
nine functions that were perceived by over 75 per cent of the counselors as 
their current responsibility were also viewed as functions that should be 
performed by them in the future. These functions were: Educational Testing, 
Student Counseling, Program Evaluation, Student Advisory, Applicant Con­
sulting, Pre-College Information, and Career Information. In addition to 
these seven, the Group Orientation function was conceived to be a future 
function of counselors by more than 85 per cent of the counselors. 
In examining the data in Table 12, as to whether counselor 
time should be required on certain specific tasks, it appears that adminis-
/ trators and instructors believe that the counselor should be required to 
perform more specific tasks than are cuirently perceived by counselors. 
Table 12, Tabulation as to whether counselor time should be required on certain specific tasks 
when perceived by Area school administrators, counselors, and instructors 
Itating Administrators Counselors Instructors 
Tasks Scale® N  ^ N $ N $ 
6 20 23.5 5 6.6 76 25.0 
S 19 22,k 11 lii.5 59 19.U 
Preparing and distributing k 19 22.U 23 30.3 61 20.1 
descriptive material 3 6 7.1 7 9.2 142 13.8 
publicizing the institution. 2 9 10,6 17 22,1+ 28 9.2 
1 12 lh,l 13 17.1 38 12.5 
0 0 0.0 0 0.0 0 0.0 
6 U3 50,6 22 28.9 108 35.5 
5 16 18.8 15 19.7 6h 21.1 
Handling inquiries about h 6 7.1 13 17.1 56 18.U 
admissions to institution. 3 6 7.1 6 10.5 31 10.2 
2 7 8.2 9 U,8 17 5.6 
1 7 8.2 9 11.8 28 9.2 
0 0 0,0 0 0.0 0 0.0 
R^ating Scale: 6 completely agree 
$ mostly agree 
U sli^ tly affcee 
3 slightly disagree 
2 mostly disagree 
1 completely disagree 
0 no response 
Table 12. (Continued) 
Hating 
Tasks Scale' 
6 
Evaluating high school and h 
college transcripts» 3 
2 
1 
0 
6 
5 
Serving on admissions committee. k 
3 
2 
1 
0 
6 
5 
Administering tests to incoming U 
students• 3 
2 
1 
0 
Administrators Counselors Instructors 
N $ N  ^ N # 
37 U3.5 15 19.7 123 Uo.5 
13 15.3 21 27.6 86 28.3 
15 17.6 13 17.1 50 16.L 
h U.7 9 11.8 20 6.6 
10 11.8 9 11,8 15 U.9 
6 7.1 9 11.8 9 3.0 
0 0.0 0 0.0 1 0.3 
142 U9,U 27 35.5 106 3U.9 
28 32.9 18 23.7 87 28.6 
9 10.6 18 23.7 63 20.7 
2 2.L 3 3.9 20 6.6 
2 2.U 5 6.6 IL ii.6 
2 2.U 5 6.6 12 3.9 
0 0.0 0 0,0 2 0.7 
U7 55.3 21 27.6 175 57.6 
21 2U,7 20 26.3 70 23.0 
6 7.1 19 25.0 22 7.2 
1 1.2 9 11,8 10 3.3 
U U.7 2 2,6 10 3.3 
6 7.1 5 6.6 17 5.6 
0 0.0 0 0.0 0 0.0 
Table 12, (Continued) 
Ilating 
Tasks kîoale^  
6 
5 
Assemble and maintain appropriate U 
testing instruments. 3 
2 
1 
0 
6 
Interpreting information on student L 
characteristics and needs to 3 
faculty. 2 
1 
0 
6 
Writing recommendations for U 
students seeking employment 3 
and college transfer. 2 
1 
0 
Administrators Counselors Instructors 
N $ % n % 
57 67.1 38 50.0 163 53.6 
15 17.6 20 26.3 8U 27.6 
11 12.9 7 9.2 31 10.2 
1 1.2 3 3.9 13 U.3 
1 1.2 3 3.9 3 1.0 
0 0.0 h 5.3 9 3.0 
0 0.0 1 1.3 1 0.3 
U8 56.5 36 U7.U 13U W4.I 
20 23.5 20 26.3 95 31.3 
13 15.3 15 19.7 W* IU.5 
2 2.U 1 1.3 11 3.6 
2 2.U 3 3.9 11 3.6 
0 0.0 1 1.3 7 2.3 
0 0.0 0 0.0 2 0.7 
27 31.8 15 19.7 59 19.U 
21 2U.7 19 25.0 6h 21.1 
12 II4.I 16 21.1 70 23.0 
13 15.3 6 7.9 17 15.5 
8 9.U 13 17.1 32 10.5 
h U.7 7 9.2 32 10.5 
0 0.0 0 0.0 0 0.0 
Table 12. (Continued) 
Hating 
Tasks Gcale* 
6 
5 
Designing forms and procedures U 
for student registration. 3 
2 
1 
0 
6 
5 
Processing class changes, it 
withdrawals, etc. 3 
2 
1 
0 
6 
S 
Interpreting institution's U 
graduation requirements. 3 
2 
1 
0 
Administrators Counselors Instructors 
N Jg N  ^ N  ^
2$ 29.U h 5.3 79 26.0 
12 lU.l 13 17.1 53 17. U 
16 18.8 15 19.7 U2 13.8 
6 7.1 9 11.8 36 11.8 
lit 16.S 11 lk.5 30 9.9 
12 Ib.l 2h 31.6 63 20.7 
0 0,0 0 0.0 1 0.3 
33 38.8 11 IU.5 86 28.3 
11 12.9 12 15.8 6h 21.1 
10 11.8 18 23.7 111 13.5 
10 11.8 15 19.7 32 10.5 
6 7.1 8 10.5 28 9.2 
15 17.6 12 15.8 53 17.U 
0 0.0 0 0.0 0 0.0 
30 32.3 22 28.9 86 28.3 
27 31.8 19 25.0 85 28.0 
16 18.8 18 23.7 57 18.8 
3 3.5 6 7.9 32 10.5 
6 7.1 6 7.9 11 3.6 
3 3.5 5 6.6 31 10.2 
0 0.0 0 0.0 2 0.7 
Table 12. (Continued) 
Ilatinf 
Tasks Î5cale 
6 
5 
Advising faculty and administration U 
on academic policies. 3 
2 
1 
0 
6 
5 
Interpreting test results to h 
students. 3 
2 
1 
0 
6 
5 
Consulting with students about U 
career plans and educational 3 
goals, 2 
1 
Administrators Counselors Instructors 
N  ^ N $ N  ^
12 ih.l m I8,u 37 12.2 
2h 28,2 13 17.1 55 18,1 
22 25.9 20 26,3 8U 27.6 
10 11,8 10 13.2 37 12.2 
11 12,9 10 13.2 37 12.2 
6 7.1 9 11.8 53 17 .U 
0 0,0 0 0,0 1 0.3 
6$ 76.5 53 69.7 171 56.3 
13 15.3 18 23.7 93 30,6 
6 7.1 U 5.3 26 8,6 
0 0,0 0 0.0 5 1,6 
1 1,2 0 0,0 5 1.6 
0 0,0 0 0,0 U 1.3 
0 0,0 1 1.3 0 0,0 
66 77.6 60 78,9 187 61,5 
17 20,0 15 19,7 72 23.7 
2 2.h 1 1.3 25 8,2 
0 0,0 0 0,0 6 2.0 
0 0,0 0 0,0 5 1,6 
0 0,0 0 0,0 8 2,6 
0 0.0 0 0,0 1 0,3 
Table 12. (Continued) 
Rating 
Tasks Scale 
6 
Interpreting college transfer U 
requirements. 3 
2 
1 
0 
6 
5 
Helping students plan appropriate U 
programs or curricula. 3 
2 
1 
0 
6 
S 
Approving course selection for U 
students. 3 
2 
1 
0 
Administrators Counselors Instructors 
N $ N  ^ N $ 
57 67.1 U2 55.3 1724 57.2 
17 20.0 18 23.7 80 26.3 
7 8.2 10 13.2 2U 7.9 
2 2.U 3 3.9 9 3.0 
1 1.2 3 3.9 6 2.0 
1 1.2 0 0.0 10 3.3 
0 0.0 0 0.0 1 0.3 
U8 26.2 U5 59.2 158 52.0 
27 31.8 21 27.6 83 27.3 
7 8.2 8 10.5 38 12.5 
3 3.5 2 2.6 lii U.6 
0 0.0 0 0.0 6 2.0 
0 0.0 0 0.0 k 1.3 
0 0.0 0 0.0 1 0.3 
21 214.7 25 32.9 77 25.3 
28 32.9 21 27.6 87 28.6 
20 23.5 17 22.1) 68 22.b 
7 8.2 5 6.6 31 10.2 
3 3.5 5 6.6 lU U.6 
6 7.1 3 3.9 25 8.2 
0 0.0 0 0.0 2 0.7 
Table 12. (Continued) 
Hating 
Tasks Scale 
6 
5 
Interpret effective study skills U 
to students• 3 
2 
1 
0 
6 
5 
Conducting orientation classes or U 
seminars for incoming students, 3 
2 
1 
0 
6 
5 
Teach courses in psychology and/ U 
or educational-vocatiwial 3 
e^ qploration* 2 
1 
0 
Administrators Counselors Instructors 
N  ^ N 56 N Jg 
27 31.8 2U 31.6 9U 30.9 
27 31.8 22 28.9 78 25.7 
19 22,h 21 27.6 83 27.3 
7 8.2 5 6.6 21 6.9 
1 1.2 3 3.9 12 3.9 
u li.7 1 1.3 13 U.3 
0 0.0 0 0.0 3 1.0 
ii9 #.6 33 k3,h IM U7Ji 
17 20.0 20 26.3 80 26.3 
13 15.3 11* 18.1) U5 114.8 
2 2.h 5 6.6 13 U.3 
1 1.2 3 3.9 13 U.3 
2 2.14 0 0.0 9 3.0 
1 1.2 1 1.3 0 0.0 
5 5.9 2 2.6 20 6.6 
h k.7 124 18.k la 13.5 
2h 28.2 17 22.li 68 22 .U 
15 17.6 12 15.8 39 12.8 
17 20.0 16 21.1 U6 15.1 
20 23.5 15 19.7 87 28.6 
0 0.0 0 0.0 3 1.0 
Table 12* (Continued) 
Rating 
Tasks Scale* 
6 
5 
Conducting psychotherapy with U 
students having emotional 3 
problems « 2 
1 
0 
6 
5 
Counsel with students about U 
personal and social problems. 3 
2 
1 
0 
6 
5 
Conducting group counseling for k 
underachievers# 3 
2 
1 
0 
Administrators Counselors Instructors 
N  ^ N $ N $ 
11 12.9 10 13.2 60 19.7 
10 11.8 3 3.9 50 16.U 
11 12.9 111 I8.I4 52 17.1 
2.9 7 9.2 25 8.2 
20 23.5 12 15.8 26 8.6 
28 32.9 30 39.5 89 29.3 
0 0.0 0 0.0 2 0.7 
67 78.8 67 88.2 177 58.2 
17 20.0 8 10.5 8U 27.6 
1 1.2 0 0.0 2h 7.9 
0 0.0 0 0.0 10 3.3 
0 0.0 1 1.3 6 2.0 
0 0.0 0 0.0 3 1.0 
0 0.0 0 0.0 0 0.0 
U7 #.3 27 35.5 119 39.1 
20 23.5 33 h3.h 102 33.6 
10 11.8 8 10.5 53 17.L 
2 2.I4 6 7.9 12 3.9 
2 2.I4 2 2.6 8 2.6 
h U.7 0 0.0 10 3.3 
0 0.0 0 0.0 0 0.0 
Table 12, (Continued) 
Ratine 
Tasks Scale 
6 
2 
Maintaining a personal and confi- h 
dential file on counselees. 3 
2 
1 
0 
6 
5 
Counsel with students who are 
undecided about a vocation, 3 
2 
1 
0 
6 
5 
Assisting students in achieving U 
self-understanding. 3 
2 
1 
0 
Administrators Counselors Instructors 
N % N % N $ 
U8 56.5 39 51.3 175 57.6 
18 21.2 20 26.3 77 25.3 
12 lU.l 8 10,5 30 9.9 
3 3.5 3 3.9 6 2.0 
3 3.5 3 3.9 8 2.6 
1 1.2 3 3.9 6 2.0 
0 0,0 0 0.0 2 0.7 
68 80.0 63 82.9 168 61.8 
11 12.9 11 lU.5 73 2U.0 
U L.7 2 2.6 28 9.2 
2 2.14 0 0.0 6 2.0 
0 0,0 0 0.0 3 1.0 
0 0.0 0 0,0 6 2.0 
0 0,0 0 0.0 0 0.0 
% 65.9 59 77.6 12U UO.8 
17 20,0 lli 18,U 91 29.9 
10 11.8 2 2.6 60 19.7 
2 2.L 1 1.3 15 U.9 
0 0.0 0 0.0 5 1.6 
0 0.0 0 0.0 9 3.0 
0 0.0 0 0.0 0 0.0 
T able 12 « (Continued) 
Ratint 
Tasks Scale 
6 
5 
Dispensing career information. U 
3 
2 
1 
0 
6 
5 
Studying manpower needs within 
community and region, 3 
2 
1 
0 
6 
S 
Interpreting occupational U 
information. 3 
2 
1 
0 
Administrators Counselors Instructors 
N  ^ N 5? N 5È 
60 70.6 U3 56.6 18U 60.5 
15 17.6 28 36.8 76 25.0 
7 8.2 U 5.3 27 8.9 
2 2.U 1 1.3 h 1.3 
1 1.2 0 0.0 7 2.3 
0 0.0 0 0.0 6 2.0 
0 0.0 0 0.0 0 0.0 
18 21.2 11 Uk.5 91 29.9 
23 27.1 20 26.3 87 28.6 
23 27.1 13 17.1 63 20.7 
5.9 7 9.2 17 5.6 
6 7.1 15 19.7 22 7.2 
10 11.8 10 13.2 2h 7.9 
0 0.0 0 0.0 0 0.0 
U8 56.5 35 U6.1 117 38.5 
27 31.8 31 UO.8 91 29.9 
8 9.14 7 9.2 51 16.8 
0 0.0 2 2.6 27 8.9 
2 2.L 1 1.3 5 1.6 
0 0.0 0 0.0 12 3.9 
0 0.0 0 0.0 1 0.3 
Table 12» (Continued) 
Rating 
Tasks Scale* 
6 
5 
Analyzing financial needs U 
of students• 3 
2 
1 
0 
6 
5 
Securing financial assistance U 
for students. 3 
2 
1 
0 
6 
Supervising students on work- U 
study programs, 3 
2 
1 
0 
Administrators Counselors Instructors 
N  ^ N N 
32 37.6 15 19.7 100 32.9 
21 2k.7 10 13.2 86 28.3 
lit 16.5 18 23.7 62 20.1» 
li U.7 6 7.9 20 6.6 
7 8.2 11 lli.5 21 6.9 
7 8.2 15 19.7 15 U.9 
0 0.0 1 1.3 0 0.0 
32 37.6 13 17.1 lOU 3U.2 
18 21.2 n IU.5 66 21.7 
17 20.0 17 22.k 56 18.L 
U U.7 9 11.8 25 8.2 
6 7.1 12 15.8 2U 7.9 
8 9.14 13 17.1 28 9.2 
0 0 0 1 1.3 1 0.3 
10 11.8 2 2.6 50 l6.L 
9 10.6 7 9.2 52 17.1 
13 15.3 11 IU.5 55 18.1 
17 20.0 18 23.7 50 16 J* 
9 10.6 12 15.8 U3 lU.l 
27 31.8 26 3U.2 53 17.U 
0 0.0 0 0.0 1 0.3 
Table 12. (Continued) 
Ratine 
Tasks Scale^  
6 
5 
Arranging placement interviews. U 
3 
2 
1 
0 
6 
5 
Working with enployment agencies U 
in placement of students, 3 
2 
1 
0 
6 
2 
Work with institutional depart- U 
ments in placement activities. 3 
2 
1 
0 
Administrators Counselors Instructors 
N  ^ N N 56 
32 37.6 11 m.5 103 33.9 
26 30.6 22 28.9 65 21.L 
11 12.9 12 15.8 58 19.1 
3 3.5 5 6.6 18 5.9 
U U.7 11 IU.5 26 8.6 
9 10.6 IS 19.7 33 10.9 
0 0.0 0 0.0 1 0.3 
37 li3.S 2h 31.6 113 37.2 
23 27.1 15 19.7 76 25.0 
9 10.6 12 15.8 5U 17.8 
9 10.6 8 10.5 18 5.9 
2 2.U 11 lU.5 18 5.9 
U U.7 6 7.9 25 8.2 
1 1.2 0 0.0 0 0.0 
Ui U8.2 23 30.3 123 Uo.5 
23 27.1 16 21.1 87 28.6 
11 12.9 22 28.9 U2 13.8 
2 2.U 2 2.6 iJi U.6 
1 1.2 11 lli.5 20 6.6 
7 8.2 1 1.3 15 U.9 
0 0.0 1 1.3 3 1.0 
Table 12, (Continued) 
Rating 
Tasks Scale 
6 
5 
Compile curricular guides for U 
transferring students into 3 
senior colleges• 2 
1 
0 
6 
5 
Sponsoring or advising student 
government• 3 
2 
1 
0 
6 
5 
Supervising elections and U 
student conferences• 3 
2 
1 
0 
Administrators Counselors Instructors 
N  ^ N $ N  ^
32 37.6 28 36.8 131 U3.1 
30 35.3 12 15.8 8U 27.6 
12 llt.l 18 23.7 uo 13.2 
h U.7 5 6.6 2k 7.9 
h U.7 5 6,6 9 3.0 
2 2,h 8 10.5 13 U.3 
1 1.2 0 0.0 3 1.0 
20 23.5 5 6.6 6U 21.1 
23 27.1 9 n.8 52 17.1 
11 12.9 13 17.1 58 19.1 
5.9 17 22.L 39 12.8 
13 15.3 12 15.8 30 9.9 
13 15.3 20 26.3 61 20.1 
0 0.0 0 0.0 0 0.0 
21 2k.7 h 5.3 U7 15.5 
11 12.9 6 7.9 67 22.0 
21 2U.7 10 13.2 52 17.1 
10 11.8 10 13.2 35 11.5 
16.5 2h 31.6 Uo 13.2 
8 9.L 22 28.9 62 20.14 
0 0.0 0 0.0 1 0.3 
Table 12, (Continued) 
Rating Administratora 
Tasks I'jcale® N % 
Supervising co-curricular student 
activities program» 
Reprimanding students for social 
misconduct. 
Working with administration and 
students in developing policies 
covering all social activities. 
6 19 22.L 
IS 17.6 
U 21 2L.7 
3 lii 16.3 
2 5.9 
1 11 12.9 
0 0 0.0 
6 2 2.U 
5 7 8.2 
\x 19 22.L 
3 5.9 
2 IS 17.6 
1 37 U3.5 
0 0 0.0 
6 27 31.8 
5 29 3U.1 
U 13 15.3 
3 S 5.9 
2 6 7.1 
1 S 5.9 
0 0 0.0 
Counselors Instructors 
N  ^ N  ^
3 3.9 U7 15.5 
6 7.9 52 17.1 
HI 18.L 7U 2k.3 
13 17.1 53 17.U 
13 17.1 33 10.9 
27 35.5 hh IA.5 
0 0.0 1 0.3 
0 0.0 35 11.5 
1 1.3 là 114.5 
h 5.3 hi 13.5 
3 3.9 38 12.5 
13 17.1 UL 13.5 
55 72 .U 105 3K.5 
0 0.0 0 0.0 
11 ILI.5 6h 21.1 
18 23.7 78 25.7 
15 19.7 68 22.L 
12 15.8 36 11.8 
HI 18.L 23 7.6 
6 7.9 33 10.9 
0 0.0 2 0.7 
Table 12, (Continued) 
Tasks 
Interpreting student services 
and regulations. 
Train returning students to 
help new students» 
Maintaining referral resources 
for students. 
Ratine Administrators Counselors Instructors 
Scale® N  ^ N  ^ N  ^
6 314 Uo.o 20 26.3 78 25.7 
S 29 3U.1 18 23.7 82 27.0 
h 10 11.8 23 30.3 72 23.7 
3 7 8.2 6 7.9 32 10.5 
2 1 1.2 6 7.9 20 6.6 
1 h U.7 3 3.9 19 6.3 
0 0 0.0 0 0.0 1 0.3 
6 12 Ib.l 15 19.7 Uo 13.2 
5 16 18.8 17 22.k 60 19.7 
h 3$ Ul.2 17 22,h 92 30.3 
3 10 11.8 9 11.8 Uo 13.2 
2 6 7.1 12 15.8 28 9.2 
1 6 7.1 6 7.9 Ul 13.5 
0 0 0.0 0 0.0 3 1.0 
6 h3 50.6 Ul 53.9 137 U5.1 
5 26 30.6 2k 31.6 86 28.3 
h 1$ 17.6 8 10.5 Ul 13.5 
3 0 0.0 2 2.6 18 5.9 
2 0 0.0 0 0.0 12 3.9 
1 0 0.0 1 1.3 8 2.6 
0 1 1.2 0 0.0 2 0.7 
Table 12, (Continued) 
Hating 
Tasks iScale^  
6 
5 
Serving on faculty committees. U 
3 
2 
1 
0 
6 
Serving as consultant to a U 
department or division of 3 
the institution. 2 
1 
0 
6 
S 
Maintaining liaison with high k 
school counselors and with 3 
college of transfer students. 2 
1 
0 
Administrators Counselors Instructors 
H % }i % H % 
Ù8 32 U2.1 106 3k.9 
30 32.3 20 26.3 91 29.9 
6 7.1 18 23.7 62 20.»4 
0 0.0 1 1.3 18 5.9 
1 1.2 h 5.3 lU U.6 
0 0.0 1 1.3 13 U.3 
0 0.0 0 0.0 0 0.0 
32 37.6 27 35.5 78 25.7 
26 30.6 19 25.0 72 23.7 
13 15.3 18 23.7 72 23.7 
h U.7 6 7.9 37 12.2 
5: $.9 5 6.6 21 6.9 
5' 5.9 1 1.3 22 7.2 
0 0.0 0 0.0 2 0.7 
67 78.8 U6 60.5 187 61.5 
11 12.9 21 27.6 76 25.0 
h U.7 8 10.5 26 8.6 
2 2.L 0 0.0 U 1.3 
1 1.2 0 0.0 2 0.7 
0 0.0 1 1.3 8 2.6 
0 0.0 0 0.0 1 0.3 
Table 12» (Continued) 
Rating 
Tasks Scale^  
6 
5 
Conducting in-service training U 
for faculty advisors on uses 3 
of test results. 2 
1 
0 
6 
5 
Attending professional work- 1| 
shops and conferences. 3 
2 
1 
0 
6 
5 
Conducting follow-up studies of U 
former students. 3 
2 
1 
0 
Administrators Counselors Instructors 
N  ^ N  ^ N 56 
33 38.8 2U 31.6 6h 27.6 
2$ 29.U 25 32,9 96 31.6 
18 21,2 20 26.3 73 2U.0 
5 5.9 1 1.3 HI U.6 
1 1.2 3 3.9 12 3.9 
2 2,h 2 2.6 2h 7.9 
1 1.2 1 1.3 1 0,3 
6U 75.3 ii9 6ii.5 1U9 U9.0 
1^ 17.6 22 28,9 9h 30,9 
U U.7 5 6,6 Uh II4.5 
1 1.2 0 0.0 lU U,6 
1 1.2 0 0,0 1 0,3 
0 0,0 0 0,0 2 0,7 
0 0.0 0 0,0 0 0,0 
55 6U.7 22 28,9 lia U6,U 
21 2h.7 2h 31.6 77 25.3 
2 2.U 17 22 .U 12 13.8 
1 1.2 2 2.6 18 5.9 
5 5.9 u 5.3 12 3.9 
1 1.2 7 9.2 li.6 
0 0,0 0 0,0 0 0,0 
Table 12, (Continued) 
llating Adirdnistrators Counselors Instructors 
Tasks Scale® N  ^ H % 
Confer with students withdrawing 
from the institution. 
Conducting studies on the guid­
ance and counselor program and/ 
or student personnel services. 
6 69 81.2 58 76.3 19U 63.8 
13 15.3 13 17.1 68 22.h 
h 1 1.2 h 5.3 25 8.2 
3 1 1.2 1 1.3 k 1.3 
2 0 0.0 0 0.0 h 1.3 
1 0 0.0 0 0.0 9 0.0 
0 1 1.2 0 0.0 0 0.0 
6 m #.3 32 U2.1 135 kb.L 
S 21 2L.7 21 27.6 93 30.6 
h 10 11,8 16 21.1 U8 15.8 
3 3 3.5 3 3.9 12 3.9 
2 3 3.5 3 3.9 7 2.3 
1 1 1.2 1 1.3 8 2.6 
0 0 0.0 0 0.0 1 0.3 
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Over 75 per cent of the counselors believe that the counselor should be 
required to perfonn 31 of the specific tasks listed. In contrast, over 75 
per cent of the administrators feel that 39 specific tasks shcRxld be 
required of the cwnselor, and over 75 per cent of the instructors feel that 
35 specific tasks should be required of the counselor. 
Descriptive Analysis of the Data 
Several null hypotheses were set forth to be tested in attenç)ting to 
assess whether any significant differences and/or relationships existed 
between Area school personnel in their perception of the variables used in 
this study. Means, standard deviations, and analysis of variance "F" 
values were computed to determine whether any major differences existed. 
In addition, correlations were run to detennine whether any significant 
relationships existed between certain variables. Other findings that pro­
vided meaning to the study were also presented in this section. 
Presented in Tables 13, lit, and 15 are the means, standard deviations, 
and analysis of variance "F" values for the criterion variables as per­
ceived by Area school personnel. Significant differences between the groups 
were deteimined by the use of "F" values and reported by their level of 
significance. 
In Table 13 it can be seen that Area school administrators, counselors, 
and instructors differed in their perception of the counselors' current 
function(s) on lli specific areas. Inspection of Table 13 indicate that the 
current functions fcwnd to be significantly different were primarily 
influenced by the perceptions of administrators and instructors. Of the lit 
Table 13. Means, standard deviations, and analysis of variance "F" values for the counselors' 
ourrent functions when delineated from the perceptions of Area school personnel 
Current Adjiiinistrators Counselors Instructors "F" 
Functions Mean S,D, Mean S»D, Mean S,D, Values 
Pre-College 
Information 3.02 1.35 1.71 1.38 ii.8U 1.3k 1.08 
Applicant 
Appraisal U.97 1.38 h.55 1.U6 L.63 l.Lo 2.31 
Educational 
Testing 5.30 1.28 U.77 1.31 U.89 1.38 3.7U* 
Personnel 
Records U.79 1.58 U.U8 l.UU U.76 1.37 1,28 
Student 
Registration U.18 1.75 3.89 1.59 3.99 1.76 0.61 
Academic 
Regulation U*lii 1.51 3.92 1.U8 3.75 1.62 2,08 
Applicant 
Consulting 5.1i3 0.91 5.31 1.05 U.85 1.29 lO.lliw 
** ^2,1^60 
* ^2,U60 
#01 level 
•05 level 
- U.66 
- 3.02 
Table 13• (Continued) 
Current 
Functions 
Student 
Advisory 
Group 
Orientation 
Student 
Counseling 
Career 
Information 
Financial 
Assisting 
Graduate 
Placement 
Student 
Self-Goveming 
Administrators 
Mean S.D. 
5.03 1.20 
U.56 1.2S 
0.96 
1.U5 
li,U7 1.83 
U.U2 1.66 
U.12 1.82 
Counselors 
Mean S.D. 
U.9U 1.08 
U.06 1.57 
5.55 0.89 
U.52 1.37 
3.56 1.83 
3.81 1.66 
3.32 1.8U 
Instructors 
Mean S.D. 
M pu 
Values 
U.51 1.U6 
3.8U 1.62 
U.96 1.25 
U.18 1,59 
U.26 1.73 
U.05 1.67 
3.58 1.75 
6.U0** 
7.03** 
13.53** 
2.80 
5.99** 
2.73 
L.L3* 
Table 13. (Continued) 
Current 
Functions 
Co-Currioular 
Activity 
Social 
Regulation 
Student 
Induction 
Program 
Articulation 
In-Service 
Education 
Program 
Evaluation 
Administrative 
Organization 
Administrators 
Mean S,D. 
U.20 1.80 
3.71 1.79 
U.79 1.31 
1.09 1.^ 9 
3.92 1.57 
U.91 1.26 
U.21 1.51 
Counselors 
Mean S.D. 
Instructors 
Mean S.D. 
up» 
Values 
3.13 
3.06 
I4.O6 
3.)iO 
3.U0 
U.50 
3.81 
1.7U 
1.7U 
1.U7 
1.51 
1.5U 
1.U7 
1.52 
3.73 
3.59 
li.l2 
3.29 
3.20 
U.32 
3.58 
1.77 
1.67 
1.59 
1.67 
1.68 
1.5U 
1.71 
7.28«* 
3.52* 
7.02** 
8.00** 
6,Uii** 
5.22** 
U.89** 
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current functions that were found statistically significant, the mean scores 
of adioLnistrators were found to be the hi^ est on 13. Of the counselors, a 
mean score was found to be the hi^ est on only one. 
Qf the lU current functions, the counselors mean scores were lowest on 
six and the instructors mean scores were lowest on ei^ t. The counselors 
low scores included current functions that could be classified as student 
personnel functions and included Co-Curricular Activity, Social Regulation, 
Student Induction, Financial Assisting, Student Self-Governing, and 
Educational Testing. The instructors low scores included such current 
functions as Applicant Consulting, Student Advisory, Group Orientation, 
Student Counseling, Program Articulation, In-Service Education, Program 
Evaluation, and Administrative Organization. The findings were relevant to 
null hypothesis number 1: There is no significant difference between 
administrators, counselors, and instructors in their perception of the 
counselors* current function(s). 
The null hypothesis was rejected between the groups studied in their 
perception of fourteen current functions. The following were significant at 
the .05 level: Educational Testing, Student Self-Governing, and Social 
Regulation. The following current functions were hi^ ily significant at and 
beyond the .01 level: Student Counseling, Program Evaluation, Student 
Advisory, Administrative Organization, Applicant Consulting, Co-Curricular 
Activity, Student Induction, Groiqp Orientation, Program Articulation, In-
Service Education, and Financial Assisting. 
There was insufficient evidence to reject the null hypothesis for the 
Personnel Records, Applicant Appraisal, Pre-College Information, Career 
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Information, Student Registration, Academic Regulaticm, and Graduate Place­
ment functions. There appeared to be no statistical difference between the 
groups in their perception of these seven current functions. 
It can be observed in Table lU that Area school administrators, 
counselors, and instructors differed in their perception of the counselors' 
future fanction(s) on 17 areas. Inspection of Table lit indicate that the 
future functions found to be significantly different were primarily 
influenced by administrators. Of the 17 future functions that were found 
statistically significant, the mean scores of administrators were found to 
be the hi^ est on lii. Of the counselors, only two mean scores were found 
to be the highest. Two mean scores of instructors were also found to be the 
hi^ est. 
Of the 17 future functions, the counselors mean scores were lowest on 
lU and the instructors mean scores were lowest on three. The counselors 
low scores included future functions that could be appropriately classified 
as student personnel functions. These functions included Pre-CoUege 
Information, Applicant Appraisal, Educational Testing, Personnel Records, 
Student Registration, Academic Regulation, Financial Assisting, Graduate 
Placement, Student Self-Governing, Co-Curricular Activity, Social Regulation, 
Student Induction, Program Articulation, and Program Evaluation. The 
instructors low scores included such future functions as Student Counseling, 
In-Service Education, and Administrative Organization. The reported data 
were relevant to null hypothesis number 2: There is no significant 
difference between administrators, counselors, and instructors in their 
perception of the counselors' future function(s). 
Table lii. Means, stamdard deviations, and analysis of variance "F" values for the counselors' 
future functions when deUneated from the perceptions of Area school personnel 
Future Administrators Counselors Instructors "F" 
Functions Mean S.D. Mean S,D. Mean S.D. Values 
Pre-CoUege 
Information 5.17 1.37 U.50 1.38 2.12 1.27 7.99** 
Applicant 
Appraisal 2.08 l.Uo it.U6 1.68 li.83 1.37 3.77* 
Educational 
Testing 5.L2 1.08 U.82 1.U8 2.30 1.16 2.12** 
Personnel 
Records U.79 1.72 a.30 1.67 U.96 1.32 2.99** 
Student 
Registration li.l8 1.72 3.22 1.62 1.03 1.82 7.16** 
Academic 
Regulation U.l6 1.62 3.i'ii 1.20 3.92 1.73 3.91* 
Applicant 
Consulting 0.80 5.36 0.99 2.37 1.03 2.83 
** ^2,U60 ,01 level • it.66 
* ^2,h60 .OS level - 3.02 
Table 11*. (Continued) 
Future 
Functions 
Student 
Advisory 
Group 
Orientation 
Student 
Counseling 
Career 
Information 
Financial 
Assisting 
Graduate 
Placement 
Student 
Self-Governing 
Administrators 
Mean S.D. 
$.11 1.20 
U.78 1.31 
$.82 0.55 
U.91 1.28 
U.58 1.83 
U.71 1.62 
h,0$ 1.83 
Instructors 
Mean S.D. 
wpw 
Values 
$.07 1.23 
U.$2 1.52 
$.38 1.0k 
U.99 1.37 
U.U3 1.78 
U.61 1.68 
3.92 1.71 
1.31 
1.U6 
lii.Ol** 
0.10 
21.83** 
6.11** 
3.37* 
Table lli. (Continued) 
Future Administrators Counselors Instructors "F" 
Functions Mean S,D. Mean S.D, Mean S.D. Values 
Co-Curricular 
Activity L.05 1.87 3.03 1.59 3.83 1.75 7.85** 
Social 
Regulation 3.63 1.80 2.21 1.29 3.68 1.7k 23.67** 
Student 
Induction U.97 1.3U U.oo 1.39 U.55 1.55 8.59** 
Program 
Articulation U.27 1.62 3.50 1.61 3.91 1.72 U.13* 
In-Service 
Education U.iil 1.59 3.97 1.58 3.81 1.71 U.21* 
Program 
Evaluation 2.2$ 1.10 I4.69 1.53 5.00 1.33 3.53* 
Administrative 
Organization U.38 i.m U.23 1.62 3.89 1.73 3.53* 
I 
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In viewing the analysis that was condocted in Table lU, it was found 
that the null hypothesis was rejected on 17 future functions. The follow­
ing were significant at the .0$ level: Applicant Appraisal, Program 
Evaluation, Administrative Organization, Student Self Governing, Program 
Articulation, In-Service Education, and Academic Regulation functions. The 
following functions were hi^ ily significant at the #01 level: Personnel 
Records, Educational Testing, Student Counseling, Co-Curricular Activity, 
Pre-CoUege Information, Student Induction, Student Registration, Social 
Regulation, Financial Assisting, and Graduate Placement. 
There was insufficient evidence to reject the null hypothesis on the 
remaining four future functions since the "P* values were less than the 
tabular values at both the .05 and .01 levels of significance. The groups 
appeared to be in strong agreement that the Student Advisory, Applicant 
Consulting, Group Orientation, and Career Information functions should be 
perfoiroed by the counselor at their institution in the future. 
It can be seen in Table 15 that there were differences between Area 
school personnel in their perception as to whether counselor time should be 
required on certain specific tasks. The data reported were relevant to null 
hypothesis number 3: There is no significant difference between adminis­
trators, counselors, and instructors in their perception as to whether 
counselor time should be required on certain specific tasks. 
The findings indicated that the nul], hypothesis was rejected on 33 
specific tasks. Six tasks were significant at the .05 level, while 27 
tasks were highly significant at the .01 level. 
There was insufficient evidence to reject the null hypothesis on 19 
Table 1$. Means, standard deviations, and analysis of variance "F" values as to whether 
counselor time should be required on certain specific tasks when delineated 
from the perceptions of Area school personnel 
Administrators Counselors Instructors "F" 
Tasks Mean 8.D. Mean 8.D. Mean 8,D« Values 
Preparing and distributing 
descriptive material publicizing 
the institution, 3.98 1.71 3.22 1.22 3.99 1.68 6.69** 
Handling inquiries about admissions 
to institution. U.71 1,68 U.O? 1*73 4#b3 1.61 3#01 
Evaluating high school and college 
transcripts. U.52 1.66 3.96 1«6U U.82 1.3l* 10.87** 
Serving on admissions committee. 5.17 1.11 U.57 1«L8 L.68 1,39 5,09** 
Administering tests to incoming 
students. 5.03 l.k9 U.liU l.UO 5.12 1.39 6.88** 
Assemble and maintain appropriate 
testing instruments, 5«b8 0»8U U.93 1.50 5.18 1.19 U.23* 
Interpreting information on student 
characteristics and needs to 
faculty. 5.29 0.96 5.07 1.13 5.01 1.21 1.87 
** 2^,1460 level - L.66 
* ®'2,ll60 • 3-02 
Table 15» (Continued) 
Administrators 
Tasks Mean 8,D. 
Writing recommendations for studento 
seeking enployment and college 
transfer. U*UO 1*52 
Designing forms and procedures for 
student registration. 3.90 1.81 
Processing class changes, with­
drawals, etc. U.ll 1.91 
Interpreting institution's 
graduation requirements. U.7U 1.3U 
Advising faculty and administration 
on academic policies. 3.97 1.U5 
Interpreting test results to 
students. 5.6$ 0.71 
Consulting with students about 
career plans and educational 
goals. 5.75 0.L8 
Interpreting college transfer 
requirements. 5.U5 0.96 
Counselors Instructors "F" 
Mean S.D. Mean S.D. Values 
3.9U 1.62 
2.92 1.66 
3.56 1.60 
U.39 1.U9 
3.78 1.60 
5.57 0.86 
5.77 0.I4U 
5.22 1.07 
3.91 1.58 
3.76 1.88 
3.96 1.8k 
li.3U 1.59 
3.52 1.63 
5.36 0.9k 
5.33 1.12 
5.2k 1.20 
3.23* 
7.31** 
2,00 
2.21 
2.93 
k.59* 
10.k9** 
1.29 
Table IS# (Continued) 
Administrators 
Tasks Mean S.D, 
Helping students plan appropriate 
programs or curricula. 2*bl 0,78 
Approving course selection for 
students* 1«U0 
Interpret effective study skills 
to students. U*70 1.28 
Conducting orientation classes or 
seminars for incoming students. $.18 1.2$ 
Teach courses in psychology and/or 
educational-vocational 
exploration* 2.88 l,k^  
Conducting psychotherapy with 
students having emotionsil 
problems• 2*8^ 1*8l 
Counseling with students about 
personal and social problems* 5«77 O.bb 
Conducting group counseling for 
underachievers* $.12 1*30 
Counselors Instructors "F" 
Mean S.D. Mean S.D* Values 
$.li3 0.78 
k.6l 1*37 
1.73 1.16 
U.93 1.21 
3.06 1,U8 
2.71 1.78 
S.8L 0*23 
2*01 1*00 
5.17 1.12 
U.31 1.52 
U.57 1.38 
5.00 1.27 
2,9k 1.65 
3.U1 1.93 
5.35 0.97 
ii.92 1.22 
3.13* 
1.3U 
0.65 
0.95 
0*28 
5.89** 
15.L8** 
0*96 
Table 1$, (Continued) 
Administrators 
Tasks Mean S.D. 
Maintaining a personal and 
confidential file on counselees* 5*20 l.lli 
Counsel with students who are 
undecided about a vocation, 5*70 0.66 
Assisting students in achieving 
self-understanding, 5*U9 0,79 
Dispensing career information, 5#5L 0,83 
Studying manpower needs within 
community and region, U,lli 1,58 
Interpreting occupational inform­
ation, 5»U0 0,8U 
Analyzing financial needs for 
students, 1«60 
Securing financial assistance for 
students, U,U9 1,62 
Supervising students on work-study 
programs, 2,97 1,73 
Counselors Instructors ••F" 
Mean S.D. Mean S.D, Values 
5.05 1.32 
5.80 0.U5 
5.72 0,57 
5.48 0,65 
3.67 1.67 
5.27 0,83 
3.51 1.82 
3.L8 1,75 
2,56 1,UU 
5.27 1.15 
5.38 1.02 
U.9I4 1.18 
5.53 l.oU 
U.I45 1.52 
a.81 1.32 
1.59 I.I42 
U.37 1.61 
3.50 1,71 
1,05 
9,02** 
21,U8** 
1.U8 
8,02** 
10,68** 
15,143** 
9.70** 
10,90*» 
Table 15* (Continued) 
Administrators 
Tasks Mean S.D. 
Arranging placement interviews. li.6l 1.61 
Working with enç)loyinent agencies 
in placement of students. U.79 1.L7 
Work with institutional departments 
in placement activities. l,b5 
Compile curricular guides for 
transferring students into 
senior colleges. 1*33 
Sponsoring or advising student 
government. 3«91 1*80 
Supervising elections and student 
conferences. 3*89 1.65 
Supervising co-currioular student 
activities program. 3.95 1.62 
Reprimanding students for social 
misconduct. 2.Ul 1*52 
Working with administration and 
students in developing policies 
covering all social activities. U.59 1.U5 
Counselors Instructors "F" 
Mean S.D. Mean S.D* Values 
3.63 1.77 
a.19 1*67 
U.UO 1.L7 
U.38 1.66 
2.92 1.56 
2.55 1*48 
2.57 1*50 
1,U6 0.89 
3.76 1.53 
U.33 1*69 
U*57 1*56 
U.75 1*148 
U.8U 1.U3 
3.66 1*79 
3*53 1*77 
3*63 1*62 
2.95 1*80 
U.06 1.60 
7.28** 
3.00 
2.69 
3.16* 
7.21** 
13.68** 
16.81** 
25.90** 
6.09** 
Table (Continued) 
Administrât ors 
Tasks Mean S.D# 
Interpreting student services and 
regulations. U.89 1,30 
Train returning students to help 
new students. U«00 1,33 
Maintaining referral resources for 
students. $.27 0.9$ 
Serving on faculty conmittees. 0.72 
Serving as consultant to a 
department or division of the 
institution. U«71 1«U5 
Maintaining liaison with hi^ i 
school counselors and with 
college of transfer students. $.6$ 0,77 
Conducting in-service training for 
faculty advisors on uses of test 
results. U.87 1,26 
Attending professional workshops 
and conferences. $.6U 0,73 
Counselors Instructors "F" 
Mean S.D. Mean S.D. Values 
U.Uo 1.36 
3.9U l.$7 
5.32 0.92 
I4.9U 1.17 
U.7I 1.27 
S.Wt 0.8U 
I4.73 1.29 
2.57 0.61 
U.3U 1.U7 
3.70 1,57 
I4.95 1.31 
ii.71 1.3U 
U.2U 1,53 
5.37 1.06 
ii.5l l.Wi 
5.22 0.95 
u.89** 
1.63 
1.38# 
12.17** 
5.22** 
2.70 
2.148 
10.8k** 
Table 15. (Continued) 
Administrators Counselors Instructors "F" 
Tasks Mean S,D, Mean S.D. Mean S.D. Values 
Conducting follow-up studies of 
former students. 5.37 1.13 k.L8 1.51 U.U9 1.38 8,53** 
Confer with students withdrawing 
from the institution. 5.71 0,80 5.68 0.63 5.38 1,08 5«L6** 
Conducting studies on the guidance 
and counselor program and/or 
student personnel services. 5.21 1.12 h.96 1.16 5.01 1.21 1.12 
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specific tasks since their "F" values were less than the tabular values at 
both the .05 and .01 levels of significance. It appeared that Area school 
personnel did agree that the following tasks should require counselor time: 
Handling inquiries about admissions to institution. 
Interpreting information on student characteristics 
and needs to faculty. 
Processing class changes, -withdrawals, etc. 
Interpreting institution's graduation requirements. 
Advising faculty and administration on academic 
policies. 
Interpreting college transfer requirements. 
Approving course selection for students. 
Interpret effective study skills to students. 
Conducting orientation classes or seminars for 
incoming students. 
Conducting group counseling for underachievers. 
Maintaining a personal and confidential file on 
counselees. 
Dispensing career information. 
Working with employment agencies in placement of 
students• 
Work with institutional departments in placement 
activities. 
Train returning students to help new students. 
Maintaining liaison with high school counselors and 
with college of transfer students. 
Conducting in-service training for faculty advisors 
on uses of test results. 
Conducting studies on the guidance and counselor 
program and/or student personnel services. 
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The groups expressed some indecision regarding the following task, 
however, the direction of the responses indicated that this task shculd nob 
require counselor tine; 
Teach courses in psychology and/or educational-
vocational esqploratico* 
The investigator's interest in the relationship between seven descrip­
tive variables and the perception of Area school personnel on the current 
and future functions of counselors led to the following null hypotheses and 
analyses* Correlations were conpited to determine significant deviaticxis 
from zero. 
Null hypothesis number li: There is no significant correlation between 
seven descriptive variables and the counseloirs' current functlon(s). 
It can be seen in Table 16 that age, responsibilities of position, 
institution's enrollment, and institution's instructional offerings were 
the descriptive variables with the highest overall correlation with current 
fonctions when perceived by Area school personnel. 
The hypothesis was rejected for the correlations between the second 
descriptive variables, age, and the following current functions: Applicant 
Appraisal, Program Articulation, Financial Assisting, and Graduate Place­
ment. This variable was significantly correlated at the .05 level with the 
Applicant Appraisal, Program Articulation, and Financial Assisting 
functions. The variable, age, was hi^ily significant at the .01 level with 
the Graduate Placement function. The correlation values for the remaining 
current functions were not significant, so consequently the hypothesis 
failed to be rejected between 17 current functions and the variable, age. 
Table 16, Summaiy of the correlations between descriptive variables and current functions 
Current Descriptive Variables 
Functions Prof, Years Res, Inst, Inst, 
Sex Ago Education Employed Position Enrollment Offerings 
Pxe-College 
Information .02 .Oh .03 .03 .00 -.11* .OU 
Applicant 
Appraisal -,00 .12* .02 .01 -.00 —,03 .03 
Educational 
Testing —.07 .ON —.01 .12* —,0$ -.06 -.05 
Personnel 
Records -.00 .ON .02 ,08 .05 —,08 .07 
Student 
Registration *00 .00 -,oU ,00 -.00 -.09 .03 
Academic 
Regulation -.02 ,01 ,01 .02 — .06 -.05 -.00 
Applicant 
Consulting -.03 .03 —,06 ,08 —»16** -.07 .00 
Significant at or beyond the ,01 level; r - .13, N - hOO. 
* Significant at or beyond the ,0^ level; r • .10, N - koo. 
Table 16# (Continued) 
Current 
Functions 
Sex Ago 
Student 
Advisory *00 «0(3 
Group 
Orientation -.09 ,07 
Student 
Counseling -.06 ,03 
Career 
Information -.01 .06 
Financial 
Assisting -.02 .10* 
Graduate 
Placement -.01 «].3** 
Student 
Self-Governing .00 .02 
Descriptive Variables 
Profil Years ' Res. Inst. Inst. 
Education Employed Position Enrollment Offerings 
.01 .03 -.10* .01 -.01 
.OU .02 -.12** -.01 —.00 
—.05 .06 —.17** .00 .oU 
.06 -.02 -.07 -.02 .oU 
.00 .03 .03 -.19** .IS** 
.02 .05 -.oL -.00 ,13** 
-.00 -.07 -.01 -.26** .13** 
Table 16. (Continued) 
Current 
Functions 
Sex 
Descriptive Variables 
Prof, Years Res, Inst, Inst, 
Ago Education Eitqployed Position Enrollment Offerings 
Co-Curricular 
Activity 
Social 
Regulation 
Student 
Induction 
Program 
Articulation 
In-Service 
Education 
Program 
Evaluation 
Administrative 
Organization 
-.03 
.07 
..OU 
.,00 
.oU 
.,07 
.,05 
,06 
.01 
,00 
.11* 
.07 
.09 
,0h 
.00 
-,01 
.05 
—»06 
—,oL 
,01 
-,00 
.02 
-.05 
.00 
.01 
.,02 
.05 
.oU 
,0b 
.08 
—.07 
—,10* 
-.09 
-.11* 
-,09 
-.21** 
-.20** 
..08 
.oU 
.05 
..10* 
>.02 
.08 
.10* 
.09 
—.0^ 
—,06 
.03 
—.01 
10$ 
The data indicated that the hypothesis vas rejected for the correla­
tion between the fifth variable, responsibilities of position, and the 
following current fonctions: Program Evaluation, Student Advisory, 
Student Counseling, Pr(%ram Articulation, Applicant Consulting, and Groiq) 
Orientation. 
The variable, responsibilities of position, is significantly related 
at the .0$ level with Program Evaluation, Student Advisory, and Program 
Articulation functions. It was also hi^ily significant at or beyond the 
•01 level with the Student Counseling, Applicant Consulting, and Group 
Orientation functions. The correlation values were not significant for the 
remaining functions. Consequently, the evidence was insufficient to reject 
the hypothesis between 16 current functions and the variable, responsi­
bilities of position. 
The hypothesis was rejected for the correlations between the sixth 
variable, institution's enrollment, and the following current functions: 
Program Evaluation, Pre-CoUege Information, Co-Curricular Activity, 
Student Self-Governing, Social Regulation, and Financial Assisting. 
An institution's emroUment was significantly correlated at the 
level with the Program Evaluation, and Pre-College Information functions. 
This variable was also hi^ily significant at the *01 level with the Co-
Curricular Activity, Strident Self Governing, Social Regulation, 
Financial Assisting functions. The correlation values for the remaining 
functions were insufficient to reject the null hypothesis between 15 
current functions and the variable, institution's enrollment* 
The hypothesis was rejected for the correlations between the seventh 
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variable5 Institution's instructional offerings, and the following current 
fonctions: Social Regulation, Graduate Placement, Student Self-Governing, 
and Financial Assisting* 
The Social Regulation and Graduate Placement functions were signifi­
cantly correlated with an institution's instructional offerings at the .0$ 
level, lAiile the Student Self-Goveming and Financial Assisting functions 
were highly significant at the *01 level with this same variable* The 
correlation values for the remaining functions were insufficient to reject 
the hypothesis between 17 cuxrent functions and the variable, institution's 
instructional offerings* 
Correlation values were found not to be significant between the 
remaining descriptive variables and current functions* Thus, there was 
insufficient evidence to reject the null hypothesis between the counselors' 
current functions and the descriptive variables of sex, professional 
education, and years employed at present position* These descriptive 
variables did not seem to influence the way Area school administrators, 
counselors, and instructors perceive the counselors' current functions* 
Null hypothesis number $: There is no significant correlation 
between seven descriptive variables and the counselors' future function(s)* 
The data in Table 17 Indicate that the hypothesis was rejected for the 
correlations between the first descriptive variable, sex, and the following 
future functions: In-Service Education, and Social Regulation* Sex was 
significantly related at the *05 level with the In-Service Education and 
Social Regulation functions. Correlation values were found not to be 
significant among the remaining future functions. Thus, there was 
Table 17. Summary of the correlations between descriptive variables and future functions 
Future 
Functions 
Sex Age 
Descriptive Variable 
Prof. Years Res. 
Education Employed Position 
Inst. 
Enrollment 
Inst. 
Offerings 
Pre-College 
Information .02 .Ok .10* .02 .06 —•12* .08 
Applicant 
Appraisal .0$ .12* .03 .06 •01 —.01 •OU 
Educational 
Testing -.03 .10* -.01 .10* -.00 -.05 .05 
Personnel 
Records .01 .09 .03 .OU .08 —*08 .07 
Student 
Registration .03 .02 .02 •Ok .03 -.iif** .09 
Academic 
Regulation .02 .01 .02 .01 .01 —.01 .OU 
Applicant 
Consulting —.01 .03 -.00 .ou -.09 -.05 .00 
** Significant at or beyond the .01 level; r - .13, N - Loo. 
* Significant at or beyond the .05 level; r - .10, N - Loo. 
Table 17# (Continued) 
Future 
Functions 
Student 
Advisory-
Group 
Orientation 
Student 
Counseling 
Career 
Information 
Financial 
Assisting 
Graduate 
Placement 
Student 
Self-Ooveming 
Sex Ag(î 
.05 .0Î> 
.07 .0); 
-.02 .Olî 
.03 .01 
.00 .12* 
-.02 .06 
.06 .0)4 
Descriptive Variables 
Prdn Years Ris. Inst. Inst. 
Education Employed Position Enrollment Offerings 
.03 .02 .02 .01 .03 
-.00 .00 -.08 .07 .02 
-.11* .00 -.20** -.02 .13** 
.06 —.Oi( —.00 —.02 .0^ 
.07 .06 .08 -.18** .10* 
.03 .03 -.00 -.08 .Hi** 
,06 -.10* .06 -.29** .n* 
Table 17. (Continued) 
Future 
Functions 
Sex 
Descriptive Variables 
ProT% Years fees• Inst, Inst. 
Age Education Employed Position Enrollment Offerings 
Go-Currlcular 
Activity 
Social 
Regulation 
Student 
Induction 
Program 
Articulation 
In-Service 
Education 
Program 
Evaluation 
Administrative 
Organization 
.03 
.12* 
.01 
.03 
.10* 
..07 
.02 
.06 
.08 
.00 
.06 
.02 
.01 
.06 
.01 
.06 
.12* 
"»0l| 
-.0^ 
-.00 
-.02 
..01 
..01 
.00 
.00 
..00 
.00 
.02 
.07 
-.01 
.00 
—.10* 
-.03 
—.10* 
—.23** 
.15*«- -.22** 
—.15** 
-.03 
•Ok 
—.12* 
.00 
.07 
.Hi** 
.08 
.02 
-.02 
.02 
-.01 
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insufficient evidence to reject the nail hypothesis between the remaining 
19 future functions and the variable, sex* 
The hypothesis was rejected for the correlation values between the 
second variable, age, and the following future functions: Educational 
Testing, Applicant Appraisal, and Financial Assisting. Age was signifi­
cantly correlated at the «05 level with these three functions. The 
correlation values for the remaining 18 future functions were insufficient 
to reject the null hypothesis on these functions and the variable, age. 
The hypothesis was rejected for the correlations between the third 
variable, professional education, and the following future functions: 
Student Counseling, Pre-CoUege Infoxnation, and Student Induction 
functions. Professional education was significantly related at the .0$ 
level with the Student Counseling, Pre-CoUege Information, and Student 
Induction functions. There were no significant correlations between the 
remaining future functions and professional education. Thus, there was 
insufficient evidence to reject the null hypothesis between 18 future 
functions and the variable, professional education. 
It may be observed that the hypothesis was rejected for the correla­
tions between the fourth variable, years ençloyed in present position, and 
the following future functions; Educational Testing and Student Self-
Goveming. These functions were significantly correlated with this 
variable at the .0$ level. There was insufficient evidence to reject the 
null hypothesis on the remaining future functions. 
The hypothesis was rejected for the correlations between the fifth 
variable, responsibilities of position, and the following future functions 
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student Counseling, Administrative Organization, In-Service Education, and 
Social Regulation. This variable was significantly related at the «OS 
level with the Administrative Organization, and In-Service Education 
functions. The correlations were higaly significant at the .01 level with 
the Student Counseling and Social Regulation functions. There were no 
correlation values of significance between the remaining fonctions and this 
variable* Thus, there was insufficiait evidence to reject the null 
hypothesis between the remaining 17 future functions and the variable, 
responsibilities of position. 
The data indicated that there were no correlations between the sixth 
variable, institution's enrollment, and the following future functions: 
Program Evaluation, Co-Curricular Activity, Student Self-Governing, Pre-
CoUege Information, Student Induction, Student Registration, Social 
Regulation, and Financial Assisting. 
Institution's enrollment was significantly related at the .05 level 
with the Program Evaluation and Pre-College Information functions. It was 
highly significant at the .01 level with the Co-Curricular Activity, 
Student Self-Governing, Student Induction, Student Registration, Social 
Regulation, and Financial Assisting functions. No correlation values were 
found to be significant among the reaaljxing future functions. There was 
insufficient evidence to reject the null hypothesis for the correlaticai 
between the remaining 13 future functions and the variable, institution's 
enrollment• 
The hypothesis was rejected for the correlations between the seventh 
variable, institution's instructicaial offerings, and the following future 
112 
functions: Student Counseling, Student Self-Governing, Social Regulation, 
Financial Assisting, and Graduate Placement* 
The variable, institution's instructional offerings, vas significant 
at the *05 level with the Student Self-Governing and Financial Assisting 
functions* It was highly significant at the *01 level with the Student 
Counseling, Social Regulation, and Graduate Placement functions* The 
correlation values for the remaining future functicms were not significant, 
so consequently the null hypothesis failed to be rejected between the 
remaining future functions and the variable, institution's instructional 
offerings* 
The investigator's interest in the relationship or correlation between 
the respondents' perception of function(s) that are comprised of certain 
specific tasks requiring counselor time, and their perception of the future 
function(s) of counselors led to the following null hypothesis and analysis* 
Null hypothesis number 6: There is no significant correlation between 
functionCs) that are caaprised of tasks requiring counselor time, and 
future functionCs ) of counselors when analyzed for the perceptions of 
administrators, counselors, and instructors* 
The data in Table 18 present the correlation values between functions 
that are comprised of tasks requiring counselor time and the matching 
future functions -vriien perceived by administrators, counselors, and 
instructors* The degrees of freedom associated with each group must be 
treated separately in analyzing the correlation values* 
In reviewing the correlation values for the perception of administra­
tors , it was found that the hypothesis was rejected for the correlations 
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Table 18. Correlations between functions that are conprised of tasks 
requiring counselor time and the matching future functions 
vhen perceived by administrators, counselors, and instructors 
Future 
Functions 
Administrators 
N - 85 
Counselors 
N - 80 
Instructors 
N - 30U 
Pre-CoUege 
Information •69** .1:9** .39** 
Applicant 
Appraisal .60** .50** 
Educational 
Testing .51** .56** .55** 
Personnel 
Records .28** .33** .28** 
Student 
Registration .66** .66** .61** 
Academic 
Regulation .U8** .33** .Uo** 
Applicant 
Consulting .25* .13 .33** 
Advisory .36»* .Uo** •111** 
Group 
Orientation .38** .27* .38** 
Student 
Counseling .20 .05 .30** 
Career 
Information .61** .U6*» .L8** 
** Significant at or beyond the 
r - .28, M - 80} r - .lU, N - 30U. 
.01 level} r • .28, N - 85} 
* Significant at or beyond the 
r - .21, N - 80} r - .11, N - 30U. 
.05 level} r - .22, N - 85} 
22h 
Table 18* (Continued) 
Future 
Functions 
Functions Comprised of Tasks 
Administrators Counselors Instructors 
N - 85 N - 80 N - 30U 
Financial 
Assisting 
Graduate 
Placement 
Student 
Self Governing 
Co-Curricular 
Activity 
Social 
Regulation 
Student 
Induction 
Program 
Articulation 
In-Service 
Education 
Program 
Evaluation 
Administrative 
Organization 
.79** 
.72** 
.82** 
.73** 
.71** 
.U2** 
.U3** 
.16 
.U9** 
.2U* 
,65** 
,60w* 
.70** 
.60** 
.U&** 
•U5** 
.06 
.27* 
.$0*-* 
.33** 
.71** 
.71** 
.61** 
.52** 
,61i** 
.27* 
.19** 
.35** 
.U2** 
.10 
between the variables on the following 19 functions ; 
Pre-College Information 
Applicant Appraisal 
Educational Testing 
Personnel Records 
Student Registration 
Academic Regulation 
Applicant Consulting 
Financial Assisting 
Graduate Placement 
Student Self-Governing 
Co-Curricular Activity 
Social Regulation 
Student Induction 
Program Articulation 
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student Advisory Program Evaluation 
Group Orientation Administrative Organization 
Career Infoznation 
The administrators perception of the Administrative Organization and 
Applicant Consulting functions were significantly related at the ,0$ level 
with their perception of the matching functions that are cOToprised of tasks 
requiring counselor time. The remaining future functions, that are listed, 
were hi^ly correlated at the .01 level with their matching function idien 
perceived by this same group. The only correlation values that were found 
non-significant were the Student Counseling and In-Service Education 
functions. Consequently, the hypothesis was not rejected between the 
functions that are comprised of tasks requiring counselor time, and the 
Student Counseling and In-Service Education functions when perceived by 
administrators• 
Analysis of the correlation vaQues for the perception of counselors 
revealed that the hypothesis was rejected for the correlations between the 
variables on the following 18 functions: 
Pre-College Information Financial Assisting 
Applicant Appraisal Graduate Placement 
Educational Testing Student Self-Governing 
Personnel Records Co-Curricular Activity 
Student Registration Social Regulation 
Academic Regulation Student Induction 
Student Advisory In-Service Education 
Group Orientation Program Evaluation 
Career Information Administrative Organisation 
The counselors perception of the Group Orientation, In-Service Educa­
tion, and Student Induction functions were highly related at the .05 level 
with their perception of the matching functions that are conqprdsed of tasks 
requiring counselor time. The remaining functions listed were highly 
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significant at the .01 level iriien perceived by this same group. 
There were no significant correlation values for the Student Counsel­
ing, Applicant Consulting, and Program Articulation functions. This 
indicated that the hypothesis failed to be rejected for the correlations 
between functions that are comprised of tasks requiring counselor time, and 
the Student Counseling, Applicant Consulting, and Program Articulation 
functions when perceived by counselors. 
It can be observed that the only correlation value that was non­
significant for the perception of instructors was the Administrative 
Organization function. This indicated that the hypothesis was not 
rejected, for the correlation between the Administrative Organization 
function, and the matching function that is comprised of tasks requiring 
counselor time when perceived by instructors. 
The findings indicated, however, that the hypothesis was rejected for 
the correlation between the remaining future functions, and their matching 
functions when perceived by instructors. The Student Induction function 
was significantly related at the .05 level with its matching functions, 
while the remaining 19 future functions were hi^ily correlated at the .01 
level with their matching functions that are coi^rised of tasks recpiiring 
counselor time. 
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DISCUSSION 
Descriptive Variables 
The intent of the present study was to show that the perceptions of 
counselor functions are significantly correlated to certain descriptive 
variables when perceived by Area school administrators, counselors, and 
instructors. The data in Tables 16 and 17 of the preceding chapter support 
this hypothesis. Of the seven descriptive variables used in the study, 
responsibilities of position, institution's enrollment, and institution's 
instructional offerings contributed to the hi^est overall correlations 
with the perception of current and future counselor functions. It is 
hypothesized that these variables aay be contributing factors in the way 
that certain counselor functions are perceived by Area school personnel 
in Iowa. 
The results of this study also reveal that in general the descriptive 
variables sex, age, professional education, and years enç)loyed in present 
position do not seam to influence the way that îsost counselor functions are 
perceived by Area school personnel. 
Views on Current Counselor Functions 
The findings of this study, presented in the preceding chapter, 
indicate that there is significant differences between Area school 
personnel in their perception of the counselors' current functions. The 
data in Table 13 revealed that significant differences in perception were 
found between Area school administrators, counselors, and instructors on 
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lU of 21 functions. Of the lU current functions that were found statis­
tically significant, the mean scores of the administrators were found to be 
the highest on 13. Most of these functions could be classified as student 
personnel services. It appears that administrators view the counselor as 
being the key student personnel staff member to conduct these services. 
The jieed for counselors to provide these services may be evident "vriien one 
considers the rapid growth and development of the Area schools in Iowa. 
It may well be that the diversity of students entering the Area schools 
results in casting the unique role of the counselor by necessitating an 
ençihasis upon these services. 
The counselors, however, seem to view their primary responsibility in 
the area of counseling. This was evidenced by the counselors having the 
highest mean score on the Student Counseling function. The counselors 
mean scores were found to be lowest on six functions that could be classi­
fied as student personnel services and included Co-Curricular Activity, 
Social Regulation, Student Induction, Financial Assisting, Student Self-
Governing, and Educational Testing. These results represent fundamental 
differences between administrators and counselors in their perception of 
counselor functions. 
Of the instructors, mean scores were found to be the lowest on six 
functions and included such functions as Applicant Consulting, Student 
Advisory, Group Orientation, Student Counseling, Program Articulation, In-
Service Education, Program Evaluation, and Administrative Organization. 
No significant differences were found between Area school personnel in 
their perception of the Personnel Records, Applicant Appraisal, Pre-College 
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Infoznatlon, and Career Information functions» Area school administrators, 
counselors, and instructors appear to be in close agreement that these 
functions are currently performed by the counselor. The results further 
shov that no significant differences exist between Area school administra­
tors, counselors, and instructors in their perception of the Student 
Registration, Academic Regulatiwi, and Graduate Placement functions. It is 
noteworthy, however, that counselors and instructors appear to be in closer 
agreement that these functions are not the current responsibility of 
counselors; whereas administrators tend to "agree" that these functions are 
currently performed by counselors. 
In examining the response differences of Area school personnel on 
each function, an interesting observation was made. Althou^ the values of 
the "F" test reveal that statistically significant differences exist 
between Area school personnel, this did not mean that there was either 
complete conflict or disagreement between the groups in their perception of 
the counselors* current functions. Inspection of the data in Table 19 
shows the comparison of responses in percentage and rank order for each 
current function by Area school administrators, counselors, and 
instructors . 
It may be observed that Area school administrators appear to be in 
strong agreement that most of the 21 functions surveyed in the study are 
currently performed by the counselors at their institution. The findings 
show that 75 per cent to 97 per cent of the administrators surveyed are in 
close agreement that the following 13 functions are currently performed 
by counselors: 
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Table 19# Percentages and ranks of the counselors' current functions as 
perceived by Area school administrators, counselors, and 
instructors 
Current Functions 
Percentage^ Rankf' 
A C I A G I 
Admission, Registration, Records 
Pre-College Information 88.2 85.5 85.2 7 5 5 
Applicant Appraisal 85.9 76.3 88.2 8 8.5 1.5 
Educational Testing 91.8 88.2 88.1 3 h 3 
Personnel Records 82.3 78.9 814.6 10 7 6 
Student Registration 69.U 61i.5 63.9 16.5 13 13 
Academic Regulation 72.9 61i.6 60.6 15 12 15 
Guidance and Counseling 
9U.7 Applicant Consulting 97.8 86.6 1 1.5 ii 
Student Advisory 90.5 90.8 78.7 6 3 7 
Group Orientation 83.6 65.8 62.1 9 11 Hi 
Student Counseling 96.5 9U.7 88.2 2 1.5 1.5 
Career Information 81.1 82.9 67.U 11 6 11 
Placement and Financial Aids 
Financial Assisting 75.lt 51.U 70.7 13 20 9 
Graduate Placement 77.6 60.6 67.1 12 15 12 
Student Activities 
Student Self-Governing 68.2 51.3 56.9 18 21 19 
Co-Curricular Activity 69. L 56.6 59.5 16.5 17 16 
Social Regulation 62.1; 6c 5S.6 21 16 -1 « 
Student Induction 90.6 72I3 68.5 U.5 10 10 
Administration 
Program Articulation 65.9 55.3 51.3 20 18 21 
In-Service Education 67.1 53.9 5U.6 19 19 20 
Program Evaluation 90.6 76.3 75.3 U.5 8.5 8 
Administrative Organization 7U.2 63.1 58.9 lU lU 17 
^ A " administrators; C • counselors; I " instructors. 
121 
Applicant Consulting (97«8) Applicant Appraisal (85»9) 
Student Counseling (96.5) Group Orientation (83.6) 
Educational Testing (91*8) Personnel Records (82.3) 
Student Induction (90.6) Career Infonaation (81.1) 
Program Evaluation (90.6) Graduate Placement (77*6) 
Student Advisory (90.5) Financial Assisting (75A) 
Pre-CoUege Information (88.2) 
In addition, over 60 per cent of the administrators feel that the 
remaining ei^t functions are also currently performed by the counselor. 
It would appear from the results of this study that Area school administra­
tors view the counselors' current function as a comprehensive service. 
Not only must the traditional services be provided by counselors in guid­
ance and counseling, but many additional ones are viewed by Area school 
administrators to be the current responsibility of counselors. 
Counselors in this study, however, have different perceptions of their 
current function in Area schools. As shown in Table 19, only nine functions 
are viewed by 75 per cent to 9U per cent of the counselors surveyed as 
functions that they are currently responsible for at their institution# 
These views are indicated in their agreement on the following: 
Applicant Consulting (9U.7) Career Information (82.9) 
Student Counseling (9it«7) Personnel Records (78.9) 
Student Advisory (90.8) Applicant Appraisal (76.3) 
Educational Testing (88.2) Program Evaluation (76.3) 
Pre-CoUege Information (85.5) 
Perhaps due in part to their direct involvement with student personnel 
services, the data further show that 51 per cent to 72 per cent of the 
counselors also indicated that they are currently responsible for the 
remaining functions surveyed. 
Instructors did give some definite responses as to their perception of 
the counselor's current function in Area schools. It can be seen in Table 
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19 that only eight of 21 functions are viewed by 75 per cent or more 
instructors surveyed as functions currently performed by counselors. 
These functions are; 
Over 51 per cent of the instructors surveyed also e^qpressed seme 
agreement that the remaining functions are currently performed by 
counselors at their institution» These perceptions were not the over-
•vriielming viewpoint of all instructors in the survey, however, they do 
indicate the current trend of counselor functions as perceived by Area 
school instructors. 
It would appear from the results of this study that Area school 
administrators perceive the counselor currently performing more functions 
than are currently perceived by counselors and instructors in Iowa Area 
vocational-technical schools and community colleges. The results also 
related to Admission, Registration, Records, Placement, Financial Aids, 
Student Activities, and Administration, as well as their primary activities 
in guidance and counseling. The Area school counselor appears to be 
currently a part of the student personnel administration. This broad range 
of responsibilities will undoubtly influence the development and clarifi­
cation of the counselors' professional role in Iowa Area vocational-
technical schools and cormiunity colleges. 
ARîlicaiit Appraisal (88.2) 
Student Counseling (88.2) 
Educational Testing (88.1) 
Applicant Consulting (86.6) 
Pre-College Information (85.2) 
Personnel Records (8L#6) 
Student Advisory (78.7) 
Program Evaluation (75.3) 
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Views on Putïire Counselor Functions 
It can be observed in Table lU that no significant differences in the 
perception of the counselors' future function exists between Area school 
personnel on four of 21 assigned functions. The four functions are 
Student Advisory, Applicant Consulting, Group Orientation, and Career 
Information, Area school personnel appear to be in definite agreement 
that these functions should be the responsibility of the counselor in the 
future. Inspection of Table Hi also reveals that the future functions 
found to be significantly different were primarily influenced by administra­
tors. Of the 17 future functions that were found statistically significant, 
the mean scores of administrators were found to be the highest on lii. Of 
the counselors only two mean scores were found to be the hi^est. Two mean 
scores of instructors were also found to be the highest. 
Of the 17 future functions, the counselors mean scores were lowest on 
lii anr the instructors mean scores were lowest on three. The counselors 
lew scores included future that could be appropriately classified 
as student personnel services. It sçpears that counselors do not view such 
services to be their primary responsibility in the future. The results 
indicate, however, that administrators view the counselor as being the key 
student personnel staff member to conduct these services in the future. 
Again, these results represent fundamental differences between administra­
tors and counselors and a reordering of counselor functions to establish 
well defined roles for counselors would be a significant iirprovement over 
the differentiated perceptions that currently exist. 
In examining the response differences between administrators. 
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counselors, and Instructors for each assigned function, it was discovered 
ttiat although the values of the "F" test reveal statistically significant 
differences exist between these groups on 17 functions, this did not mean 
that there was either complete conflict or disagreement between the groups 
in their conception of the counselors' future function. 
Table 20 shows the results of ccmparing the percentage and rank order 
of responses for each future function by Area school administrators, 
counselors, and instructors. It may be observed that Az*ea school adminis­
trators appear to be in definite agreement that lU of the assigned 
functions should be the responsibility of the counselor in the future. 
The findings show that 79 per cent to 98 per cent of the administrators are 
in strong agreement that the following functions should be perfomied by the 
counselor in the future: 
Student Counseling (98.8) Applicant Appraisal (87.0) 
Applicant Consulting (96.1i) Career Information (87.0) 
Educational Testing (95.2) Group Orientation (8it.7) 
Program Evaluation (9i;.l) Graduate Placement (82.3) 
Student Advisory (91*8) Administrative Organization (80.0) 
T ^ T^ / Q O ^ \ ID a O ^  
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Student Induction (88.2) Financial Assisting (76.k) 
Over 55 per cent of the administrators also believe that the remain­
ing ei^t functions should be the responsibility of the counselor in the 
future. These results appear consistent with their perception of the 
counselors' current function. 
Instructors varied widely in their perception of the counselors 
future responsibility in Area schools. However, the direction of responses 
indicate that the instructors view more assigned functions for the counsel­
or in the future. The findings show that 78 per cent to 93 per cent of the 
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Table 20. Percentages and ranks of the counselors' future functions as 
perceived by Area school administrators, counselors, and 
instructors 
Future Functions 
Percentage^ Rank^ 
A C I A C I 
Admission, Registration, Records 
8 Pre-CoUege Information 88.2 78.9 89.8 6.5 U 
Applicant Appraisal 87.0 72.U 8U.1 8.5 9 9 
Educational Testing 95.2 85.U 91.8 3 6 3 
Personnel Records 79.0 71.1 86.6 13 10 8 
Student Registration 71.8 52.6 63.2 16.5 17.5 18 
Academic Regulation 70.5 53.9 63.5 18 16 17 
Guidance and Counseling 
Applicant Consulting 96.1; 96.1 93 .ii 2 2 2 
Student Advisory 91.8 88.1 88.8 5 U 5 
Group Orientation 81.7 86.8 78.6 10 5 12 
Student Counseling 98.8 98.7 93.8 1 1 1 
Career Information 87.0 89.U 87.5 8.5 3 6.5 
Placement and Financial Aids 
Financial Assisting 76 .U 38.2 7U.0 lU 20 13 
Graduate Placement 82.3 63.0 78.9 11 IL 11 
Student Activities 
Student Self-Governing 67.0 52.6 63.9 20 17.5 16 
Co-Curricular Activity 67.1 U6.0 62.8 19 19 19 
Social Regulation 22. J) 17.0 27.? 21 21 21 
Student Induction 88.2 69.8 79.7 6.5 12 10 
Administration 
Program Articulation 71.8 56.6 65.2 16.5 15 Ik 
In-Service Education 7U.1 68 .L 61.9 15 13 20 
Program Evaluation 9U.1 8U.3 87.5 U 7 6.5 
Administrative Organization 80.0 71.0 6Û.6 12 11 15 
A • administrators ; C • counselors; I • instructors, 
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instructors surveyed are in close agreement that the following functions 
should be the future responsibility of counselors: 
Student Counseling (93.8) Program Evaluation (8?.$) 
Applicant Consulting (93»U) Personnel Records (86.6) 
Educational Testing (91*8) Applicant Appraisal (8I4..I) 
Pre-CoUege Information (89.8) Student Induction (79.7) 
Student Advisory (88.8) Graduate Placement (78.9) 
Career Information (87.5) Group Orientation (78.6) 
Other assigned functions which over 59 per cent of the instructors did 
perceive to be future responsibilities of the counselor reflected a growing 
need to clearly formulate the counselors' future function in Area schools. 
They, like administratoirs, may simply feel that counselors can better 
provide such services. This viewpoint represents a much broader concept 
in job orientation and description far the counselor in the future. 
Counselors, on the other hand, expressed strong disagreement that 
three specific functions should not be their responsibility in the future. 
These functions are: 
Social Regulation (83.O) 
Financial Assisting (61.8) 
Go-Curricular Activity (5U»0) 
Counselors generally believe that their primary function in the future 
should be appropriately focused on guidance and counseling functions. This 
is evidenced by over 75 per cent of the counselors strongly supporting the 
following functions: 
Student Counseling (98.7) Group Orientation (86.8) 
Applicant Consulting (96.1) Educational Testing (85.U) 
Career Information (89.4) Program Evaluation (81i.3) 
Student Advisory (88.1) Pre-CoUege Information (78.9) 
Many counselors also expressed indecision regarding the remaining 
functions. The direction of counselor responses, however, indicates a 
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shirt from sole reliance on guidance and counseling with individual s to 
more diversified services. The results of this study indicate a definite 
shift in job description for the counselor in the future. Approximately 
52 per cent to 72 per cent of the counselors surveyed expressed some agree­
ment that the following functions vould be their responsibility in the 
future. These functions are: 
Personnel Records (71.1) Program Articulation ($6.6) 
Applicant Appraisal (72.U) In-Service Education (68Ji) 
Administrative Organization (71.0) Student Registration ($2.6) 
Student Self-Governing ($2.6) Academic Regulation ($3.9) 
Student Induction (69.8) Graduate Placement (63.0) 
The results of this study clearly indicate that there is a difference 
between Area school personnel in their perceptions of counselor functions. 
It appears that Area school counselors in Iowa are primarily viewed as 
generalists who are responsible for many functions currently related to 
student personnel work. The need for professional counselors to provide 
their skills in all areas of student personnel may seem evident lAien one 
considers the characteristics of the population served by Iowa Area 
vocational-technical schools and ccnnnunity colleges. However, the pro­
fessional counselor seems to find himself in a dilemma by ignoring the 
expectations of his supporting institution or throu^ the loss of his 
professional identity by disregarding the methodology of his professional 
training. It appears that the traditional functions of the counselor may 
be insufficient to meet the needs and expectations of the population served 
in Area schools. It is evident from the results of this study that a 
reordering of counselor functions to establish well defined roles for 
counselors would be a significant improvement over the differentiated 
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perceptions of counselor functions that currently exist. 
Views on Whetdier Counselor Time Should Be 
Required on Certain Specific Tasks 
Althou^  the results of the "F" test statistically revealed in Table 
15 that only 19 specific tasks appear to be hi^ ly agreed upon by Area 
school personnel as tasks that should or should not require counselor time, 
it vas noteworthy that complete agreement or conflict did not exist within 
the groups on all tasks. As can be seen in Table 21, a comparison of 
responses in percentages and rank order for each task reveals that over 75 
per cent of the Area school administrators surveyed hi^ ily agree that 39 
specific tasks should require counselor time. Among the counselors 
surveyed, over 75 per cent of them believe 31 specific tasks should require 
their time. Of the instructors, over 75 per cent of them agree that 35 
specific tasks should require counselor time. It appears that Area school 
administrators and instructors do expect the counselor to perform more 
tasks than the counselor himself expects to perform. 
Few of the tasks were perceived by less than 50 per cent of the 
respondents as tasks that should require counselor time. Area school 
personnel obviously believe that certain tasks do not belong in the domain 
of counselor responsibility. In this analysis, it can be observed in 
Table 21 that the administrators viewed the following: 
Teach courses in psychology and/or educational-vocational 
exploration. (38.8) 
Conducting psychotherapy with students having «notional 
problems. (37.6) 
Supervising students on workstudy programs. (37.7) 
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Table 21. Percentages and ranks as to whether counselor time should be 
required on certain specific tasks when perceived by Area 
school administrators, counselors, and instructors 
Tasks 
Percentage^  Rank^  
Pre-College Information 
Preparing and distributing des­
criptive material publicizing 
the institution, 68.3 5l»5 6U.5 U2 Wi UO 
Handling inquiries about admis­
sions to institution. 76.5 65#7 75*0 37 3h 35 
Applicant Appraisal 
Evaluating high sc eva hool and 
college transcripts. 76.U 6I4..U 85.2 38 36 21.3 
Serving on admissions committee. 92.9 82.9 8ii.2 16.5 2i|.3 2li 
Educational Testing 
Administering tests to incoming 
students. 87.I 78.9 87.8 25 29 18 
Assemble and maintain appropriate 
testing instruments, 97.6 85.5 91.U 9.3 22 11.5 
Personnel Records 
4 4 vif mm r*m 
student characteristics and needs 
to faculty. 89.3 93.L 89.9 23 13 16 
Writing reconiraendations for 
students seeking employment and 
college transfer. 70.6 65.8 63.5 hi 33 hi 
Student Registration 
Designing forms and procedures 
for student registration. 62.3 U2.1 57.2 U7«5 U6 U6 
Processing class changes, with­
drawals, etc. 63.5 5b.0 62.9 ii5»5 li2.5 1|2 
 ^A « administrators; C * counselorsj I • instructors. 
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Table 21. (Continued) 
Percentage* Rank^  
Tasks AGI AC 
Academic Regulation 
Interpreting institution's grad­
uation requirements. 85.9 77.6 75»1 28.5 30 3U 
Advising faculty and administra­
tion on academic policies. 68.2 61.8 57.9 U3 37 W: 
Applicant Consulting 
I] nterpr«ting test results to 
students. 98.9 98.7 95.5 3.5 U.2 2 
Consulting with students about 
career plans and educational 
goals. 100.0 100.0 93.li. 1.5 1.3 8 
Student Advisory 
Interpreting college transfer 
requirements. 95.3 92.2 91. L 15 Ih 11.1^  
Helping students plan appropriate 
programs or curricula. 96.5 97.3 91.8 12 10 10 
Approving course selection for 
students. 8l.l 82.9 76.3 33.5 2L.3 33 
Interpret effective study skills 
to students. 86.0 88.1 83.9 26.5 19.3 25.5 
Group Orientation 
Conducting orientation classes or 
seminars for incoming students. 92.9 88.1 88.5 16,5 19.3 17 
Teach, courses in psychology and/or 
educational-vocational explora­
tion. 38.8 U3.14 U2.5 U9 U5 51 
Student Counseling 
Conducting psychotherapy •with 
students having emotional pro­
blems. 37.6 35.5 53.2 51 li7.5 h9 
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Table 21. (Continued) 
Tasks 
Percent age"" Rank"" 
Counseling with students about 
personal and social problems. 100,0 98.7 93.7 1.5 U.2 7 
Conducting group counseling for 
underachievers. 90.6 89.U 90.1 21 18 13 
Maintaining a personal and con­
fidential file on counselees. 91.8 88.1 92.8 18.3 19.3 9 
Counsel with students who are 
undecided about a vocation. 97.6 100.0 95.0 9«3 1.3 3 
Assisting students in achieving 
self-understanding. 97.7 98.6 90.1; 6*3 8.5 15 
Career Information 
Dispensing career information. 96.1; 98.7 9li.U 13.5 U.2 U.3 
Studying manpower needs within 
community and region. 75.L 57.9 79.2 39 39.5 31 
Interpreting occupational 
infonnation. 97.7 96.1 85.2 6.3 U 21.3 
Financial Assisting 
Analyzing financial needs of 
students. 78.8 56.6 81,6 35.5 Ul 29 
Securing financial assistance 
for students, 78,8 51+.0 7U.3 35.5 U2.5 37 
Supervising students on work-
study programs, 37.7 26.3 51.6 50 5l 50 
Graduate Placement 
Arranging placement interviews. 81.1 59.2 7U.li 33.5 38 36 
Working with enç)loyraent agencies 
in placement of students. 82,2 67*1 80,0 31 32 30 
Work with institutional depart­
ments in placement activities, 88,2 80,3 82,9 2k 27,5 28 
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Table 21. (Continued) 
Tasks 
Percentage^  Rank^  
Compile curricular guides for 
transferring students into 
senior colleges. 86,0 76.3 83.9 26.5 31 25-5 
Student Self-Governing 
Sponsoring or advising student 
government. 63.5 35*5 57.3 U5.5 U7.5 U5 
Supervising elections and 
student conferences, 62.3 26.U 5U.6 U7.5 50 U8 
Co-Curricular Activity 
Supervising co-curricular student 
activities program. 6U.7 30.2 56.9 Wt h9 hi 
Social Regulation 
Reprimanding students for social 
misconduct. 33.0 6.6 39.5 52 52 52 
Working with administration and 
students in developing policies 
covering all social activities. 81.2 57.9 69.2 32 39.5 39 
Student Induction 
Xnterprstxng studsnt SCX*VJ.ccS 
and regulations. 85.9 80.3 76.1: 28.5 27.5 32 
Train returning students to help 
new students. 73.1 6ii.5 62.2 liO 35 U3 
Maintaining referral resources 
for students. 98.8 96.0 86.9 5 12 19 
Pro gran Articulation 
Serving on faculty committees. 98.9 92.1 85.2 3.5 15 21.3 
Serving as consultant to a depart­
ment or division of the institut­
ion. 83.5 81.2 73.1 30 23 38 
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Table 21. (Continued) 
Percentage^  Rank 
Tasks A C I AC 
Maintaining liaison with, hl^  
school counselors and with college 
of transfer students. 96.it 98*6 96.1 13«5 ô«5 1 
In-Sei-vlce Education 
Conducting in-service training 
for faculty advisors on uses of 
test resTilts. 89.U 89.8 83.2 22 17 27 
Attending professional workshops 
and conferences. 97.6 100.0 9U»i4 9.3 1.3 U.3 
Program Evaluation 
Cœiducting follow-up studies of 
former students. 91.8 82.9 85.5 18.3 2U.3 20 
Confer with students withdrawing 
from the institution. 97.7 98.7 9h.i4 6.3 k»2 U.3 
Administrative Organization 
Conducting studies on the guid­
ance and counselor program and/or 
student personnel services. 91.8 90.8 90.8 18.3 16 Hi 
Reprimanding students for social misconduct. (33.0) 
The counselors J on the other hand, were more indecisive on a number of 
specific tasks. The following were perceived by less than 50 per cent of 
the ccunselors as tasks that should require counselor time: 
Designing forms and procedures for student registration. (1*2.1) 
Teach courses in psychology and/or educational-vocational 
exploration. (k3.L) 
Conducting psychotherapy with students having emotional 
problems. (35.5) 
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Supervising students on workstudy programs. (26*3) 
Sponsoring or advising student grovenoaent. (35 «5) 
Supervising elections and student conferences. (26.L) 
Supervising co-curricular student activities programs. (30.2) 
Reprimanding students for social misconduct. (6.6) 
In contrast, only two tasks were viewed by less than $0 per cent of 
the instructors as tasks requiring counselor time. These tasks were: 
Teach courses in psychology and/or educational-vocational 
exploration. (U2.5) 
Reprimanding students for social misconduct. (39*5) 
It appears that the majority of administrators, counselors, and 
instructors participating in this study feel that the following tasks 
should not require counselor time: 
Teach courses in psychology and/or educational-vocational 
exploration. 
Reprimanding students for social misconduct. 
The results of this study clearly indicate that althou^  significant 
differences in the perceptions of Area school personnel were identified by 
the "F" test on 33 of 52 specific tasks, it sçpears that the majority of 
Area school personnel do view most of the tasks in this survey as requiring 
counselor time. Utilizing the counselor's time on many of these tasks 
would indeed limit his professional responsibilities to guidance and 
counseling of students* If the counselor's function can be expressed in 
terms of what he does within an institution, he certainly would be depriv­
ing students of adequate opportunities for counseling when he is expected 
to perform certain tasks that seem unrelated to guidance and counseling. 
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These ii^ lications may appear distressing to traditionalists. They 
compel the counselor to be sensitive to various activities in the 
Institutional environment which may contribute to student distress* But, 
beyond observation. It also ccD^ >els the counselor to evaluate the effect 
of these activities on students and to take appropriate action. 
Althou^  guidance and counseling tends to remain a primary focus of 
counselors, it appears that other tasks—about which few counselors in 
training are informed and fewer still receive preparation-—are being given 
increasing emphasis in Iowa Area vocational-technical schools and canmunity 
colleges. Some of these tasks can hardly be considered innovations; 
however, they do indicate a changing attitude toward the service of pro­
fessional counselors from customary procedures restricted to guidance and 
counseling to more diversified services; from a passive role to a more 
aggressive search for various methods of serving the cairç>us community in 
meaningful ways. 
Comparison of Functions that are Comprised of Tasks 
Requiring Counselor Time and Future Functions 
An important part of this study was to determine whether any relation­
ships exist between the respondents' perceptions of functions that are 
comprised of certain tasks I'equlring counselor time, and their perceptions 
of the future functions of counselors. In this endeavor, the Investigator 
was interested in the degree of consistency in the respondents* perceptions 
of these two sets of variables. It was discovered that the respondents' 
perceptions of these two sets of variables were significantly correlated 
on most coiqiarisons. 
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Among the administrators, only the correlation values for their 
perceptions of the Student Counseling and In-Service Education functions 
failed to yield a significant correlation nith their perceptions of 
specific tasks that con^ rise these tvo functions. Among the counselors, 
it was found that the correlation values for their perceptions of the 
Student Counseling, Applicant Consulting, and Program Articulation 
functions failed to show that a significant relationship exists with their 
perceptions of specific tasks that comprise these functions. The only area 
that the instructor's responses were not highly correlated was between the 
Administrative Organization function and their perceptions of the specific 
tasks that conprise this function. 
The general lack of significant correlation values over these few 
areas can be explained by examining the data relative to the comparison of 
these two sets of variables. For example, the failure to yield significant 
correlation values between the perceptions of administrators on the Student 
Counseling function, and the specific tasks that coirprise this function is 
explained by the comparison of the mean values and standard deviations 
from these two sets of variables. 
It can be seen in Table lii that the administrators recorded a mean 
value of $.82 and a standard deviation of .55 for their perceptions of the 
Student Counseling function. This indicated that a strong agreement exists 
between administrators that this function should be a future responsibility 
of counselors. However, when the administrators' responses on the specific 
tasks that conprise the Student Counseling function is examined in Table 
15* it can be seen that only five of the six tasks descriptive of this 
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function were highly agreed upon as tasks that should require counselor 
time. It can be seen that the task, "Conducting psychotherapy with 
students having emotional problems," with a mean value of 2.8$ and a 
standard deviation of 1.81, contributed to the inconsistency and lack of 
significant correlation values. It seems that, "Conducting psychotherapy 
with students having emotional problems," is a task that the administrators 
feel should not belong in the demain of counselor responsibility. 
This specific task also contributed to the lack of significant 
coirelation values when perceived by counselors. It appears that counsel­
ors, like administrators feel that conducting psychotherapy is perhaps one 
of the most difficult tasks to justify, and may be viewed as a taisk that 
should not be conducted by counselors in Area schools as a part of the 
Student Counseling function. 
The comparison of functions that are comprised of tasks requiring 
counselor time and future functions did reveal that in generaû. Area school 
personnel are highly cohesive in their perceptions of these two sets of 
variables. The specific tasks used in this study seem to be highly corre­
lated with the future functions of counselors when perceived by Area 
school personnel. The conclusion was that Area school personnel seem to 
have an understanding of most specific tasks that are descriptive of the 
functions used in this study. 
Value of the Study 
The development of this study evolved from a realization on the part 
of Area school personnel, counselor educators, and the Iowa State Depart-
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ment of Public Instruction that up-to-date information was not available 
on the status of counselor function(s) in Iowa Area schools. It was real­
ized that the majority of the functions performed by counselors in Area 
schools were typically the result of a gradual accumilation of responsi­
bilities and rarely the product of any comprehensive statewide plan. No 
assessment had been made to identify the counselor's function within the 
plethora of student personnel services that are commonly assigned to him# 
In determining the status of counselor functions in two-year colleges, 
the review of literature revealed that very little research had been 
conducted. Researchers have sorely neglected the investigation of 
counselor functions in vocational-technical schools and ccHnmnity colleges. 
In fact, these institutions have been typically excluded from such 
studies (l), (U5)» This fact is surprising in li^ t of the inçortance 
attached to the counseling function in the two-year college (22)« 
In order to determine the perceptions of counselor functions in Iowa 
Area vocational-technical schools and community colleges, it was felt that 
an assessment of counselor functions as perceived by Area school personnel 
would be of considerable importance in describing existing conditions. It 
was realized that if ther-perceptions of counselor functions differed very 
much among an institutions' personnel, the counselor may be expected to 
have difficulty in establishing an effective Une of communication and an 
effective working relationship. It seemed likely that the perceptions of 
administrators and instructors would be of specific inporbance to 
counselors since these groups can generate their good will and would help 
to determine the climate in which the counselor functions. In this 
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endeavor> administrators and instructors can interpret the services of 
counselors and are potentially prime sources of referrals. Their percep­
tion of the counselor's function(s) determines not only whom they refer but 
whether they refer anyone at all. These groups are indeed instrumental in 
determining the plethora of student personnel services in liiich the 
counselor may engage. 
An awareness of "what is" is indeed one of the major purposes of des­
criptive studies in education. This study, however, also provides a basis 
for change and inç>rovement for the professional counselors' function in 
Area schools. The results of this study may be used to bring more under­
standing of the differences in perception of counselor functions so that 
administrators, counselors, and instructors may more effectively inqprove 
their attitudes, understandings, and skills. As counselor functions become 
more clearly identified and assessed, counselors can become more actively 
engaged in setting certification standards, developing curriculums at 
counselor education institutions, and articulate the proper image of the 
counselor to those they seek to help. It seems that the present study can 
serve as a basis in furthering this development# 
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SUMM/IRY, CONCLUSIONS, AND REC0MI-1ENÛATI0NS 
Summary 
The general problems of this study were to elicit responses from Area 
school administrators, counselors, and instructors in determining percep­
tions of counselor functions in Iowa Area vocational-technical schools and 
community colleges. SpecificaQly, the study sought the perceptions of 
Area school personnel in order to ascertain: 
1. The perceptions of these three groups in regard to the current 
function(s) of counselors in Iowa Area schools. 
2. The perceptions of these three groups in regard to the future 
function(s) of counselors in Iowa Area schools. 
3» The perceptions of these three groups as to -whether counselor 
time should be required on certain specific tasks in Iowa 
Area schools. 
The study was also designed to determine whether arçr relationship 
exists between seven descriptive variables and the perceptions of the 
groups studied on counselor functions. The descriptive variables used in 
this study were sex, age, professional education, years ençjloyed at present 
position, responsibilities of position, institution's enrollment, and 
institution's instructional offerings. 
In the analysis of the problems in this study, a survey instrument 
was constructed to elicit the responses made by Area school administrators, 
counselors, and instructors on 21 functions and 52 specific tasks commonly 
performed by counselors in two-year colleges. Data were obtained from 85 
administrators, 76 counselors, and 30U instructors in Iowa Area vocational-
technical schools and community colleges. Specific areas of disagreement 
lia 
were indicated when the differences between the three groups were tested 
using single-classification analysis of variance "F" tests* The Pearson 
product-moment correlation was employed to indicate whether ary significant 
relationships existed between the three groups on certain variables. In 
applying analysis of variance and product-moment correlations to the raw 
data of the study, the five per cent level of significance was used in 
determining if the observed deviation between the groups was too large to 
be accounted for by chance. In other cases, descriptive analysis of the 
data using means, standard deviations, frequency counts, percentages, and 
ranks was used for analytical purposes. 
The following null hypotheses were tested: Null hypothesis 1: There 
is no significant difference between administrators, counselors, and 
instructors in their perception of the counselors' current function(s). 
Data reported in Table 13 revealed that significant differences in percep­
tion of the counselors' current functions were found between Area school 
administrators, counselors, and instructors on lii of 21 functions. The 
analysis of variance "F" tests revealed that no significant differences 
were found between the three groups in their perception of the Personnel 
Records, Applicant Appraisal, Pre-CoUege Information, Career Information, 
Student Registration, Academic Regulation, and Graduate Placement functions. 
The null hypothesis was not rejected on these seven functions; however, the 
null hypothesis was rejected on the remaining lU functions. 
Null hypothesis 2: There is no significant difference between 
administrators, counselors, and instructors in their perception of the 
counselors' future function(s). Data presented in Table lii reported that 
Ui2 
significant differences in the perception of the counselors' future 
functions were found between Area school administrators, counselors, and 
instructors on 17 of 21 functions* No significant differences in the 
perception of the three groups were found in their perception of the 
Student Advisory, Applicant Consulting, Group Orientation, and Career 
Information functions. The null hypothesis was not rejected on these four 
functions; however, the null hypothesis was rejected on the renaining 17 
functions. 
Null hypothesis 3: There is no significant difference between 
adniniatrators, counselors, and instructors in their perception as to 
tdiether counselor time should be required on certain specific tasks. The 
data in Table 15 reported results indicating that the null hypothesis was 
rejected on 33 of 52 specific tasks. There was insufficient evidence to 
reject the null hypothesis on the following 19 tasks. 
Handling inquiries about admissions to institutions. 
Interpreting information on student characteristics 
and needs to faculty. 
Processing class changes, withdrawals, etc. 
Inteipreting institution's graduation requirements. 
Advising faculty and administration on academic 
policies. 
Interpreting college transfer requirements. 
Approving course selection for students. 
Interpret effective study skills to students. 
Conducting orientation classes or seminars for 
incoming students. 
Teach courses in psychology and/or educational-vocational 
exploration. 
Conducting group counseling for underachievers, 
Maintaining a personal and confidential file on counselees. 
Dispensing career information. 
Working with eng)loyment agencies in placeinent of students. 
Work with institutional departments in placement activities. 
Train returning students to help new students. 
Maintaining liaison with high school counselors and with 
college of transfer students. 
Conducting in-service training for faculty advisors on 
uses of test results. 
Conducting studies on the guidance and counselor program 
and/ or student personnel services. 
Null hypotheses U and 5 were tested in this study to determine 
whether any significant correlation existed between seven descriptive 
variables and the perception of Area school personnel on the current and 
future functions of counselors. The hypotheses and their results are 
listed below. The results are listed by variables as follows: 
variable 1 sex 
variable 2 a,ge 
variable 3 professional education 
variable U years employed at present position 
variable 5 responsibilities of position 
variable 6 institution's enrollment 
variable 7 institution's instructional offerings 
Null hypothesis U: There is no significant correlation between seven 
descriptive variables and the counselors' current function(s). The data 
reported in Table 16 presented the following results: 
variable 1: Not rejected 
variable 2: 
variable 3: 
variable U:-
variable 5: 
variable 6: 
variable 7: 
Rejected on Applicant Appraisal, Program 
Articulation, Financial Assisting, and 
Graduate Placement 
Not rejected 
Not rejected 
Rejected on Program Evaluation, Student 
Advisory, Applicant Consulting, Group 
Orientation, Program Articulation, Student 
Counseling 
Rejected on Program Evaluation, Co-
Curricular Activity, Student Self-
Goveming, Pre-CoUege Information, 
Social Regulation, and Financial 
Assisting 
Rejected on Student S elf-Governing, 
Social Regulation, Financial Assist­
ing and Graduate Placement 
descriptive variables and the counselors' future function(s)« 
presented in Table 17 revealed the following results: 
Data 
variable 1: 
variable 2; 
variable 3: 
variable U: 
Rejected on In-Service Education, 
and Social Regulation 
Rejected on Educational Testing, 
Applicant Appraisal, Financial 
Assisting 
Rejected on Student Counseling, 
Pre-College Information, and 
Student Induction 
Rejected on Educational Testing, 
and Student Self-Governing 
1U5 
variable $: Rejected on Student Counseling, 
Administrative Organization, 
In-Service Education, and Social 
Regulation 
variable 6; Rejected on Program Evaluation, 
Co-Curricular Activity, Student 
Self-Goveiming, Pre-College 
Information, Student Induction, 
Student Registration, Social 
Regulation, and Financial 
Assisting 
variable 7: Rejected on Student Counseling, 
Student Self-Governing, Social 
Regulation, Financial Assisting, 
and Graduate Placement 
The following null hypothesis was tested to determine the degree of 
relationship and consistency in the respondents' perceptions of functions 
that are comprised of certain specific tasks requiring counselor time, and 
their perceptions of the future functions of counselors. 
Null hypothesis 6: There is no significant correlation between 
function(s) that are comprised of tasks requiring counselor time, and future 
function(s) of counselors when analyzed for the perceptions of suiministra­
ters, counselors, and instructors. The data reported in Table 17 revealed 
that among the administrators, only the correlation values for their 
perceptions of the Student Counseling and In-Service Education functions 
failed to yield a significant correlation with their perceptions of certain 
specific tasks that comprise these two functions. The null hypothesis was 
not rejected for the administrators perception of these two functions; 
however, it was rejected for the remaining 19 functions. Among the 
counselors, it was discovered that the correlation values for their percep­
tion of the Student Counseling, Applicant Consulting, and Program 
Articulation functions failed to yield a significant correlation with their 
perceptions of certain specific tasks that comprise these functions. The 
null hypothesis was not rejected for these functions; however, it was 
rejected for the remaining l8 functions. 
The only area that the instructor's response did not yield a signifi­
cant correlation was between the Administrative Organization function 
and their perceptions of the specific tasks that conçjrise this function. 
The null hypothesis was not rejected for this function, but it was reject­
ed on the remaining 20 functions. 
Descriptive analyses of the data using frequency counts, percentages, 
and ranks were also computed to identify those functions and tasks which 
are endorsed by a majority of the administrators, counselors, and instruc­
tors. Since there were no established standards which could be applied, 
the researcher felt that the hypothesis of consensus would be supported on 
those items for which more than 75 per cent of the respondents were in 
agreement. The following summary includes findings relative to the extent 
of agreement or disagreement on the status of counselor functions by Area 
school administrators, counselors, and instructors that were reported in 
Tables 10, 11, and 12. 
Current functions 
1. The data revealed that a consensus of agreement by administrators 
ranged from 75 per cent to 91 per cent on each of 13 functions currently 
performed by counselors at their institutions. These fonctions are: 
Pre-CoUege Information Student Counseling 
Applicant Appraisal Career Information 
Educational Testing Financial Assisting 
1U7 
Personnel Records 
Applicant Consulting 
Student Advisory 
Graduate Placement 
Student Induction 
Program Evaluation 
Group Orientation 
2. A consensus of agreement by the counselors ranged from approxi­
mately 75 per cent to 9U per cent <mi each of nine functions. Their strong 
agreement was expressed on the following functions: 
A^ licant Consulting 
3* Over 75 per cent of the instructors suarveyed are in agreement that 
only ei^ t functions are currently performed by counselors at their 
institutions. These functions are: 
Future functions 
1. The results of the study showed that a consensus of agreement by 
administrators ranged from 79 per cent to 98 per cent on each of lU 
functions that should be performed by the counselor in the future# The 
data revealed that the administrators believe that the identical 13 
functions that were identified by them as functions currently performed by 
counselors should also be performed in the future. In addition, however, 
a hi^  majority of the administrators agree that the counselor should also 
be responsible for the Administrative Organization function in the future. 
2. The data revealed that a consensus of agreement by instructors 
ranged from 78 per cent to 93 per cent that the counselor should be 
Pre-CoUege Information 
Applicant Appraisal 
Educational Testing 
Personnel Records 
Student Advisoiy 
Student Counseling 
Career Information 
Program Evaluation 
Pre-CoUege Information 
Applicant Appraisal 
Educational Testing 
Personnel Records 
Applicant Consulting 
Student Advisory 
Student Counseling 
Program Evaluation 
li(8 
responsible for each of 12 functions in the future. In addition to the 
eight fonctions currently perceived by a majority of this group as current 
functions of the counselor, the Student Induction, Grot^ p Orientation, 
Career Information, and Graduate Placement functions were viewed as 
functions that should be performed by the counselor in the future* 
3* Over 75 per cent of the counselors surveyed strongly agree that 
ei^ it functions should be their responsibility in the future. These 
functions are: 
Pre-CoUege Infonaation Group Orientation 
Educational Testing Student Counseling 
Applicant Consulting Career Information 
Student Advisory Program Evaluation 
Counselor time on certain specific tasks 
1. Over 75 per cent of the administrators view 39 specific tasks 
requiring counselor time. 
2. Among the counselors surveyed, over 75 per cent believe that the 
counselor should be required to perform 31 specific tasks. 
3. The data showed that over 75 per cent of the instructors surveyed 
perceive 35 specific tasks requiring counselor time. 
Conclusions 
The following conclusions, which are derived from the findings of 
this study, may be applied to Area vocational-technical schools and 
comnmmity colleges in Iowa as stated in the delimitations. 
1. Area school administrators as a group perceived the counselor 
currently perfonning more functions than are currently perceived by 
counselors and instructors. 
2k9 
2# There is agreement among administrators and instructors that the 
counselor should be responsible for more fonctions in the future* 
3« Area school counselora are currently involved with functions 
related to admission, registration, records, placement, financial aids, 
student activities, as veil as guidance and counseling. The Area school 
counselor vas primarily viewed as a general 1st ^ o vas responsible for 
many functions currently related to student personnel vork. 
li* The fact that administrators, counselors, and instructors did not 
agree on lAiether the counselor should be responsible for many of the 
current and future functions indicated that more precise role definitions 
regarding the counselors' function vas needed. 
5» The descriptive variables, responsibilities of position, 
institution*s enrollment, and institution's instructional offerings seen 
to have the hig&est overall effect on the perception of the counselors' 
function. 
6. Althou^  guidance and counseling tend to remain a primazy focus 
of Area school counselors, it appears that other functions and tasks are 
being given increasing eiqahasls. 
Recomnendations to Area Sdnool Personnel 
1* Area school personnel in each institution should assist in the 
reordering of counselor respoislbilitles to establish veil defined roles 
for counselors in the areas of: (a) Admisslw, Registration, Records, 
(b) Guidance and Counseling, (c) Placement and Financial Aids, (d) Student 
Activities, and (e) Administration. 
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2. Professors of hl^ ier éducation and counselor traini%%, as veil as 
the State Department of Public Instruction should attempt to reach a 
consensus on vhose responsibilities the above functions are so that Area 
school personnel mi^ t have some guidelines to follow in setting 
responsibility in their respective institutions. 
3« Area school administrators, in cooperation with other school 
personnel, should prepare job specifications for all members of the 
professional staff. Special ezçihasis should be placed on role definitions 
for the counselors. 
Recommendations for Further Research 
The findings of this study have uncovered areas that merit further 
investigation. 
1. A study should be made to investigate in more detail the amount 
of time spent by counselors on the different assigned functions and tasks. 
2# A study, based on the same format as the present, should be made 
concerning the differences in perception of counselor functions in the 
more populous states. 
3. Studies should be designed to develop more adequate Inst Moments 
for measuring the functions of counselors at the vocational-technical school 
and coBBninity college levels. 
It* Another area of interest would be a study to investigate how Area 
school students and their parents perceive the counselors' functlon(s). 
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1270P-459G 
IOWA STATE UNIVERSITY 
07 SCIENCE'AND TECHNOLOGY 
Ame», lova SOCIO 
Collaga of Education 
January 11, 1970 
Area School Perionnal, 
We need your help In determining yhat constitutes the 
proper function of counselors in Iowa Area achools. PLEASE 
GIVE US FIFTEEN MINUTES OF YOUR TIME. 
Area school personnel who have the position or title 
of counselor often assume or are called upon to fulfill a 
wide range of tasks and functions. The attached inventory 
is aimed at seeking mere knowledge about the functions of 
the counselor in Area schools. 
A state-wide study of responses from Area school 
personnel will help to establish a pattern of functions 
for counselors. The SUCCESS of this study depends on YOUR 
COOPERATION. If you would like a resume of the completed 
study, we will be glad to send one upon your request. 
Please complete the inventory and RETURN BY MAIL in 
the enclosed self-addressed envelope. Thank you for giving 
your IMMEDIATE attention and time to completing this 
inventory. 
Sincerely yours. Sincerely yours. 
Dr. Ray Bryan 
Professor 
College of Education 
Mr. Wendell A. Osorno 
Director of Guidance 
Humboldt, Iowa 50548 
1^ 8 
-1-
Inventory of Counselor Functions in Iowa 
Area Vocational-Technical Schools and Community Colleges 
Personnel who have the position or title of "counselor" often are called 
upon to fulfill a wide range of functions. In this Inventory, the term "counselor" 
will refer to a person %«ho has had specific training in guidance and counseling and 
is recognized by the administration, faculty, fnd students at your institution as a 
counselor regardless of title or other Msignmeats. 
FART I, General Information. Your responses will be confidential. They will be 
used for statistical purposes only. 
Place the number of your appropriate response in the space preceding each i tern. 
1. Sex 1. Male 
2. Female 
2. Age 1. Under 25 years 
2. 26-40 years 
3. 41 - 60 years 
4. Over 60 years 
3. Professional Education 1. B.A. or B.S. Academic Area 
2. M.A. or M.S. Counseling 
3. M.A. or M.S. Administration 
4. M.A. or M.S. Academic Area 
5. M.A. + -or M.S.+ hrs. 
6. Ed.D. or Ph.D. 
7. Other 
4. Years employed at 1. 0 - 2  y e a r s .  
present position 2. 3 - 6  y e a r s  
3. 7 - 1 0  y e a r s  
U. Over 10 yeers 
5. Responsibilities of Ir Administrator 
position 1970-71 2. Full - time Counselor 
3. Part - time Counselor 
4. Instructor in Arts & Science 
5. Instructor In Vocational-Tech 
6. Instructor in Adult Education 
7. Other 
6. Institution's enrollment 1. Less than 499 
(approx, head count of 2. 500 - 999 
full-time students) 3. 1000 - 1999 
1970-71 4. 2000 - 2999 
5. 3000 - 3999 
6. 4000 - 4999 
7. Over 5000 
7. Institution's Instruc­ 1. College parallel (Arts & Science) 
tional offerings 2. Career program (Vocational-Tech) 
1970-71 3. Adult Education 
4. All of the above 
5. Only #2 and #3 
PART II. Counselor functions YOU see tliem performed at your Institution. 
Direction»: This inventory contalnn a list of 21 basic functions of a student personnel program as a basis for 
you to indicate the assigned fum tlons performed by the counselor at your institution. Below each assigned 
function are Illustrated activities to assist in your identification of the function at your institution. 
Based on your current position and affiliation with your institution, two kinds of circled responses 
are needed for each ASSIGNED FUNCTION! (1) YOUR perception of the counselor's current responsibility at your 
Instliutlon, and (2) YOUR concept Ion of what the counselor's future responsibility should be at your institu­
tion. Your circled response should correspond to tlie following outlined criteria; 
6 conpletely aurei; assigned function Is a counselor's responsibility. 
5 mostly aurec osnigned function Is a counselor's responsibility. 
4 sllnhtly agree assigned function Is a counselor's responsibility, 
3 siIghtly disagree assigned function is a counselor's responsibility. 
2 mostly disagree assigned function is a counselor's responsibility. 
1 completely dlsanree assigned function is a counselor's responsibility. 
Current 
Responsibility INVENTORY 
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Responsibility 
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b 5 4 3 2 I PiOUSONNKL HKCORDS FUNCTION 
Developing system for accumulating information on students; 
maintaining policies for confidential handling of records; 
preparing recoiTmendacions for job placement and transfer 
ins t i tut Ions...etc. 
6 5 4 3 1 
6 4 3 2 1 KDUCAilONAI. lESTING FUNCTION 6 5 4 3 2 
Selecting and developing appropriate testing instruments; 
administering tests tu incoming students; developing 
normative and predictive data...etc. 
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5 5 t* 3 2 1 STUDENT COUNSELING FUNCTION 
Conduct(ng counseling Interviews; acting as catalyst In 
student evaluation of values; making use of diagnostic 
test s... etc. 
6 5 4 3 2 1 
f, 5 3 1 APPLICANT APPRAISAL FUNCTION 
Evaluating transcripts of previous course work, synthesizing 
avallat'le peraonncl data; serving on admissions committee... 
etc. 
6 5 4 3 2 1 
6 5 I* 3 2 1 PROGRAM EVALUATION FUNCTION 
Developing experimental projects; arranging for follow-up 
studies of former students; conducting itudiei of student 
characteristics...etc. 
6 5 4 3 2 1 
f> 5 u 3 2 1 STUDENT ADVISORY FUNCTION 
Scheduling advisees Into classes; reviewing senior college 
requiriments; advising students on special study skills 
needed...etc 
6 5 4 3 2 1 
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6 5 4 3 2 1 ADMINISTRATIVE ORGANIZATION FUNCTION 
Preparing Job description and organizational pattern*; 
identifying and interpreting counselor staff needs; 
preparing program budgeting requests...etc. 
6 5 4 3 2 1 
6 5 U 3 2 1 APPLICANT CONSin,TING FUNCTION 
Interpretlnji test results to applicants; explaining 
curricular requirements ; Introducing career planning... 
etc. 
6 5 It 3 2 1 
5 5 k 3 2 1 CO-CURRICULAR ACTIVITY FUNCTION 
Analyzing needs for student activities and facilities; 
supervising student activities budget; arranging for 
cultural activities...etc. 
6 5 4 3 2 1 
6 5 3 2 1 STUDENT SELF-GOVERNING FUNCTION 
Advising student government; conducting leadership 
programs; increasing the involvement of students In 
the institution's decision-making process...etc. 
6 5 4 3 2 1 
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6 5 4 3 2 1 PRE-COLLECE INFORMATION FUNCTION 
Conferring with high ichool groupa; preparing and 
distributing descriptive material ; handling inquiries 
about college at tendance...etc. 
6 5 4 3 2 1 
6 5 3 2 1 STUDENT INDUCTION FUNCTION 
Training student guides; interpreting student services 
and regulations; Introducing students to activities... 
etc. 
6 5 4 3 2 1 
6 5 4 3 2 1 GROUP ORIENTATION FUNCTION 
Conducting orientation classes or seminars; Interpreting 
occupational information; teaching effective study 
skills...etc. 
6 5 4 3 2 1 
6 5 4 3 2 1 CAREER INFORMATION FUNCTION 
Ideniifying sources of occupational information; 
studying manpower needs within the coniounity and 
regl(»n; developing effective methods for disséminâting 
career Information...etc. 
6 5 4 3 2 1 
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6 5 u  3 2  1 PKOGRAM ARTICULATION FUNCTION 
Arranging for st^ff to serve on faculty conmlttee»; 
arranging joint meetings of staff with high school 
counselors; arranging visits of staff to senior 
colleges,..etc. 
6 5 4 3 2 1 
6 5 3 2  1 IN-SERVICE EDUCATION FUNCTION 
Providing for counselor supervision and development; 
arranging for faculty advisor training; arranging for 
staff participation In professional meetings...etc. 
6 5 4 3 2 1 
6 5 u  3 
-
1 STUDENT REGISTRATION FUNCTION 
Projecting future enrollments; designing forms and 
procedures, processing class changes, withdrawals...etc. 
6 5 4 3 2 1 
6 5 
•• 
3 2  1 ACADEMIC REGULATION FUNCTION 
Implementing academic policies; evaluating graduation 
eligibility; interpreting requirements to students...etc. 
6 5 4 3 2 1 
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6 5 6 3 2 1 SOCIAL REGULATION FUNCTION 
Implementing acclal pollclei; maintaining aoclal 
calendar; handling cases of social mlaconduct...etc. 
6 5 6 3 2 1 
6 5 4 3 2 1 FINANCIAL ASSISTING FUNCTION 
Administering student loans; seeking funds for grant-
in-aid; analyzing financial needs of s tudents... etc. 
6 U 3 2 1 
6 5 4 3 2 1 GRADUATE PLACEMENT FUNCTION 
Maintaining Unison with employment agencies) 
consulting with prospective employers; arranging 
placement Intel views ... etc. 
6 5 4 3 2 1 
PART III. Counselor time on tasks as YOU see them performed at your institution. 
Direct tons : This Inventory contains a list of specific tasks comtncnly performed by counselor# In a community 
college student personnel program. 
Based on your current position and affiliation with your institution, you are asked to Indicate 
your perception of whether counselor time SHOULD BE REQUIRED for each of the tasks listed. Your circled 
response should correspond to the following outlined criteria: 
6 completely agree that counselor tlue should be required. 
5 mostly agrre that counselor time should be required. 
U slifthtly akree that counselor time should be required. 
3 slightly di sagree that counselor time should be required. 
J mostly disngree that counselor time should be required. 
I completely disagree that counselor time should be required. 
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COUNSELOR TASKS 
6 5 4 3 2 1 Evaluating high school and college transcripts 
6 5 4 3 2 1 Administering tests to incoming students. 
b 5 4 3 2 1 Conducting group counseling for underachievers. 
6 5 U i 2 1 Helping students plan appropriate programs or curricula. 
b 5 4 3 2 1 Analyzing financial needs of students. 
b i 4 3 2 1 Conducting orientation classes or seminars for Incoming students. 
6 5 4 3 2 1 Assenble and maintain appropriate testing instruments. 
b 4 i 2 1 Securing financial assistance for students. 
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OF 
COUNSELOR TASKS 
6 5 4 3 2 1 Counseling with students (bout personal and social problems. 
6 5 6 3 2 I Work with institutional departments in placement activities. 
6 5 U 3 2 1 Conducting in-service training for faculty advisors on uses of test results. 
6 i 4 3 2 1 Sponsoring or advising student government. 
6 5 4 3 2 1 Designing forms and procedures for student registration. 
6 5 4 3 2 1 Conducting psychotherapy with students having emotional problems. 
5 5 4 3 2 1 Interpreting institution's graduation requirements. 
6 5 4 3 2 1 Maintaining a personal and confidential file on counselees. 
6 5 4 3 2 1 Interpreting test results to students. 
6 5 4 3 2 1 Dispensing career information. 
6 5 4 3 2 1 Interpreting college transfer requirements. 
6 5 4 3 2 1 Interpreting Information on student characteristics and needs to faculty. 
6 5 4 3 2 1 Reprimanding students for social nlsconduct. 
6 5 4 3 2 1 Writing recoBiiendatlons tor students seeking employment and college transfer. 
6 5 4 3 2 1 Processing class changes, withdrawals, etc. 
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OF 
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6 5 4 3 2 1 Serving on faculty committees. 
6 5 4 3 2 1 Conducting studies on the guidance and counselor program and/or student personnel 
services. 
6 5 4 3 2 1 Supervising students on work-study programs. 
6 5 4 3 2 1 Interpreting student services and regulations. 
6 5 4 3 2 1 Preparing and distributing descriptive material publicizing the Institution. 
6 S 4 3 2 1 Conducting follow-up studies of former students. 
6 5 4 3 2 1 Attending professional workshops and conferences. 
6 5 4 3 2 1 HsndlinK inquiries about admissions to Institution. 
6 5 4 3 2 1- Interpreting occupational information. 
6 5 4 3 2 1 Supervising co-curricular student activities program. 
6 5 4 3 2 1 Working with employment agencies in placement of students. 
6 5 4 3 2 1 Approving course selection for students. 
6 ) 4 3 2 1 Train ruturnlng students to help new students. 
6 5 4 3 2 1 Working with administration and students in developing policies covering all 
sorlal activities. 
; P  Slightly Aicra* J5"ï I I  (/) O Mostly DlsasTM I s  !» IMVEXTORY OF COUNSELOR TASKS 
6 5 4 3 2 1 Arranging placement intervlowi. 
6 5 4 3 2 1 Studylnji nacpoweT n*ed« within cominlty and teflon. 
6 5 4 3 2 1 Counael with itudenti who arc undecided about a vocation. 
6 5 4 3 2 1 Serving a« consultant to a department or division of the loatltutlon. 
6 5 4 3 2 1 Serving on adnliilont conaiittee. 
6 5 4 3 2 1 Supervising election# and atudent conferences. 
6 î 4 3 2 1 Maintaining liaison with high school counselors and *tth collage of traasfar 
students. 
6 5 4 3 2 1 Interpret effective study skills to students. 
6 5 4 3 2 i Maintaining referral resource* for student*. 
6 5 4 3 2 1 Consulting with studsnt* about career plans and educational goals. 
6 5 4 3 2 1 Confer with students withdrawing froa the institution. 
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6 5 4 3 2 1 Asiisclng student! In achieving lelf-uoderitending. 
6 5 4 3 2 1 Advising faculty and administration on academic policlea. 
6 5 4 3 2 I Compile curricular guides for transferring students into senior colleges. 
0 '1 4 3 2 1 Teach courues in psychology and/or educational-vocational exploration. 
Thank you foi your cooperation in completing this Inventory. Your responses will help In establishing a 
partem of functions for counselor; in Area schools. 
Area School Personnel, 
The purpose of this card is to remind you of the inventory on counselor functions we 
sent you on January Uth, Although the number of responses received so far has been very 
gratifying, we do want to minimize the unknown as much as possible. To do this, your 
response is needed. 
We realize that we have approached area school personnel who already are very busy. 
Laying aside an inventory for that "free" period which so seldom comes is certainly 
understandableI But we will greatly appreciate the fifteen minutes it will take you to 
complete this inventory—and will welcome any comments you may care to make. 
This statewide study of responses from Area school personnel will help establish 
a pattern of functions for counselors. The SUCCESS of this study depends on your 
cooperation. 
Thank you for your consideration and help in completing this study. 
Sincerely yours. Sincerely yours. 
Dr. Ray Bryan 
Professor 
College of Education 
Mr. Wendell A. Osorno 
Director of Guidance 
Humboldt, Iowa 505U8 
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ICWA STATE UNIVERSITY 
Ames, lovra 
February 15, 1971 
Dear Area School Personnel 
You may recall receiving your copy of our inventory on 
counselor functions several weeks ago. The inventory is part of 
an attempt to discover how various members of the Area school 
staff feel about the function(s) of counselors, 
YOUR contribution to the study is exceedingly IMPORTANT, so 
we have enclosed a second copy in case you have misplaced the 
first one sent to you. 
We believe that this study -will be helpful in establishing 
a pattern of functions for counselors in our Area schools, 
PLEASE send your response now. 
Thank you for your cooperation. 
Sincerely, Sincerely, 
Dr. Ray Bryan 
Professor 
College of Education 
Mr. Wendell A, Osomo 
Director of Guidance 
Humboldt, Iowa 
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APPENDIX B: RESPQNEENT'S COMMENTS 
Page twelve of the survey questionnaire provided space for ccmments 
by the respondents. Approximately one-third of the Area school personnel 
who responded used this space to express their opinions. Obviously, 
space will not permit the inclusion of all the comments, however, seme 
typical and representative opinions have been selected by the investigator. 
The samples have been quoted in the exact words of the respondent, but 
anonymity was respected in all cases. 
Administrators Comments 
I am reminded that counselors are involved in many areas. However, I feel 
that they should work with faculty in job placement and not replace the 
necessity for faculty contribution. 
I feel that in post-secondary institutions the guidance counselors must be 
able to function in other capacities than just counseling. I also feel 
from what I can gather that most Area school personnel services divisions 
are understaffed. 
A "counselor," per se, is a rare bird where his salary is a question of 
necessity, i.e., he has to wear more than one hat to be justified in most 
Area school systems in Iowa. 
The problem as I see it is that " counselors" may or may not be synonymous 
with "Student Personnel Worker." In small schools, "counselors" do many 
of the functions listed in the inventory; ^rtiile in larger schools, special­
ists in student services do many of the functions. Most of our instructors 
view the counselor performing student services as prescribed in this survey. 
Records, Registrars duties. Student Activities, 
are a part of Student Personnel Services but not 
specific counselor functions. 
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The present day counselor is not well equipped to function in a "comprehen­
sive cŒmunity college" setting. Many were carry^ -overs from the "old" 
junior college or have been recruited froîn the secondary school setting. 
Their main function in the past has been the interpretation of a college 
catalog to an already bright person. Counselors have also had the tendency 
to develop an administrative air \mich in my judgement is wrong. They need 
to greatly over extend themselves in the student services area. 
It seems to me that these are the functions of a counselor and would be 
interested to know if there are aiiy situations where a departure exists. 
This was a good listing, though there are several functions that I "see" 
that were not listed. Maybe these are peculiar to a vocational school. 
1. Discuss all considered changes with the director of 
instructional area before meeting with Superintendent 
or President. 
2. Set-up folder and roster of advisees for advisors and 
conduct training seminar annually for advisors. 
3» Keep other departments informed by student functions 
and trends. 
h» Publish results of enrollments, counseling appoint­
ments and placement trends in short periodic reports 
to inform other administrators and instruction heads 
of situation® 
5. Publish confidential list of student disabilities 
for teachers use. 
Counseloirs Comments 
I feel we need para-professionals and/or student aides to handle much of 
the busy work. I believe we need people to work in Student Personnel Work 
who have a B,A, or M.A. but we should call them student personnel workers 
and not counselors. Counselors should counsel while personnel workers 
should handle student services such as financial aids, housing, student 
activities, government, etc. 
17U 
Even though I'm a certified counselor, approxLnately two-thirds of ray time 
is spent as admissions officer for this institution. 
The role of a counselor in the Area schools is so diffused because of 
limited staffing, it is difficult to give an unqualified answer to a 
number of the items in the survey. 
In most cases a counselor in the community college which is relatively 
small, serves many functions. It is difficult to say -vrtiich things he or 
she should or should not do. It simply comes to this—either it is done 
by the counselor or it does not get done. 
Hopefully, -the pattern of responses indicates that, in my opinion, the 
counselor's role, in a community college is to work with students. In 
order to do this, counselor's need to be on the periphery of nearly all 
college functions. This should not, however, detract from their central 
task of counseling: personal, educational, and vocational. 
I definiteljr feel some guidelines are needed and such agencies as the 
department of public instruction and the North Central Association made 
aware of these guidelines and also that these agencies insist that 
counselors "be free to function as counselors and not as administrators 
as I'm sure is the case in many Area schools. 
The functions and tasks which you have designated are often shared by 
administration, counselors, and faculty members so that it is difficult 
to decide h.ow much counselor time should be spent on each activity. I 
do believe that counselors should not be involved in actual disciplinary 
procedures and should not attempt psychotherapy. Many tasks are over­
lapping, however. 
Althou^i assigned functions and/or counselor tasks aren't what I would call 
most desirable in strict sense of "counseling," I do however feel that a 
person with, counseling training and/or a strong stxident oriented philosophy 
will function best and make positive contributions to all items listed in 
the survey» The counselors function is in such a state of transition in 
the Area schools it is hard to pin down. Also many persons who begin in 
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Area schools as counselors are gradually involved into other positions in 
student personnel depairbments of the Area schools. 
I doubt that most Iowa Area Community Colleges are well enou^ organized 
in their Student Personnel Services division to be able to define a 
"counselor," let alone write and stay with a job description# 
A well designed instrument, would like to see the results. The counselor 
in the Area school mast be free to work with and for students and staff 
on a direct personal contact level. I see the counselor as the only 
probable liaison between the impersonality of the institution, and the 
human needs of the people served by the institution. 
Instructors Comments 
The range of counselor duties is too broad. An admissions officer, place­
ment officer and similar personnel could better serve the job description 
as currently exist in our Area schools. The counselor should be free to 
function in guidance and counseling activities. 
Until the typical counselor with whom I have had contact develops greater 
conpetency, I would be hesitant in increasing his role. 
I feel that the counseling staff is being spread too thin in tasks. Public 
relations should be handled by specially trained person in advertising, 
etc. Student Activities should be handled by someone not being asked to 
do all the other duties of a counseling staff member. Our counselors axe 
asked to be public relations officers, plan student activities, test, 
counsel, plus plan commencement. They are extremely professional, but put 
in many more outside hours than should be required of a counselor. 
There are so many counselor related tasks and too few counselors to per­
form them. I don't think counselors should be involved with academic 
standards, curriculum planning, or teaching. I do think the counselor 
should be involved with student needs—interpreting them to faculty & 
administration—and interpreting school policies to the students. A 
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counselor mi^t refer students who need psychother^y, but few counselors 
are qualified to do more than this* I do not think counselors should be 
involved in what is probably the work of the registrar, publicity director, 
public relations office, etc.. 
One of the most serious deficiencies of our educational institutions is 
the lack of training for "vocational-technical" counselors. We educate 
& train good counselors, but almost no vocational-technical counselors. 
There is a difference. A good vocational-technical counselor must under­
stand the business-industrial world. 
Good counseling is very much needed in all Area schools. Not to lead and 
push the student but to help them find their own direction. 
I feel that the counselors are required to perform too many administrative 
functions that deletes their time from their primary duties as counselors. 
Most counselors are very deficient in their knowledge of vocational-
technical education at all levels in our educational, system. More stress 
should be applied at the State level to correct this condition. 
It would be so very helpful if all faculty had a copy of the counselors 
job description in detail so that they could work with the counselor more 
effectively. 
In my opinion, the community college success can very well depend on the 
counseling and guidance that the adult student receives. 
The prime roles of counseling as I see it in the place where I work is to 
guide students in courses they should take, professional paths they should 
follow and help in the transfer to U year schools. Career planning also 
seems of major importance. I hope this survey may establish guidelines 
for the counselors which will more clearly define their roles. 
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I suggest that placement, financial aids, social activities, would not be 
direct functions of counselors. Duties have included the full range for 
a complete student personnel services program. Counselor-student ratio 
would generally make this impossible. 
I tinforttmately have not met an effective counselor. Since many are on 
administrator salary schedules, they feel they are administrators and try 
to function as such—not as guidance counselors. 
I feel the establishment of a pattern of functions for counselors would be 
great so they wouldn't have to spend half their time drinking coffee and 
indulging in lounge chatter. I realize this is unfair to good counselors, 
but where are they? 
Counselors should not have other duties, like coaching or recruiting, that 
interfers with their availability to students. 
Counselors in vocational-technical areas should have more job placement 
responsibility than counselors in Arts & Science areas. 
Counselors I feel play a very inçortant role in the college of today but 
lets not over load them. 
I feel a counselor is just as useful as he wants to be—-I*m grateful that 
our counselors are useful, very willing to help and let us know this. They 
are doing a great job. 
Comprehensive ccmmunity colleges should increase counseling staff to the 
number deemed necessary to really do an effective job. 
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The positions of counselor, head of student personnel, and registrar are 
currently not well defined at our institution. The faculty doesn't really 
know idio is in charge of something at any given time. It seems to change 
from day to day. 
My basic concept is that the counselor is available to help students on a 
one-to-one basis, regarding academic, vocational, social, financial, and/or 
perscmal problems. He should have information available—but should not 
be responsible for gathering it. General testing, registration, specific 
financial aids, etc. should be handled by other administrators. 
